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ABSTRACT 

The purpose of this prograiuraing guide is to assist 
local and intermediate Michigan school districts in planning, 
developing, and implementing programs and services for secondary 
special education. The first chapter^ "Delivery of Secondary Programs 
and Services/* outlines the program's philosophy, effective program 
development, a program continuum, rule considerations, curriculum 
development, and development of individualized education programs. 
Chapter II, "Guidelines for the Development of a Special Education 
Credit-^Based Curriculum Leading to a High School Diploma,** presents 
the secoiidary special education curriculum, administrative rules 
pertaining to special education, and requirements of Kichigan general 
school laws. Chapter III deals with personal adjustment education. 
The next four chapters cover prevocational education, vocational 
education, vocational evaluation, and work- study services. A chapter 
on transition services presents a model which focuses on ♦■raasition 
planning, community placement, referral to supportive services, and 
program exiting procedures. The final chapter deals specifically with 
programming for the trainable and severely mentally impaired. 
Appendices, which make up the Oulk of the document, contain student 
progress report forms, a transition plan form, a follow*-^up survey 
form, vocational evaluation report form# other administrative forms, 
course information, and tables and charts to support the main text. 
References are provided, arranged by topic. (JDD) 



* Reproductions supplied by EDRS are the best that can be made 
« from the original document. 



M.& oi^^MiTmiT or imicATim 

EDUCATK^ilAL RESOURCES INFCWMATION 

rcce»*«<s from i^e pefwa^ ofgemfet^jn 
I ' fk^nor c^Qn^es fwvf? biwn mefi« tq imiKBye 

• Points of view Of ofRnu^a hisKkI m this iSpcu 
m«nt do not mHitsBsanty ffsp^sent ot'itia^ 



Secondary 

Special 

Education 

Program 

Manual 



Special Education Services 
Michigan Department of Education 




"PERMISSION TO REPRODUJE THJS 
MATERIAL HAS BEEN GRANTED BY 



2 



TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC)/' 



Michigan 
State Board of Education 




PresfCfent 
Bast G^antf /?fi^»*s 



I 




Rocfwst&f 




Bam Lansmg 




MsrRyn ^. Luflcly lobars Ro^onn 

Grosse Pcmfs Lstn^^g 



Ex Officio Members 




of Pui>itc tHstfuchan 



Michigan Department of Education 



Superintendent Donald L. Bemis 

Bureau of Educational Services 

Associate Superintendent Teressa V. Staten 

Special Educational Services 

^'^r^^^or Edward L Birch 

Training and Curriculum Development Program 

Supervisor Theodore R Beck 

Secondary Special Education Program Consultant Jan Yoak-Newman 

Editor/Writer Prg^k M.Lee 

For additional information, contect: 

Micriigan Department of Education 
Special Education Services 

Post Office Box 30008 
Lansir^, Mfehlgan 48909 



4 

ERIC 



Foreword 



This manual is Michigan's first comprehensive programming guitte which exclusively targets secondary special educa- 
tion stuttenis. It reflects the combined expertise of more than forty of Michigan's leading scvondary special educators, pr^cnls 
and adult service providers. 

On March 10. 1987, the Michigan Department of Eduction, Special Educalicwi Services, CR'ited a commiuce lo 
develop a ntanual on secondary 5?xxal education programs. Its purpose was to provide information and program suggestions to 
assist local and intcrmcdiaic school districts in planning, dcvdoiring and iraplcroenting programs and services for secondary 
special education students in the state. 

This document is not meant to be inclusive of all po^iblc delivery options, noi- docs it endorse one specific option. It 
discusses the importance of a team approach to planning, implementing and program follow-up for secondary siudcnis. 

All facets of secondary programming addressed within this manual are iniaided to support the efforts of local special 
education programmers, first, to select appropriate components, and, secondly, to mold aU of these separate i>arts into a total 
quality progiam for each secondary special edm:ation student 
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1. Philosophy 



A. Idendflcation of Needs 



Each tocal education agency (LEA) should develop 
a siaicnicni of philosophKal goals designed to fuIfiU the 
unique needs of special cducaticBi sUKtents within its 
s»viceffitia. This satement must be OHisinict^ within 
the frame\Mxk of state and federal rules and regui^ns 
and should reflect the universal sq^ial educmion needs 
for (I) student placement in the least restrictive 
envinwiment (LRE), and (2) maximal devclofnncnt ol 
student psential. 

The underlying precepts of this d^ter may serve 
as a rudimentary guide fear the prej^raticm of an LEA's 
matement j^osophical goals. They arc: 

• Each special education suidcnt will be provided an 
cqjportuntty to dcvch^ as compIetcJy as po^ible 
his/her individual potential in cognitive. acaderaK, 
behavioral, social, psychomotor and vocational 
.<^lls. 

• All students are individuals with unique needs, 
and should be acti\«ly encouraged to nurtt&c said 
peijKtuate their desire fw knowledge and growth. 

• Skills slH)uId be taught in the least restrictive 
environment in mxter to balance the requirement 
of the special education audent for a supportive 
educational environment with the stwial and 
educational ideal of unqualified integration in a 
regular educaticsi classitxmi sMting. 

• Education's goal is the development of life skills 
which prepare the student for personal 
independence, economic usefulness and 
community participation insofar as the unique 
charactcristic(s) of the individual student will 



n. Effective Program 
Development 



Development of each special education program 
should leflau (1) the nmis of the students who will 
receive the program's constituent services, and (2) the 
LEA's philosophy. A number of specific stei^ have 
been generated to faciliiaie effective program 
devclf^eni: 



Prerequisite to effective program development is 
the identification of the number of saudcnis who would 
bene*it from special cducatitm and of the types of 
programs and services which would most effectively 
meet the needs of thos: students. 



B. Program Philosophy 

The foiuidaiion of each program should l« a 
general statement of philosophy which will also serve 
as a guide fw ongoing program refinement. 



C. Identification of Goals 

Long-term program success is dependent on the 
consistent direoion of an overall statement of goals 
which shmla be established by the Icxral (1,EA) and 
intennediate (ISD) school districts. 



D. Identification of Curriculum 
Components 

TTie LEA should develop appropriate curricular 
opiicMis to ^drcss the cognitive, affcclivc, vocational, 
iKJiavioral, academic and psychomoU)r nccdis of special 
education students. 



E. Delivery System 

Creation of a continuum of pri>grams and services 
by the LEA will facilitate the efforts of special 
education students to attain their individial goal.s. 

F. Program Evaluation 

The effectiveness of the total program can best be 
ascertained through a syslcmalic. workable process of 
cvaluatiai, based ujwn expected student outcomes. 

G. Program Recommendations 

Changes in goals, curriculum, facilities, and 
program delivery should be ba.scd on cffcciivc program 
evaluation. 



* See Appendix A-1, pa^ 65, 
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IL Additional Considerations 

Several other cunrribulory factors should be 
weighed in the continual process of program 
development: 

1 . The LEA is advised to examine tlK: concept of 
least rcsmcrive environment (LRE). Of 
^ciftc ccHTicem should be pn^ram locaticm 
and overall student assignment Both ^CHiId 
reflect the fullest possible integration of 
^Kcial educatitm and tegular educatim. 

Z The enectiveness of a loc^ special education 
program is proportional to the degree of 
support amcmg its employe. To encourage 
philosophical agreement^ the LEA should 
constrict a statemoit €^ goals which provides 
employees with common jKU^spective. 

3. Maximum stude*^ achievement r^uiies an 
orderly continuity of curriculum. Thus, 
communication should be effectively 
articulated between schocd levels, i.e.» between 
elementary and middle school/junior high and 
between middle school/junior high and high 
school. Persistent eflcHts should also be made 
to involve parents, community groups and 
other local agencies in this interactive 
approach. 



IIL Program Continuum 



A* Continuum Overview 

A full spectrum of (^titms should be available lo 
students who need cmc or more services from special 
educatt :>n. Program and service options should be 
carcfuUy reviewed to identify the least rcstdcUve 
environment. For example^ the widest-ranging least 
restrictive program which cm be affordi^ a ^[KK:ial 
education student is full-time plamnent of the student 
in regular education classes with ancillary and related 
:^^ices provided by CMie or more special educati(»i 
support personnel. 

Least restrictive options arc to be available to 
satisfy the imlividi^l needs of each student, A 
sufllcicnt range of ancillary and related services will 
meet any ^iticmal student ne^. 

The coneejH of least lestrictive environment al^ 
mandates tliat consideration \^ given the physical 
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proximity of special education programs lo programs 
for the nonhandicapped, in order to promote 
c^pcMtuntiies fcnr handicapped students to icccive their 
education in programs shared with their 
mnhai^icapped peers. ^ 

B. Applicable Rules 

By defining the majw components of special 
education, Michigan's Revised Admtnistratl^i^ Rules 
for Special Edyoition ^ provide direction for the 
develqmim of a coitinuum of programs and services. 

h Special Education 

RulemiTOlIKe) 

Special educaiian means specially designed 
insiruction, at no cosi to tlw parents, to meet the 
unique educational needs of the special education 
student and is designed to develop the maximum 
^tentiat of the spectpl erfumlion student. AH of the 
following are includet! in the definition of special 
education: 

( i) Chssroom instruction 

(ii) Instruction in physic4il education 

(in) Instructional services defined in Rule 

340 1701 a(d) 
(iv) Anf illary and other related services where 

s;^ci(dly designed instruction is provided and 

as identified in Rule 340J70i(c) (ii), (Hi), 

(V), (n),and(m). 

X Imtruetional Services 

Rule mi701a(d) 

'Instructional services'" means senices f>rovidcd 
by teaching personnel which are specialty designed to 
meet the unique needs of a handicapped person up to 
age 25. These may he provided by any of the 
following: 

(i) A preprimary teacher pursuant to Rule 
340J75S 

(ii) A teacher consultant pursuant to Rule 
340J749 

(in) A teacher of the speech and language 
Unpaired pursuant to Rule 340 J 745 

(iv) A teacher providing instruction to 
hamiicapped students who are hotncljound or 

^See Appendix A-2, page 66* 

^ KfTecUve July 1987* Michigan Department of 
EducatkNi» Special Edtsratira Servkes, Po54 OfTEce 
30(M», Laming, MI 4S909. 
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hospitalized pursmnt to ttak 340 J 74tf . 
(y) A teacher providing instruction to students 
who are f^oced in juvenile detention facilities 
imrsuant to Rule 340 J /S7. 

3. Categorical Programs 

The basic si;Nccial education classroom which 
provides instniclional services lo handicapped students 
is commcNily caUcKl a categorical program, E^h 
program (classroom) is designed lo meet the 
ediKaticHial needs of a goHip (category) cf handica(q[^ 
students, such as emotionally impaircd (EI), specific 
learning dijabiliiy (SLD), trainable mentally impaired 
(TMIXetc^andistai^tbyateacbc^who hasieceived 
a state-approved endorsement to teach students 
identified within the category of that specific 
handicapping condition. However, the lEPC may, wiih 
patentaVguardian consent, and ck)cumented rationale, 
assign a student with one handicai^ing condition (EI, 
for example) to a categorical progtam designed for 
sttidenis with anoilmr handicapping ccmdition (SLD, fw 
example). Any secondary school with more than one 
special education classroom teacher may 
departmentalize under Rule 340 J749c(l). 

The constituent categories arc delineated in 
Michigan's Revised Administrative Rules for Special 
Education:^ 

Rulemi73S« Severely menially impaired 
programs. 

Specific requirements for programs and services 
for the severely mentally impaired shall he as follows: 

(a) An instructional unit for tkt severely mentally 
impaired shall consist of at least I teacher 
and 2 instructional aides for a maxinmm of 
12 students. The maxitffum number of 
students may be extended to 15 if an 
additional ins^uctional aide is assigned mth 
the placement of the thirteenth student. At 
least 1 fulUime teacher and 1 full-tim ^ aide 
shall be employed in every program for the 
severely tmntally impaired. 

(h) Severely mentally impaired programs shtdt 
consist of a minimum of 230 days and IJSO 
clock hours cf instruction. 

(c) Persons employed in a severely mentally 
impaired program sfmll have the following 
responsUfility: 

(i) Tt:a chers shall be responsible for the 



instructional program and shall 
coordinate the activities of aides and 
suppmiw professional pcrsfmnei 

(ii) Instructional aides shall work under the 
supen^uon t^ the teacher and assist in the 
stddent's daily training pro gran, 

(id) Progrmt assistants may assist ihe teacher 
and the instructional aides in the feeding, 
lifting, and individualised care of severely 
nwnicdly impaired students. 

(d) Cwriculum for severely mentally impaired 
programs shall include all of the following: 

(i) Cognitive skdls. 

(ii} Social skills. 

(iii) Activities ofdmly living. 

(iv) Leisure education. 

i v) Language and commHnicaiion skills. 
( vi) Prevocmional and vocational activities. 

\e} Instructional and ancillary and other related 
services performed by the following f^rsons 
shall be available as determined appropriate 
fmr the student's needs: 

(i) A physical tfwrapist, 
( ii} An occupational therapist, 
(iu} A teacher of the speech and language 
itnpaircd. 

(iv) A teacher consultant. 

(v) A psychologist. 

( vi} A school social worker, 
(f) A registered nurse shall be reasonably 
available. 

Rule 340.1739. Trainable mentally impaired 
programs* 

Specific requirements for programs and services 
for tfw trainable mentally impaired are as follows: 

(a} After Auf.ust 31. 1975, all classrooms for the 
trainaMe mentally impaired shall be provided 
in buildings constructed or renovated for use 
as school facilities. 

(b) A classroom unit for the trainable mentally 
impaired shall consi.si of either of the 
following: 

(i) One teacher and 1 teacher aide for a 
maximum of 15 students. 

(ii} One lead teacher with maximum of 3 
instructional aides for a maximum of 30 
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siudents, with not more than 10 students 
for each m^. 

Rule340J740. Edncable mentall^r impaired 
programs; numfc^ studoits. 

0) Elementary programs for the educable 
mentdly impaired shati serve not more thtn 
15 different students. When an elen^ntary 
program for the educabte mcntaily impnr. ^ 
has 12 or more students in the m^'^. i*i ' 
time, an aide shall be assigned to 
f^ogramu 

(2) Secondary progrtsms for the educable 
mentally impaired shall have not more than 
15 d^erent students in the classroom at amy 
one time, and the teacfwr shall be responsible 
for tf^ educational progrtmming for not 
more than IS different students. 

Role 3404741. Emotionally impaired programs; 
number of students 

Programs for xfe en^tionalty wqmred shall have 
not more than 10 stu» ^ents in the classroimi at any one 
time, and the teacher shall be responsible for the 
educational progrtmming for not more than 15 
different students. 

Rule 340*1742. Hearing impaired programs; 
efTective dates. 

il) Specific requirements for programs and 
services for hearing impaired persons are as 
follows: 

(a) A !^cial class with 1 teacher shall fmve 
an enrollment of noi more than 7 stud^ms, 

(h) Group an^fUfication devices deemed 
necesmy for instruction by the individ't- 
alized educational planning committee 
shall provided. The puhlic agency 
shall insure that (he amplificmon devices 
worn by hearing impaired chilt^n in 
school are functioning proi^rly. 

(c) Communication ^lls and language shall 
be en^}hasized as an integral part of the 
curriculum* 

(2) The Michigan schi^l for the deaf shall be 
considered a part of the total continuum of 
services for hearing impaired f^rsons. The 
following procedures are necessary for 
cuimisshn: 



(a) A request for assignment to the Michigan 
school for the deaf sh^U Ik submitted by 
the intermediate school district 
superintendent or designee *o the 
superintefuJent of the Michigan ^ol for 
thsde€f, 

(h) Before application, the person shall have 
been identified by the referring school 
district as kew^ing impaired pursuant to 
Rule 340 J707a, 

(3) The resident district shall conduct the 
individualized educational planning 
committee^ meeting which initiated an 
asi^gnmem imo the Michigan school for the 
deaf Representatives of the intermediate 
scfwol district cf residence and the Michigan 
school for the deaf shall be invited to 
^nicipate in the individtmlized educational 
planning committee meeting. Subsequent 
individualized educational planning 
committee meetings shall be reconvened 
pursi^t to Rule 340J722e . 

Rule 3^.1743* Visually impaired programs* 

(1) Specific requirements for programs and 
services for the visually impaired are as 
follows: 

(a) Class size shall be determined by the 
severity and multiplicity of the 
impairments of the visually impaired 
students. A special class with 1 teacher 
sfmll have an enrollment of not more than 
t^ equivalent of 8 full-time students ^ and 
the teacher shall he responsible for the 
educational programfning for not more 
than 10 d^erent students. 

(b) The curriculum shall include instruction 
in orientation and molnlity, assistmce in 
early development of comprehensive 
communication skills, personal adjustment 
education, and prevocational and 
vocational experience. The public agency 
shall inside tfuu low vision aids, excluding 
prescription eye glasses, are available 
and functioning properly. 

(c) An agency operating special education 
programs and services for the visually 
ipnpaired may also operate a program of 
transcription of education materials into 
braille pursuant to Rule 388 J61 to Rule 
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388J6S of the Michigan Adminmrmive 
Code. 

(2) The Michigan sc^l for the blind shall he 
consitkred a pt^t of the total continuum of 
services for visually impaired persons. The 
following procedures are necessary for 
admission: 

(a) A request for assignment to the Mic^gan 
schoaifor the blind shall be submitted by 
the intermediate sc^l district super- 
intendent, or his or her designee, to the 
superintendent e^the Michigan school for 
the blind, 

(b) Before application, the person shall have 
been identified by the referring school 
district as visually impaired pursuant to 
Rulem.l7QS. 

Jhe resident district shall conduct the 
individualized educational planning 
committee meeting which initiates an 
assignment into the Michigan school for the 
blind. Representatives of the intermediate 
xkool district of resi(knce ani the Michigan 
school for the blind shn'i be invited to 
pm-ticipate in the individualized educational 
planning committee meting. Subsequent 
individualized educational planning 
committee meetings shall be reconvened 
pursuant to Rule 340.1722c. 



Rule 340.1744. 



Physically md otherwise health 
Impak^ programs. 



(2) 



(3) 



(4) 



Programs for the physically and otherwise 
health impaired shall have not more than 10 
students in the classrmm at any one time, md 
the teacher shall be responsible for the 
educational programming for not more than 
J5 different students. 

Adaptive devices deemed necessary for 
instruction by the individualized educational 
planning committee shall be provided. 

Special classroom units serving physically 
and otherwise health impaired shall provide 
not less them 60 square feet of floor space per 
person. 

Health care aides may be employed to serve 
in a supportive capacity to the nurse, physical 
therapist, or occupational tfwrapist. 



(S) Paraprafessionals rmy be employed to serve 
the program and may be assigned by the 
teacher to assist any of the following persons 
in a supp<^tive copacity: 
(a) A nurse. 

ib) An occupaUowU therapist. 

(c) A physiccd therapist. 

id) A spec.h and langmge teacher. 



Rule 340.1747. 



Specific learning disabilities 
prc^irams; number students. 



Programs for the learning disabled shall fmve not 
more thm 10 stude^ in the classroom at any one 
time, and the teacher shall be responsible for the 
educational programming for not more than 15 
differem stutknts. 



Rule 340.1748. 



Severely multiply impaired 

programs. 



Specific requirements for programs and services 
for the severely multiply impaired who are unaMe to 
function within other special education programs 
which deal with a single handicap are as follows: 

(a) An instructional umt for the severely midtiply 
inymred shall consist of at least 1 teacher 
and 2 instructiomd aides for a nuudmum cf 9 
students. At least 1 full-time teacher and 1 
full-time aide shall be en^loyed in every 
severely multiply inured f^ogram. 

(b) Severely multiply Lnpaired programs shall 
consist cf230 days and 1J50 clock hours of 
instructims. 

(c) The program for each student shall 
emphasize education relating to the multiple 
handicaps rather than education relating to a 
single handicap in isolation and shall 
encourage instructional or social experiences 
in programs for single disabiliiies for some 
portion of the instructional day. The 
individualized educational planning 
comnuttee may recommend the portion of the 
day the studem will spend in the experiences. 
An aide shall be available to meet the 
individual stwkni's needs during this time, if 
necessary. 

(d) Persons employed in severely multiply 
impaired programs shall have the following 
responsibilities: 

(i) Teachers shall be responsible for the 
instruction program, shall coordinate the 
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acHvUies of instructional aides and other 
supjfH}rtiv€ personnel, and shall maintain 
a sysienmtic method of home-school 
Uaison. 

(ii) Instructional aides shall work under the 
suf^nd^ian of tt^ iem:hers. 

(Hi) Program assistance sfuill be utilaed where 
necessary and shall have the 
responsibilities indicated in Rule 
3^J738 for program assistants in 
severely mentally impaired prcgrams; 
otherwise, instructional mdes shall have 
/^se r€.^immlrilities. 

(e) Curriculum for severely multiply impaired 
programs shall include all cf the following: 

(i) Cognitive skills, 

(ii) Social skills. 

(Hi) ActivUies of daily living. 

(ivj Leist^e ethicanon. 

(9) Language and communication skills. 

i \i) PrevoctjUiomd and vocational activities, 

if) Instructional and ancillary and other related 
services performed by the following persons 
shall 1^ available as determined appropriate 
far the student's needs: 

(i) A physical therapist. 

(ii) An occupational therapist 

(iii) A teacher of the speech and language 
impaired. 

(iv) A teacher considtani. 

(v) A psychAogist. 

(vi) A school social worker. 

(g) A registered nurse shall be reasonably 
availaNe. 

Rule340J758. Classroom programs for the 
autistic impaired. 

(}) Spectfic requirements for programs for the 
autistic shall Int provided using either cf the 
following abernmves: 

(a) Programs that consist of 1 classroom 
program for the autistic impaired shall 
not have more than 5 stiuients and shall 
be served by a teacher of the autistic. 
However, programs thai consist of more 
than 1 classroom may haw more than 5 
students in a classroom, if the average 
student-to-teacher-and-aide ratio dMS not 
exceed 5 stutknts to 1 teacher and 1 aide. 
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A classroom with 3 or more students shall 
have I aide. 

(b) A special eduauion program described in 
section L6(2) cf the intermediate school 
district plan set forth in Rule 340J832 
and approved by the state board of 
education that assures the provision of 
educational progranvning for autistic 
students. 

(2) Specific requiretnents for either program 
shall mcli^, but not be limited to, all of the 
following: 

(a) Language and communication develop- 
ment. 

(b) Permnal adjustn^ni training. 

(c) Prevocationtd education. 

4. Resource Rooms (optional) 

The resource room is a classroom program for 
students who do not need fulMimc placcm^cnt in a 
^>ccial educati(m setting. It can be m^e available to 
handicapi^ ^ud^is whose daily special educatitm 
needs arc determined by their lEPCs to total m mQK 
than three dass periods, and no nuKC thdsi two hours of 
instruction in the instnK:tional content areas of language 
arts, math^natscs, ^ence, and social studies 

Students in a secondary resource room are taught 
by a special education teacher with a minimum of two 
years' cxperieiKe, one year of which must have been 
acquired in a special education classrcK)ni. The 
caselo^ erf a secondary resource room teacher is 
limited loa total of twenty students with no nam than 
ten at a time. If the r^urce room is (fepartmcntalized. 
under Rule 340.1749(c) the teacher may serve iK)t more 
than an average of ten students per class period per 
instnicticmal tfay. 

In addition to regular cl^sroom responsibilities, 
the secondary resource room teacher may provide 
supplemental instructional services such as Uitorial 
assistance. However, that teacher may not provide 
supplemental instruction during any classroom period 
when s/he is t^hing a speciHc instructional content 
area. The instructional design within the 
departmentalized resource room is defined by Rule 
mi749c.5 

When a studoil's handicapping condition does not 
match the teacher's area of certificate endoi^ment, the 
lEPC may, at its discretion, requins the services of a 
teacher consultant - wbCM^ endorsement matches the 

^ See 11, Cotunin 2. 

27 



Secms^ry Special Edwratfon Pn^ram Manual 



Delivery of Pmgram.s and Services 



Student's handicapping condition - to provide 
consultation, resources, and support services to the 
resource room teacher on the student's behalf. This 
service shall be written on the student's lEP. 



Rulemi749ii. 

(1) A ^Ctti/ education secondary /eve/ resomce 
program may be provided by a special 
education teacher who has 2 years of 
teuLking ei^rience, J cf which sMl be in a 
speciai educatiem clas^oimL This program is 
designed for eligible handicapped students 
who, through individualized educational 
planning committee determination, need 3 
periods or less of their instructional day in 
speaal eduction and who need 2 or less of 
tf^ instruction conteru areas cf language arts, 
mathematics, science^ and social studies 
temght solely by the resource teacher. 

(2) A secondary resource teacher shall serve not 
more than JO students at any one time and 
have a caseload of not more than 20 different 
students and shall do either or both of the 
following: 

(a) Provide direct instruction for special 
education courses approved for 
graduation by the local educational 
agency. The teacher may assign grades 
or other evaluative measures for this 
instruction. 

(b) Provide si^port to the regular education 
classroom teachers to whom special 
education students on the resource room 
teacher's caseload have been asMgned. 
Time shall be allocked to the resource 
teacher to ca- y out this responsibility. 

(3) The secondary resource teacher may provide 
supplement£U instruction to students on his or 
her caseload who are enrolled in regular 
education classes. The teacher shall not 
teach a class and offer tutorial assistance at 
tf^ same time. 

(4) If the special education teacher to whom the 
student is assigned does not have an 
endorsement in the area which matcfws the 
student's disability, the individualized 
educational planning committee shall 
determine if a teacher consultant with such 
credentials is needed to provide consultation, 
resources, and support services to the 
resowce teacher. 



(5) Secondary schools with more than 1 resowce 
program may departmentalized pursuant to 
Rule340.1749e. 



S. Teacher Consultant 

$ui:^Iememary services may be requited to meet 
academic and/tx bchavkxal needs of special education 
students. In the regular education classromi, the 
special »]iK:ation resource room, and, in some cases, 
the categorical classroom, these services arc made 
available through a teacher ccuisultant woiicing in 
concert with the students' classroom teachers. The 
t^her ccmsultant may not teach, or give credit for, a 
regular edtrcaticHi ct s^al a!lucati(Hi subjea. class or 
course The tciMzher consultant may be calted upon to 
proviite siqiport service lo a rc^utce room teacher - if 
determined to be needed by the lEPC - when the 
teacher's special education endorsement is incongrucnt 
with a sUn^ '-''" handicapinng condition. 

RulemiV^.. 

{!) The teacher consultant for .fecial education 
shall do 1 or more of the fallomng: (a) 
Provide instructional ^rvices to students wfm 
are enrolled in sprdal education /^ogrwns. 
Instructioml services are supportive of the 
special education teacher. A teacher 
consultant shall no* grade, give credit for, or 
teach a regular education or a special 
education subject, class, or course. (b) 
Provide instructional services to a student 
whose fmndicap is sttch that the student may 
be educated effectively within a regular 
classroom if this service is provided to the 
student. Instructional sernces are supportive 
trf the regular education teacher. The teacher 
consulumt slmli not gratk, give credit for, or 
teach a regulcar education subject, class, or 
course, (c) Provide consultation to education 
perwnnel on behalf cf handicapped persons 
on the comutant's caseload, (d) Work as a 
member of a multidisciplinary evaluation 
team to assist in the evaluation of the 
educational needs of persons suspected of 
beitig handic{^>fKd. 

(2) The teacher consultant shall carry an active 
caseload of not more them 25 handicapped 
students. All students served under this rule 
shall be counted as part cfthe caseload. In 
estiAiisfung the caseload, consideration shall 
be given to titr^ for all of the following: 
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(a) Insirucdamd ^rvices 

(b) EvaltMiiion 

(c) Consuliaiion with special and regular 
education personnei 

(d) RefH^rf wrUmg. 

(e) Trove!. 

(3) The teacher consultani shall not serve in 
su/^rvimy or admimsirative roles, 

6. Ancillary and Other Related Services 

These are services desigiK%i to fulfill specific ncccte 
c>f handica^Jed pe i-sons. 

Ride 340.1701. 

(c) "Ancillwy and other related services" mtans 
services specially designed to meet the unique 
needs of a handicapped perwn to age 25, 
including all of tfw following: 

(i) AmMological, medical, psychiatric, 
psychological, speech and language, or 
education^ evalmtion. 

iU) Occupational, physical, recreational, 
nmsic, art, or other therapy 

(iii) Mobility and orientation services, and 
special educatfon services provided by 
other nomeaching personnel 

(v) School psychological and school social 
wt^k services 

(vi) Instruction provided to handicapped 
students who are homebound, 
hospitalized, or placed in juvenile 
detention facilities 

(vii) Services to preprimary age children, 
which include, where appropriate, 
evaluation, therapy, consultation with 
parents, arki training activities. 

Other appropriate secondary services, not 
addressed in this rule, include, but arc not limited to: 
work activity center services, vocational evaluation and 
work study. 



fV. Delivery of Programs and 
Services 

A. Rule Considerations 

TtK5 following rules must be consigned during the 
development of programs and services for special 
education. These specific programs and service 
requin^nents are set forth in Rule 340.1733 • 

Ru!e340.1733« 

An internwdiate school district, local district, and 
any other oj^ncy shall t^ihere to the following genercd 
requirements for all programs and services for 
handicapped persons: 

i^dlity requirements 

(a) Special edueation clas^ooms shall have at 
kiMSt She same average number of square 
feet per stu^nt, light, ventilation, and heat 
conditions as regular classrooms in the 
schotH district. 

(c) Instructiomd ttnd rekited service persoMel 
shaBlmve space which is appmpri&te for the 
kind of service being delivered and shall be 
designated on a scheduled basis in each 
building to offord imUvidual and mall group 
work. Lights ventilation, and heat ^oruiitions 
shall be the s^w o^^ in classrooms mtlun the 
buildmg. 

Lea^ Restrictive Envircmment 

(b) SpeciitI education classrooms shall be 
located in schools houdng regular educa&m 
pupils of comparable age and grade level. 
Each handicapped person sfmll be assign 
to educational programs and services housed 
in buildings that allow handicai^d persons 
to participate fully in regular and special 
education programs, se^nces^ or 
extracurricular activities. Nothing in these 
rules shall prohibit special education 
programs, such as specialized vocational 
training or programs for more severely 
involv^ impairment areas, to be housed in 
places other than the schools with regular 
education programs, if such programs are set 
forth in the internmdime school district plan 
and are approved by the state board of 
education. 
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Age Span 

(d) Severely mentally impaired and severely 
multiply impaired special education 
classrooms with students untkr 16 years of 
age sfmll not exceed a 6-year age spcm m any 
one time. All other special education 
classrooms which ha\^ students under 16 
yeor^ of age and which are operated in 
separate facilities shall not exceed a 4-year 
age span at any one dtne. The age sfkin for 
students who are assigned to special 
education classrooms, except severely 
mientally impaired and severely multiply 
impaired, iterated m elementary buildings 
attended by nonhandicapped children shall 
not exceed, at any one time, a 6-year age 
si^in or tfw age sptm of the nonhamiicapped 
students in the building, whichever is less. 
The agf span for stmients wfe? are assigned 
to special education classrooms, except 
severely mentally impaired and severely 
multiply impaired, operated in secondary 
buildings attended by nonhandicapped 
students shall not exceed, at any am tinw, tt^ 
age span of the nonhamiicapped students in 
the builtting, except in high school buildings 
where studeras up to 26 ^ars of age may be 
served. The term ^'nonhandicepped ' shall not 
include persons participating in adult 
education programs. All severely mentally 
impaired, severely multiply inqmired, and 
trainable mentally impmred programs shall 
comply with this subdivision unless a 
program is operated in accordance with an 
approved intermediate school district plan 
where, due to the low incidence of eligible 
students, expanded age ranges may be 
necessary for programmatic feasibility and 
meeting the needs of stmknts. 

Instruction 

ie) The special education programs" and 
services" methods of instructions shall be 
consistent with the short-term instructional 
objectives written for each handicapped 
per^n. 

if) The instructional program for a school day 
shall focus on the individual needs of each 
handicapped person, as defcrmined through 
the individualized education programs. 

InstrttctNinai h'ours 

(g) Special etiucation progran^% and services 



shall be provided for at least the nunimum 
number of koi^s and days of teacher-pupil 
contact in coftformance with piqul accounting 
rules, being Rule 340 J to Rule 340.1712, but 
the numi^r of hours and days for a special 
education program or sernce shall not be 
less than those required for regular education 
programs. 

Supplies and Eqtupmrat 

(h) Htmdicai^d persons qual^ng for special 
education programs and services shall be 
provided with s^pHes and equipnwnt at least 
eqMd to tho:^ provided to other sttidents in 
regular educcuion programs, in addition to 
those supidies and eq^ment necessary to 
meet t^ir defined short-term instructional 
(^jectives. 

Physical Therapy 

(i) Physical therapy service shall provided to 
a handicapped person if prescribed by tm 
appropriate medical authority and 
recommended by the individualized 
educational planning committee as an 
essential component of the educational 
program. 

Physical Educai«on 

(j) Physical education services, specially 
designed if necessary, shall be made 
avaUable to every handicapped student. Each 
handicapped student shall be afforded the 
opportunity to participate in the regular 
physical education program available to 
nonhandicapped students, unless the student 
is enrolled full time in a separate facility or 
needs specially designed physical education 
as prescribed in the student's individualized 
education program. • 

Diagnc^tic ServHres 

(k) The expense of addidonal diagnostic services 
recommended by the individualized 
educt^orud planning a?mmittee and req dred 
by the school district, including neurological, 
medical, psychiatric, and other professional 
^rvices not provided by the school disuict t^ 
other public agencies nor covt^ed by nodical 
insurance, ^hall be borne by the fmndicaf^d 
person's district of residence. 
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Contractual Smrim 

(l) Intermediaie 5cfe?a/ distfias or loctil districts 
may operate, or contract for. any of the 
foUowing: 

(i) Vocationat evaluation services. 

( U) Work actinty center services. 

(iU) Anciltary and other related ^rvices. 

( iv) Insirucdtmal servitxs, 

W(R*fc-$tudy 

(m) Intermediate scfuk)l districts or heal districts, 
or a combination of such districts, shall 
provide ^wrk-stmty services ami may assign 
specia! eductuion personnel, such as a hw*- 
study coordinator, to sufH^rme these service . 
A written work-study plan, signed by t* e 
parent, sc^ ml. cmd employer, shall set fi?n h 
all of the foihwing information: 

(i) Educational gisds. 

(ii) Job activities. 

( iU) Rela^ stdyects. 

(iv) Stamktrds of attainment. 

( v) Time ami duration tf the program. 

fWj Wages to fee paid to the handicapped 
person. 

The superintendent of the district shall 
designate a staff member to visit tfn^ person 
and the person's siq>ervisor at the job Me at 
least once every 20 school days to check 
attendance, evaluate the handicapped 
person's progress, and evalmte the fHxement 
in terms cf the health, ^ety. and weffdre of 
the handicapped person. These sernces. if 
determined to be appropriate by the 
individualized educational planning 
committee, shall be available to each 
handicaf^d student, regardless cf dimbility, 
^persorud a(^ustment training, prevocational 
education, and vocationat education have 
i^en provided. 

Ptffsonnel Development 

(n) Personnel development shall be conducted 
pursuant to findings of an annual needs 
assessment. The training shall be made 
available to both special and regular 
education personnel. The persons providing 
training, which may be district, university or 
agency, teac^r center, or state department 
based, may include handicis^ped permns and 
parents cf handicapped persons, as well as 
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specif and regular education permnneL The 
training programs to be delivered shall 
include a// cf the following appropriate: 

ii) Requirements ar^ procedw^ of state and 
federtd m'mdatory etiucation acts. 

(U) Placement and education of the 
handicapped person in the regular 
education curriculum, including the 
various aids and supportive services 
related thereto. 

(Hi) Affective education involving the 
importance of interaction with 
htmdicttpped persons tm a peer level. 

Substitute InstriHrtional Aide 

(o) Substitute instructional aides specified in 
Rule 340J738. Rule 340.1739, and Rule 
340 J 748 shall be provided when assigned 
instructioncd aides are absent. In addition, 
teacher aitks specified in Rule 340.1754 and 
Rule 340J7SS shall be provided when 
assigned teacher aides are absent. 

Approved Special Education Courses 

(p) Secor^ry special education teachers shall 
teacher either special education courses 
approved for graduation by the local 
education agency or special education 
courses within an approved special education 
curriculum. 

Cat^orical Prc^ram/Disability Matcli 

(q) When m individmlized eduauional planning 
committee determines that a student 
necessitates a categorical special education 
program, the student shdl be assigned to a 
categorical program that corresponds to his 
or her primary disability. The program 
designation shall corre^nd to the special 
education teachers endorsement which serves 
as the basis for the district's reimbursement 
pursuant to Act No. of the Public Acts of 
1979. as amended, being §388.1601 et seq. of 
the Michigan Candled Imws, and known as 
the state schtml aid act of 1979. Placement in 
a program otfm tfmn that which ct^responds 
to the student's eligibility category may occur 
wfwn the individualized education program 
committee incltuks. within the individmlized 
educational program, a rationale for its 
determination and the parent consents to the 
alternative program. The public agency may 
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use ihe he^^ing procedmes in Ruk 349J724 
io Ruk 340 J 724b when ihe parent refuses to 
provide consent. If :U hearing officer 
apkokis the agency, thi agency nrny jmceed 
mthout the parents* consent, subject to ihe 
parents' rights under Rule 340.1725 and Rule 
340J72Sa. 



Teacher Certification 

A fully approved teacher of the handicapped, in 
addition to meeting the specific requirements set forth 
in Rak 340J785 to Ruk 340.1791. Rule 340J79S to 
Rule 3mJ79S. and Rule 340.1799 to RuU 340A799e , 
shall comply with all €f the following reipdremnts: 

(a) Possess a valid Michigan teacher's 
certi^aie, 

(b) Possess a bm:calaureate degree with a rmjor 
in a specific special education area or Imw 
earned credit in course work equivalent to 
tiuu retired for a major. 

(c) As of September, 1990, possess an 
endorsement in elemenUtry or secondary 
special educatkm. 

(d) Have completed directed student teaching of 
not less than 8 weeks* duration in ite specific 
area €^ impmrment. Not less tkm a 180-hour 
practicum in tfw specific area of impairment 
is required for each additiomd endorxment. 
Takers who recdw their of^oval pursuimt 
to this rule after September 1, J9iH), shall 
have completed directed student teaching of 
not less tfmn 8 H^eeks' duration or an 
equivalent educational experience before 
being assigr^ to a classroom program for 
severely mentally impaired or the severely 
multiply impaired. 

(e) Be recommended for a certificate or 
endorsement, or both, constituting full 
approval in a specific special iulucation area 
by an institution of higher education 
signifying wirification of cofnptetion cf a 
teacher educati(m program for the specific 
speciid education area, as approved by the 
state board of education. The 
recmmmmlaiion shall verify thai the teacher 
assesses all cf the f (blowing in addition to 
having con^?leted course work that includes 
ike general skill requirements listed in Rule 
340J781: 



(i) Personal maturity, 
i ii) Emotional stability, 
(ui} Miliiy to teach. 

( iv) Otfwr l&idership capacities. 

(v) Apparent potential /or growth in creative 
teaching. 

if) Approved teacher education programs of 
each teacher training institution shall be 
reviewed at lea^ once very 5 yetzrs by the 
department. 

(g) On the effective date t^ these r^es, perwns 
approved as special education teachers 
pursuant to this rule, teacher consultants 
pursuant to Rule 340.1790, curriculum 
resource consultants pwsuant to Rule 
340J791, teachers of preprimary aged 
students pursuant to Rule 349.1795, and 
work-study coordinators pursuant to A Hie 
340.1792 ^ioll nmmain and continue to have 
their full a/^roval status. 



C. Departni«ntaIization 

DcimrunentalixaticHi makes il possible for the 
special education student's daily schedule to 
apim»&iniate that erf a rcgular education student; it is a 
concept whereby special education students with 
different handicapping characteristics attend the same 
class to be taught in the same instiucticMial rantcnt area- 
Deparniu^ntalizaticHi limits the special education teacher 
to the provision of no more than one instructional 
omr^perlKmr. 

Where they are part of departmentalization, 
instructicMial content areas such as language arts, 
mathc»nalics« science, and social studio or othta- LEA 
approved courses must be taught by the special 
education stafT. 

Rulemi701(k), 

"^Departmentalize'* means a .secondary level 
delivery system in which 2 or more teachers teach 
groups: of special education students by instructional 
content areas. 

Rule 340J749C. 

(I) A secondary school with more than I special 
education teacher may departrrwntalize. 

Categorical programs which may be 
departmemalizcd inchide emotionally imf^red (EI), 
^ucable mentally imp^dred (EMI), specific learning 
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disability (SLD)» physically and otherwise health 
impaired (POHI), hearing imimired (HU) visually 
impaired (VI), trainable mentally impaired (TMI), 
autistic impaired (AI), etc., mA leswrcc rooms. 

Tether consultants, }K)wever, mavnc^ be included 
in dcpartmcntalizatkm. 

A teacher in a dcpaitmeatali7.ed program may 
provide instruction to special ^iK^aticm students who 
are not on his/ter caseload, but must nm ^hedule mose 
than an average of 10 stud^ts per cla^ period per 
instructional c^y. The total number of siiKlaciis in the 
de[wtmentalized structure may exceed tte allowable 
caseload of a tem^, as kmg as the number oi students 
per hour average vo more tlran 10. Rh* example: 

2 SLD categorical x IS = % caseto^ 

1 EI categorical x 15= 15 c^seh)^ 

1 resource x ^ = 20 casclc^ 

1 EMI catego rical X 15=15 cascksid 

TOTAL: 80 students 

2 SLD catcgOTical x 15 = ^ casd(^ 
1 EI categorical x IS 15 caseload 
1 EMI categorical x 15 = 15 caseload 

TOTAL: 60 students 

Rule 340.1749c« 

(2) Each teacher shall teach only one local 
education agency approved special education 
coto'se per periodL 

"A teacher may provide tutorial help to students, 
but not during a pc^od which has been sclKdulcd for 
direct instruction.'' ^ 

Rule mi749c. 

(3) Each teacher may serve more than the 
students assigned to his or her caseloiki: 
however the total number of students served 
cannot exceed the combined caseloads of the 
participating tCMhers. 

(4) Each teacher shall sen^ not more tfmn an 
average c^ 10 students per class period per 
instructional day. 

Under departmentalization, a class period may be 
s^t aside for the special ^ucation te^h^ for the sole 
purpose of provicling support to si^ial edimation 
st udents. That c lass period is cr^i^ to tt^ teacher as 

^ AN OVERVIEW OF THE REVISED 
ADMINISTRATIVE RULES FOR THE DELIVERY 
OF SPECIAL EDUCATION PROGRAMS AND 
SERVICES* Mfch^ Departinost of Edu^tkm, 
Spediil Education Servtecs^ i»ige 13. Novanber, 1996. 
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an instructt<Hia] hour. Tutorial assistance to students 
during this class must be limiu^d to msinictional content 
areas cuitcntly being taught within the dcpaitmentalized 
program. The ntimber of students served is icstrictcxl to 
the average of 10 per instructional class period 
mandated in Rule 340.1749c 

For official repeating pmposcs, each teacher wiihk 
a departmentalize program must designated as 
eitti^r a categorical teacher m a rc^uroe room te^^her. 
The lEPC also identifK^s [mgram assignments as either 
categoric^ ch* resource room with an accompanying 
statement nc^ng tte pfograms are depanmcntalized 

The performance of all students within a 
depanment^ized structure should be evaluated 
periodically. Since tt^ attidcnt's caseltKid teadk^r may 
be tesixm^ble fw lEP <leveloi»nent, the obligation for 
eliciting evaluative information from all relevant 
scHuxes, and for the generation and maintenance of the 
records is also that of the carload tesKrher. 

Examples of Departmentalisation 
Example 1 

800 students aitaad classes in this mythical junior 
high building. Each student is assigned six fifty-five 
minute i^o^ of instnM^tion per day with a Iwoity-five 
minute lunch tneak. Instnictimially, these luHirs are 
ccmiprised of math, science, ^ial studies, English and 
twoelcctivcs. 

Ten educable mentally impaired (EMI) students, 
eight emoti^ially imf^ired (£1) stuttents, and thirty 
specific learning (Usabled (SLD) students each receive 
up to four hours of ac^emic imtnK:tion daily from four 
special education classroom teachers. Instructional 
content areas taught by these tethers are Enghsh, 
math, science and social studio 

A tcHal of twenty s<x:tions are taught by four special 
cducatic^ clas^rocmi teachers. There are six sections oi 
Engiish, fn^e sectk>ns of science, five sections of ^ial 
studies, and four sectioi^ of math« 

Each of the spc^cial education classroom teachers, 
with one excepiion, is &ily responsible for five hours 
of a single instmctional content area. The fourth 
insiruclor teaches four hours of math and one hour of 
English pet day. 

The special education cIassrcK)m staff in this 
mythical juniw high i^hool building is comiK>s^ of 
one emoticHially im{»ired (EI) caseload teacher, two 
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^ific teaming disabled (SLD) casekad ujochers and 
one educable mentally impaired (EMI) caseload 
teacher. 

EMI stuctents arc grouped with tow ftmcUcmal SLD 
and EI students. This group is tracked in all four 
acffitemic s^ial ediK:ati(»i cornses. All cHher SU> and 
EI students arc inu^ted into the remaining sixteen 
scctitMB, based on their specific individual needs. 

Annual testing of students is implemented by the 
teachers of qxscial education math and s|:^cial 
education English. Test results arc remitted to the 
re^iccUve caseload tcaclKars.'^ 

Example 2 

In a class A high ^ool, many tcacl^s may be 
ncc<ted to l^dle the special ^ucaUon caseload. Multi- 
level classroom structure can be developed to 
realistically accommodate the disparate ability levels of 
students. 

For cample, ^h level can be signed a different 
teacher and the programs can tten be (^janmentalizcd. 
In this scenario, the level most closely rcscmbling 
regular education would be a study skills ckss for 
students who require help in the nxainstreamed cl^^ 
and nothing more firm special educaii<m. Next would 
be a resource room f(H' students who nec^ scHne, Isit not 
all, their ^^demics taught in sp^iaJ education. The 
level faitlKst from regular education would be a self- 
containol classroom for students who need special 
education in^mction for most of each school day. 

A student may be assigned to one sfs^ific teacher, 
but. !^:ause the classes are departmentalized, it does 
nm necessarily follow that all his/her instruction will 
come from that tcachw. The student may need the 
services on two different levels. S/tm may require 
resource room instruction in Engli^ and social 
studies, but have a sufficient drill level in math and 
saence to be mainstrcamed with assistance in the study 
diills class. 

Another sti^nt may function so low cc^nilively as 
to require a self-contained placement, but have 
suflicioit reading or math jdsills to lake a class from the 
resource room teacher. 



See Af^ndkes A-3 - A-*, pages 67-71. 



V. Curriculum Development 



A. General School Law Requirements 

TiK instn^ikmal ccuitou required by the Michigan 
legislature spcciflcd in ihc following cxa»pts from the 
General School Law of 1976 * n^ust be included in 
all i^ial edismkHi programs leading to a high school 
diploma. Unless otherwise stated in the law, the 
rcquirx^ instnicticHi may take place at the elementary or 
soccMKfffly level. 

380.1166. CmistitBtHms and Governtnents; 

Mandatory Courses; Commence- 
ment of Instructk>n; Exi^ption. 

Sec. 1166. 

(1) In all public and nonpublic schools in this 
stale regular courses cf instruction shall be 
given in the constitution of the United StiUes. 
in the constitution of Michigan, and in the 
history ami present form ofgovemmeia of the 
United States, Michigan, and its political 
sulxiivisions. Instrt^tion shall begin not later 
than the opening of the eighth grade, t»r its 
equivalent, except in schoi^s maintaining a 
junior high school, in which case it may begin 
in the nitah grade. 

(2) A high school in tfus state wfuch offi rs 12 
grades shall require a 1 -semester cou e of 
study of 5 periods per week in civics which 
shall include the form and functions of the 
federal, state, and local govemtmnts and 
shall stress the rights and responsilHlities cf 
citizens. A diploma sfmU not be isstKd by a 
high school to a pupil who has not 
succes;fully completed this course. This 
requirenunt shall not be applicable as a 
graduation requirement for a high school 
pupil who has enlisted or been inducted into 
military service. 

380.1169. Communicable Disea^s; Instruc- 

tion. 

Sec, 1169. 

The principal modes by which additional 
dangerous communicable dise ises are spread and the 



The School Code of 1976: Act 451, 1976, Irad. Eff. Jan 
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best methods for the restriciion and prewndon of these 
dixases shall be laughi Ln every puMic school in this 
state. 

380.1170. Physiology and Hygiene; 

Instruction; Developnient of 
Ccmpreho^ve HealA Education 
Programs; Conflict with 
Religkuis Bdidf^ 

Sec. ino^ 

(1) Instruction shall be given in physiology and 
hygiene, with speciat reference to substance 
abu^, including the abusive of tobacco, 
alcohol, and drugs, and their effect uj[H}n the 
human ^em. 

(2) Comprehensive hmlth education programs 
shall fee developed as prescribed by Act No. 
226 cfthe Public Acts of 1969, being sections 
38838J to3883S5 of the Michigan Compiled 
Laws. 

(3) A child upon the written statement of parent 
or guardian that instruction in the 
characteristics or symptoms of disease is in 
conflict with his or her sincerely held 
religious beliefs shall be excused from 
attending classes where such instruction is 
being giwn and no penalties as to credit or 
graduation s^l residt ther^om. 

380. " 171. Animals and Birds; Instruction. 

Sec. 1171. 

Time shill be devoted in the puMic schools within 
this state to teaching tfw pupils k^Mss and justice to, 
and hmmne treatment and protection of animals and 
birds, and the important part they fulfill in the 
economy of nature. 

380.1502. Health and Physical Education; 

Establishment; Course in 
Physkal Educatitm Required 

Sec 1S02. 

Health and physical education for pupils of tnfth 
sexes shall be established and provided in all piAlic 
schools of this state. Every pupil attending public 
scfwols c/ this state so far as the pupil is physically fit 
and capable of doing so shall take the course in 
phymal education. 



2F7.811 Annual Appropriation for 

Administration of Driver Edu- 
cation Programs; Driver 
Education Courses: Reimburse 
ment of Local School Districts. 

(c) From the moneys credited to the driver 
education fund, the legislature sM&lL annually 
appropriate the sum of $100JXX),(^ to the department 
of&iucaUon for state administratim of the progrmn. 
In addition there shidl be distribu^ to loml public 
school districts from the driver education fund the 
amount cf $30 W per juuderu, but not to exceed the 
Mtual cost, for emih student completing an approved 
driver education course. The courses s^ll be 
conducted by the local public school diririct, and 
enrollment in driver ediu^ation courses shall be open 
to children em>lled in the high school g'uJss of 
puMic, parochial, and priwf^e schools, as well as 
resuient ota-of-scfwid ^mh. Retmowsement to local 
school districts shall he nmde on the basis of an 
application nmde by the local school district's 
superinten^nt to the depamnefit of education. 

Scope cf supervision cf driver education courses. 

id) Driver education courts, as u^d for the 
purpose cf this act, stall include classroom instruction 
j^us behind the wf^el instruction and observation in 
an automobile, and shall be under tf^ suf^rwion of a 
qualified teacher or licensed instructor. The 
department of education shall not require that licensed 
driver training school teachers or instructors be 
certificated under Act No. 269 of the Public Acts of 
1955, as amnded, being sections 340 J to 340.984 of 
the Michigan Compiled Laws, 

(e) The deparmtent cf education may prtmulgate 
rules, including instructional standards, teacher 
qualifications, reinAursement procedure and other 
requirements which will further implement this 
legislatim. ^ 



B. Revised Administrative Rules for 
Special Education (July 1, 1987) 

1 . Normal Couri^ of Study 

Michigan's Revised Administrative Rules for 
Special Education define "normal course of study** 
[Rule 340»1701a(g)l as "a regular education 
curriculum leading to a high school diploma, or a 
special education curriculum approved in the 



Driver Educatlm nust be avaiteblr for all students, 
but H b not a graduatloB requlrenHint 
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imnrndime pian leading to a high school diploma. A 
special €dm:aiion ci^iculum shall include physical 
educaiion. /^rsonal adjusimem and prevocaiional and 
wcatiomd education" 

Physical education is defined in Rule 340.170I«(n) 
as she developmem of physical and motor fitness, 
fundamental motor skills and patterns and skills in 
aquadc^, dmce and individuai and group games, and 
sports, Iwth imramaral and lifetime. The term 
incimks ail ef the foUowwg: 

(i) special f^ysical education 

(ii) active i^ysiasd education 
(iU) movement education 

ffv> mok^ development 

3. Personal Adjustmrait Education 

Phonal adjustment includes areas, such as 
decision making, personal finance, personal hygiene, 
personal relationships, independent living and 
patenting. Its purpose is to help siiMicsits b^ome, to ^ 
extent possible, ell-adjusted and functionally 
iiKk^iendent m^bm of society. 

PfcrscMml adjostment wlucation is defined in Ride 
340.1701a(k) as instruction designed to assist the 
hofuiicapped person to develop personal and soci^ 
s&illsnee<kdforadtdt independent living, including all 
^ the following: 

(i) activities of daily living skills 

(U) k>memaking 
iiU) moinUty 

(sv) persona! health and appeararu^e 

(v) reareatian 

(\d) use(^ prosthetic devices and sensory aids 

4. Prevocatmmil Education 

Prevocational education helps students Icam ^ic 
5ddlls m»:essary to function in daity life. Language and 
math skills, car^ expknation, caieo^ drcision-making, 
and work relaK^ s^Us are among the areas of 
instnK:tion which ^ouid encourage as much hands-on, 
wiive stideitt experience as poi^sible. 

Prevocational education is defined in Ride 
340J701a(o) as "instruction needed as a prerequisite 
to Yocmiom^ education, such as any cf the following 

(i) remiing 
(U) writing 
(iU) madwtmUcs 



(iv) knowledge of commonly used tools, Mensils 
mui pr€H:es:^s 

(v) familiarity with the broad range of 
occupations for which special skills are 
required 

fw'i common employment procedures and 
reqtm^ements 

(w) knowledge of the nature and t^xtent of 
wcatiomd Umikitions caused hy a handicap 



5* Vocational Evaluatiou 

Vocational evaltmtion is defined in Rule 
340.170 ib(k) as an evaluation to be conducted before 
vocational education, which shall include, at a 
mmumm, an as:^ssment of flw student's personal 
adjustment skills, aptitudes, interests, and 
t;u:hi€vements and s/^ciat information regarding the 
studem's haruUcoi^ng com&tian. 

Rute 340J733 0) provides that tntermediate school 
districts or local districts may 
operate, or contract for, any of the 
following: 

(i) Vtwa^mil evoAttUioA sendees. 

( U) Work activity center services. 

(iU) AncUlmy tmd otf^ reloH^ services, 

(iv) InstructioMi Services. 

6. Vocational Education 

VocaticMial education is defined in §380.7V(4) of 
Michigan's C<HnpiIed ScIkx)! Laws as vocational or 
technical training or retraining wfuch is giv^n in 
jwrfewZr or classes, including field or laboratory work 
incidental thereto, under public s^iervision and 
control, and is conducted as part of a program 
designed to fit individuals fm gairtfuJ enq^oyment as 
semJskilled or skilled workers or technicians in 
recognized occupa^ns, excluding a ^gram to fit 
individuals for enqdoyment in occupations which the 
state board deternmed and ^cifi^s to be generally 
considered professional or as requiring a 
baccalaureate or higher degree. Tfm term includes 
giddance ami counseling in connection with the 
training md instruction related to the occupation for 
w/uch the pupil is being trained or necessfuy for the 
pupU to benefu from from the training. Ttn^ term 
includes tfw acquisition, nudntenance, and repair of 
instructional siq^plies, teacfdng mds, and equipment, 
the construction of initial equipment of buildings, and 
the acqui^don or rental cfland 
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7, Work-stody 

Work-study is defined in Rule 340J733(En). 
Intermedkue school districts or local districts or a 
coffAinatiofi of such disiricis, sfmll provide work-study 
services and may assign 5/iecia/ education personnel, 
such as a work-study coordinator, to supervise these 
services, A written work-study plan, signed by the 
parens, school, and emfdoyer, shall set forth all of the 
following ir^maiion: 

(i) Educaihnal g(Hds. 

(ii) Job activities, 
(in) ReliUed subjects, 

(iv) Standayds of attainmens. 

( v) Time and duration of the program, 

(vi) Wages k> be paid to tf^ hanMcaf^mi person. 

The superintemient dfthe district shall designate a 
st(^ mend^er to visit the person and the person's 
s^ffervisor m the job site at teust once every 20 school 
days to check attendance, evaluate the handicapped 
f^rson*s progress, and evaluate the placement in terms 
of /te health,sqfety, ami welfare of the handicapped 
person. These services, if determined to he 
apf^opnate by the imUvidualized educaiiomd planning 
committee, s^ll be available to er:h handicapped 
students, regardless of disability, if personal 
adjustment training, prevocaiional education, and 
vocaiiomd education have l^en provided. 



C. Course of Study Options 

1. Reguter Educatkm Corrkulum Leading to 
a High School Diploma 

TlK^ "^fcgtildr educ^icHi cuniculum*', which requires 
spfTOval of the local bcwd of cducaiion. musi sfnxify 
mimmum gr»iualk)n crilcria leading to a high schnoi 
diploma. Any stuitem capsule 6f mastering the minimal 
course objectives required by the iccai lx)ard of 
eduction for high %booI ctmplction can graduate with 
a high school diploma from the regular education 
cuiriculumu 

Special education students may graduate from the 
legixlar education cuiTk:ulum by succ^sfully fulfilling 
{^«requisites cstablisl^ by the I EA for students in 
regular edtM:ation. This necessitates completion of a 
l^atetennined minimum number of courses or accrual 
of a prectetennined minimum number of credits for 
English, govemment, math, social science, ^ience, ^md 
similar sub^ts. 

VcK:!ational education is required fc^* the graduation 
fc^ sbKtents following spcciai ediK:ation curriculum. 
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Spi^ial education teaclnrrs should help students who 
follow tte regular education ciuriculuro decide whether 
to take vocMimial education as m etective cour^. 

L Sfmrial EdtKratitm Ci&rrkuluiQ Lesding to 
a High ^hoid Diploma 

A number of elements should be rcmsidered for 
pc»sible im:lusion in Um: most ^p|»x^»ase curriculum 
fw a special educaticm student The IE?C ^lould weigh 
each ^u<k^t*s uniqw and then leominiend the 
cuirkulum it has determined win bea moti ttose i^scds, 

Whoi a special educaticm stiKleiit iem:hes age 12, 
the IHFC mud ccmsido* the student^ prevocatic^ and 
vocational education needs. PrevcKational and 
vocatic^ edtK^aticm mua be ccm^titered f<F all special 
educati(Mi students iegardl«5s of whether the mudent is 
following a regular educaticm or a special education 
curriculum. The f;Ktors listed below should be 
ccmstdemi in determining whether a student will follow 
a regular education special ^K^cHi ctmioilum: 1) 
fuUtin^ equivalency in ^>ecial alisraticm content area 
classy 2) grsde level in reatUng and mattematics; 3) 
gr^ point average in regular education classes; 4) 
personal adjustment needs; and 5) prevocational and 
vocatkmsd edtK:mion r^^ 

The focus of the decision to place a special 
educaticm stud^t on a regular ^tK^atkm curriculum w 
a special education curriculum slwidd be based upon 
the detent's individual n^ds rather than solely upon 
the number of classes in either regular or special 
educaticm. This may vary firmi seme^ to sem^ter. 

Ride 340«1701tKg) states a special education 
classtwm nmans a ctessrocma undcf tte directicm of an 
approved special ^ucaticm teiK^I^ and in which a 
student receives specially designed instruction. 
Thcyrefore, a audent's m:ed for "specially desigm^ 
instrwtkm" be:^>nd cme c^Hirse per clay indk:ar^ that a 
spocml cduc^cm cwricuhmi is afs^^s^^pri^. 

The special education curriculum leading to a 
high sclKX>i diploma is cfesigned fcH- the student who is 
eligibte fcH^ spinal educaticm but wlKise handk:af^ing 
chai«tenslic(s) is siKh that s/ti^ camux complete the 
regular eduction curriculum. This sfttklrat must be 
{Hovided, at a nunimum, with iastniciicm in the »reas of 
Physical edttcatlon. pgrsoaai adiitstmefit. 
prevncatinnal gdiicatkin and voeatiimal gdngatlnn 
The curriculum must iiKliKte ^vmunent It may also 
cover instnK:tional content areas ^ich as science 
andt^th. 
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The special education currkuluBi musi be 
^[^ved by the local bcmd of cducaiion. It must also 
approved in the inicnnaliatc school district plan for 
Uic tfclivcry of s|)ecial education programs and ^rviccs 
to handi^pped students. 

Mo:^ of the pexKMi^ adjimmcnt and prevocational 
skills should be taught tefore the student enters 
wcmicHml ediK^tira, 

At each ^wtent's eighth grade lEPC. consicteiBlion 
^uld be given as to the curriculum $fl^ will follow 
ttiroughwt hisftm high school carc^. That decision 
sboukl inchKte a course outlii^, and a choice of either n 
regular ^ucation cuniculum cmt a special educaUm 
curriculum which should be lK>ih designated and 
Ax:tune3UedinthatIEFCrqKHt* ^ 

A special educatic»i student will move from a 
special education cunicultun to a regular educaticm 
curriculum when any one of the following 
circumstances exists: 

1. Ttx stiKient is found ineligible for spccia? 
education programs ami service, 

Z The sludcmt imder]^)es a change in cducsAtos)^ 
status which results in a change from a special 
education curriculum to a regtilar ediK^titHi 
curriculum* The LEA should have a 
curricuhim uansfer procedure in plm:e in the 
event an lEPC determines that a change from 
one cuniculum to anmher is q^[^c^ate. Fc»r 
example, a recq)rocal agreement could allow 
the transfer of credits between special 
education and regular educatitm. Tlie classes 
offered in each curriculum siKnild be reviewi^ 
fcH" the fHirpose of deciding how substituticnis 
and cit^ t2ansf(^ will take plmre. 

£^ itKKigh a student may take cmly two or three 
special educaticoi-taught cour^ during his/her high 
school career, credits received for tho^ courses will 
apply lowffid gradudik>n« 



" See Chapter 2 GIHDEUNKS FOR THE 

DEVELOPMENT OF SPECIAL EDUCATION 
CREDIT-BASED CURRICULUM LEADING TO A 
HIGH SCHOOL DIPLOMA* pages 23-33. 

^ See Appendkes A-IS - A-17» pages 77-89. 
^ See Appendix A-11, pi^e 73 
Sec Appendtfm A-12 & A-13, pages 74 & 75. 



D. Special Education Curriculum 
Models 



A student may be eimiUcd in an ISD-a|)pn)ved 
special education ciuriculum leading to a high school 
dipkHna if it has dso hem up^wd by the LEA hoard 
of cducatira. 

A s{Kx:taI (^uc^tion curriculum tmy take one of 
i^vobI ffesigns: 

• Qedir Bai^ Ciariculum 

• CH)j€5CUve Basal Cimiculum 
» FWticsial CuTTKHiltun 

1. Credit Based Curricuiura 

Hie traditional regular educational curriculum 
desi^ for sccc^dbry s&K^ts incoqx^^tes the standard 
ifistrmrlional ccrtent meas found in any high school 
selling, e.g.t English, social siud^t mathematics, and 
science. The traditicmal spGcisl edueatkm curriculum 
design tmrlud^ instnction in perscmal adji^tment. 
prevocationat education, physical education, and 
voc^:kHml ediKrttkm. 

To nxreivc a high school diploma, a stiKlcnt must 
acciue em>ugh credits to meet gr^imtic^i nequircments 
of the local school district They may im^lude (but are 
not limited to): 

au) Ex^iish 

bO ScieiH;e 

c.) Social Sujidies 

d) Math 

e*) Physk:^ education 

r) Hisb^ 

g.) Go^^iunent 

A regular education curriculum leading to a high 
schcK^l diploma nmy haclutfe elates taught by both 
regular education ami spc^kil education cowses taught 
by ^^ial edication porscmnel. 

Special education leachm may teach sady board 
^{Hovol special educatkm cl^^s. 

CMce ^e has rweived a diploma, a stodcnt is no 
longer eligible si^ial education frograms andA^r 
^rvtccs^ 



*5 For Infornifttioa w dorumentation of credit and/or 
courses taken, s^ Appendkes A49 - A-22» pages 81- 
84. 
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2. Objective Corrkulum 

An Objective based ciariculufn is anoihcr cuirkuiar 
^yie available io sliKk^t^. It includes: 

1^ a predetermined minimum pcrcoiiagc of the 
''iK^rsonal adjustment and prcvcKationa! 
cAjmiv^"; 

2.) the minimum physical education nM)uiremcnLs 
of the local distrk:t; and 

an ^ipnDved vocaticmal cducalkKi prc^rmn 

A copy ot the sti^m*$ transcript of vcK^ational 
odiK^aticHi and physical edtK:atifM) may be i^esented to 
thelEPC. The lEPC also niay lequire a rmml whidi 
documents successful accomplishment of a 
predetermined minimum percent^c of short-term 
t4)jective&* TtK^cH^tives may be achieved in ciihw 
special educaticm m regular education classes, but 
(jk)Cumentati(Hi is the responsibility of the special 
ediKatkm cla^rocxn te^^ber. 

Once s/hc fms receiver a dijdorna, a student is no 
IcHiger eligible for iq^tal education ipHfograms anchor 
slices. 

X FoRctional Curriculum 

A functional curriculum model ma- ' be appropriaie 
fijc secondary stu lents who are assigned to a ^)ccial 
educati(»i curriculum. The content of a functional 
cuniculum may be ap{Ht)priately infused into either tlK^ 
oedit based or i^^tive based curriculum, or it may 
serve as the primary curriculum for students. The 
functional curriculum provides programming and 
training in the iiflaitslfc> Vf>catlffnni> 
kbarg/recrMtimfll and gommutii^ domains Each 
domain would include annual goals, short term 
insmictional c^jectivef, appBfHiate objective criteria 
and evaluation {^ocedures, wiih the carnal goal for 
each domain to (fcvekqi skills with which the student 
can i!nK:tk)n in me 3dult work) as independently as 
possitile. Reading, n^thematks, and ccmmunic^ons* 
skills T(^m around the four domains. Personal 
adju$tn»sait, p.ne\^KatkH^ educatioop physical education 
arc elements of one or more of the domains, i.e., 
domestic^ voc^nonaU leiasure/recreational, and 
community domains* 

Commujtiiy pre vocational sites are a primary 
emphasis during the high school years. These 
ocHnmunity work sites serve as training enviroi«ments to 
ctevelc^ and reinforce work skills, attitudes and 
be haviors, and to provicte evaluative information 

^ Far informathm €m an (riiJectK^ biased curriculum, set 
AppemUces A-23 - pages 



pertimmit to fuUire vocationa! planning. Dming the Hnal 
year of school, emphasis is be placed on vocalicmal 
training for specific post-^hool ofttions, Htus, the 
YttgatiWRal rfcmaiB should stress the teaching of 
occupational skills related to minimum vocational 
crfi^tives. Tte commnnify iimaaiti slKmld develc^ 
the shHlcm^s atnlity to access ccmmimity fKilitk^, mid 
^mM itself iiK:lucte ti» u» <rf public tr»iiqic»tation 
facilities wbenei^ possible. Olhar areas of em^diasis 
aiectevekqiHi^tcrf^ safety skills, a^inpri^ bdiavicH' 
skills, and cMher specific skills related to community 
facilities which the stu(tent and hei^his family can be 
expected to use. The Iffwirf /fflTtlithm domain should 
im^rease il^ numb^ of ^tivities mt^h a ^dem may 
accomplish indc[^dently at home and in the 
ccmimuntty. C^^CHtunitk^ ^hmild tie pro^^ited in non- 
schocrt cmviimmeiits to encourage stiKients to lepl^ 
school r^^tion with community recreation. The 
dfiingstig rffiwaifi should oimram itself with the 
student's daily routii^ toward the ultimate goal of the 
audenfs l)ec^ing a OMitrilHiting social membo^ of a 
fimcti<ming tKHisehdd* 

Parental involvement and input should be 
encouraged in all areas, tmt is es^ially critical in 
develc^ng tte pc^t ^ool domestic dcmiain.'^ 



E, Approval Process 

h Required approval 

The i^pecial education cuniculum leading to a high 
school diploma must lie ^^provcd: 

a m the intcmK^disue s^diocri district's pt^, and 
b. by tl^ local e(bK:at^ ageiu:y (LEA) 

2. LEA Approved Courses 

Riile340J733(p) ^pccilies llmt secondary special 
cdwcaHon teachers shall leach 
either special education courses 
approved fi^ graduation by the 
local education agency or special 
education courses within an 
approved special education 
curriculum. These LEA-^ptived 
coun^ amt^ the s^qmn^ed special 
education cuniculum may lead to 
the attainment of a high school 

The vocatImM edmratfcm domahi must be succesilblly 
ecmipteted If tfie student to be jpnant^ a h^ sdiocd 
d^ton^. 

1^ See Appendices A-ZS - A*^32, pages 90-94. 
^ See Appendix A-Ja, page $5. 
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dipicMna. Prcr^uisiie, however, is 
ap{Ht>va! of the curriculum by Ihe 
local education agency and 
inclusicm of it in the ISD lAvn, ^ 



VL Secondary Issues 



A. Attendance 

Michigan's Revised Administrative Rules for 
Special EdncatioB 21 do not address attendance 
procedures frar Special Education studk;nts. nor are there 
^te policies which i^ly to this area. 

Attendance polk»is should be developed at the 
ISEVLEA level. Whc»ie attendance policies do exist, 
^Kcia) cdtB^ukm students should be expected to adhere 
to the s:liool diarict^ attendance policies, rules, and 
n^uImj<His. 

An itf:cur 1 of absences sufficient to merit 
^^ial a'tenti may indicate a ncai for a ptogram 
change: therefore, an lEPC should be convened to 
evaluate the student's educational program and to 
determine possible problem-»)lving options. High 
^»»i(eeism cenunly should stimulate an investigation 
into all availaUe (^:Ak)ns fiw impn>ving attendance. 



B. Suspei^n/Expulsion 

The Michigan Department of Education is 
currently revising its position statement regarding the 
suspoiskHi and expulsion of handica}^ children in 
Michigan. Copies of this position statement will be 
available in the fall of 1989. 

C. Dropouts 

An lEPC need not be convened when a 
handicapped student has dropped out of school. 
However, tl« sti»tent's file shcHild be updated in timely 
fashion 10 reflect the fact that the student has dropped 
o'lt and IS no longer m a tether's caseload. If the 
handic^ipcd stuffent returns to school within twelve 
RKMiths from the date of im/his most recent lEP, tlien 
his/her last lEP should be reviewed and a deteiminaiion 
made as to the curr^ii status of eligibility and the 
a«^ »q[»iatenessf rfpgQgrMns md ^vices. If itm last 

» See Appendices AJ4 - A^ pages 96-1 16. 
" Effective July ],19S7. Mkhtgan Department of 

Education. Special Educatioa Services. Post Offke 

Box 3(M)9g, Lansing, MI ^11. 



lEP is ^11 current and c^ be implemented as written, 
the student may be imm^liately placed into special 
education without the oxivenins of an lEPC. 

In all other cases, mi lEPC must be convened to 
determine aj^rt^ate programs and services. For 
examp^ if a audcni retwns to schod after the one-yc^ 
anniversary of her/his moa reccaii lEPC. then a new 
lEPC must be convened as soon as possible to 
determine api»qpmte programs aitd services. The 
student may, howeva*. be immediately placed in a 
^jcdal education program, which is in conformity with 
his/her last lEP (Rmi722e). 



D. Evaluation of Student Progress 

Procedures for measuring student progress are 
developed by the loc^ education agetrcy based iqxm 
expected outcomes. Methods of monitoring used in 
those {»YX3odurcs may include: 

(1) Mastery of annual goals and short-term 
instructional {^jectiv^ set the lEPC 

(2) Letter grades based on the successful 
oimplaicm of Csm^ie units 

(3) Couree completion indicated by jaedetcrmincd 
designations siK^h as pa^ail, credii/hf^credit 



E. Competency Testing " 

Altimugh there are no uniform policies stating 
whether haiKlicapp»l pta^scm ^Kwld. or sluMild not, be 
imrludcd in minimcun (xmpeiemy tefSing at the high 
school level, legal ca»s seem to indicate that 
hcuidica):^ stt^nts should nm be exempt from a 
sch(K)l district's regular education diploma 
requirements, including ccmipc^my testing. Future 
court decisions can be expected to fnrotm Uw right of 
due process for both the handicapped and the 
ncMit^icapped. 



^ References: 

1. "The Application of Competency Te!.tin8 Mandalis 
to Handicapped CMklren", Harvard Educational 
Review, Vol 53 ^^o 2, May 1983. 

2. "Cconpetency Testing end the ExceptSmial Child", 
Swartz, 1979 

3. "The New Jersey MhUmnm Rasic SkBb T^lng 
Program: Accommodating Handicapped Pupils", 

Jolmson. 
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A school districi should examine ali aspects of 
minimum a)mpetefK:y testing and should nave its flnal 
procedures carefully leviewed by competent legal 
ccHinseL C<Hisi^raiions should iiKludc, but not be 
limited to: 

1. Amount erf* iKMice legally requiicd hefcne using 
miiumum comp^^y le^ng. 

2. AccommodteitkHts or modificaiions allowed for 
the ha»dtca(^)cd. ^ 

3. lEP influence cm criteria fw success 

4. Nature of proof to substantiate validity of the 
minimum ccmipet^y testing 

5. Inclusicm of the mmimum c<Hnpetency testing 
subj^t m^ter in the legular education and 

educaiicm cwiculum 

Use of the Individualized Edueaticmal Pl^ (IE?) 
may help educators acMiess isst^s related to minimum 
competOK^y testing. 

In Competency Testing and the Exceptional 
ChiM, Swariz (1979) provided the following 
recommendations regarding minimum competency 
testing and the use of tte lEP, 

The Individuai Educational Program sfmuld 
t?€: iiSidas the deierTmner qf compeiencies for 
handicapfml rMdr^n li is believed ikoi tMh 
ike lEP and ike minimal competency test have 
a similar intefti, io insure gmlity educational 
{^^H^tunityforpuMic school children. It is 
also Ixliemi thai the lEP is the of^ropriate 
measkrefor the iumdicapped child, 

2. Minimal compeiencv iestinQ should be 
considered an option f or handicapped 
children when appropriate When the 
han^capped cHld's acatkmic success is suck 
thai taking the minimal con^^etency test is 
appropriate, this sk^uld fee established as a 
goal on the child's lEP, Under no 
circumstances should minimal competency 
testing become mandatory for handicapped 
cMdren but rather be selected as an option 
on an individual basis, 

3. Minimal comnetency tesdnsf should be 
nondiscriminatory to handjcapped children. 
Appropriate modifications in test 
administrmian mtist be made to accommodate 
mch chi lds luindict^ng condition, 

» S«€ Appendices A-SS & A^, pages 117 & 118, 
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4. Mininml competency testing s^idd not ih^ 

criterion for detcrminittg aprnwriate grade 

placement for handicapped children. 
Progrmt decisiims for ike handicapped must 
be made on the basis of individually 
dktermined needs, 

5. A regular Ugh school diplawm shoidd he 
awarded to each handicapfMd cfuld who 
completes the prescribed ^cial edticatian 
pyg g ^ ff g> lit t5 l^lieved tfmi only a regular 
ttiploma ^mdd l^ conMSient with the sfmit of 
federal and state laws regarding the 
hmdicof^ii (pp. 5-6) 

F. Follow-Up Studies for Program 
Improvement 

The OTO year follow-up is an intensive effort to 
ti^k perscmaVbcmimunity adjustment oiperienc^ of 
fcmm^ students wtK>se s^pecial Question programs and 
^rvices have bmi discontinued within the previotis 
twdvenumths. Data gather^ bron surveys devek^xxl 
by tte Michigan Department of EdtK:^km can be u^ 
as die Imsis fw effective ongmng eval&mion of cinent 
special education imigramming. This evaluative 
{Hoc^ in turn, shcmld {»ovi(fe a smind b^s fcH* the 
imiTOvement of qx^tal ediK:;^ion program iuk! smicc 
deli^^ in the future, 

Informaiton to date, however, show that this 
process is less than perfect. Shmtcomings in otir 
sec(mdary programs are manifested in the Eailure of 
these fcmner^Uidaits to ^ju$tio>^aiKVw community 
living, but only after their exit from secondary 
educMicm. 

If ^>ecial education is to maintain a realistic 
pc^pective of its goals, then a mwe effective means 
must be develtq^cd to utilize the fmlt^ck fnm fwmer 
students. Closer moniKHing of post-^school activities is 
n^:€^sary. Additionally, longitudiiml studies of 
omploytmmt and ccmmunity adjus^ent are n^ixted for 
up to a total of five years m wlmtever other limit is 
cons^icred ^rc^siate by the LEA. 

Many fm:t€ffs determine the success of seccmdary 
sf^ctal education pmgrams and curriculum. Fm 
example, local re»uices and geogn^ihy are of prime 
c(Hisidbfatkm. Thus, the follow-t^) siuveys ^vdi^ied 
by MDE slmld be im^ by a local committee. This 
ccHnmiuee shoukl also rcv^w the results of tt^; surveys 
to cktemime whm changes, if any, are nmied in course 
or program dTimngs. 
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Each district must a:ccpt the responsibility for 
providing a thorough follow-up for exited special 
education students, or face failure in the continuing 
ptKcss of |»ic^;ram plaimin^ ami impravcmcnt. 



G. TransitionaS ^rvices ^ 

To fm:ilitatti a stoat's successful movement from 
school to work, the LEA should develop a plan for 
transitional services and incorporate the plan into the 
disnicfs special education delivery model. 

StKcejsful transitifMi cm smooth a student's oftrai- 
difTicult diift from sclwol to community living. 

Transition has often been referred to as those 
services which "bridge" the gap between school and the 
world of work. Now, however, die emphasis is on 
closing the gap by commencing student preparation 
long before his/her planned exit from secondary 
ISDgramming ami services, often during the elementary 
years. As the student advances through school a 
ftMTnali»«I transition plan is developed as the stud^ii 
pipgrcsscs through elementary and secondary schools, 
with pljcement into meaningful employment as the 
final stage. Other transition dcnniiions may iiKlude 
student outcomes of indqjendent living and community 
intonation. 

Transitional services should be included in a 
deli^^ry mo<tel for seccmdary special education to 
insure dcvelc^ment of a complete continuum of 
programs and services. 

Regardless of the definition set forth by the LEA, it 
K cnicia] that tlK transitirai program be infused into the 
school system's special education delivery model and 
that every student be able to benefit from a sysiemaUc 
strategy fcM^ attaining the goals in his^cr transiuon plan. 

A more dctaited discussion of transitional services 
can be found in the sect on of this manual entitled: 
Ttansition. 



VII. lEP Developmene 



The mandatory lEP participants, the 
responsibilities of the lEP committee, and required 
content of the lEP arc clearly defined by RuE^ 
340.1721b, 340.1721c. 340.1721d, 340.1721* and 
34 0.1722c. 

^ Fwa Bwre detaiied discbsshm m transitkNi, ssee 
Chapter 8, TRANSITION SERVICES, pages 56 



However, the logistical elements of creating the 
lEP documeat OMiiimse a relatively small portion of all 
considerati<Mis necessary to dcvelqp a thorough and 
appro{»riate ;»Ogram for the handicapped audcnt. The 
coQU^it of the lEP ^d its relevancy to the student arc 
criK^al developmental ccxisidcafatkMis siiKC the lEP will 
directly affect insinMition the student will receive. 

If the nSPs of any given student were laid end to 
end, they would - or should - rcfKescnt a coherent 
inogiessicm <rf" cumculwn ccmtenL 

Fulfilling the goals and t^jcctivcs of Ujc IEPs 
should also serve as si^ificant indicators as to whether 
the student is reaching educational goals of the local 
(^iKatkMi ag^icy (LEA). 

While Ute manner in which the lEPC discuses 
altcrnalives and reaches decisions for a secondary 
student is identical to pn)ccdiues used for any other 
student in special educatitm. ihCTc arc otlwr pri^nun 
and service areas - detailed in Michigan's Revised 
Administrative Rules for Special Education - which 
should be ccMisidered f(»- the seooiHlary stuttent 



A. Development of the Individualized 
Educational Program 

1. CcmsitkratifHts in develtqnnent 

a Infc»maii(Hi in the MET report 

(i) Evaliration rKults 

(ii) Ptesajt level of pofomiance 

b. Short and kmg term instrucUofial needs of 
the student 

c Curriculum assignment (regular education 
curriculum or special education 
curriculum) 

d. Prcvocalional and vocational needs 
{H340J721e(g)} 

(i) Annual goals and shm-teim 
insmictional d>)jctives to address 
prcvocational needs 

(ii) Annual goals and ^hcKt-tcrm 
instrixtional d>^dvcs to a&trcss 
va;ational weds 
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B. Programs and Services Addressed 
by the lEP (Examples) 

L Basic instruciionai and support options 
include, tnit asc nm timtUMi to: 

a Teacher ccsisultant swvsce 

\k CatcgOTk^ classrcxHn 

c Rc^icaifcc room 

d. Depmtnicntali7^(Hi 

Z Programs and services unique to secondary 
stikk^ts 

a Vocational evaluation (required prior to 
vooitioi^ educ^on) 

b. Vocatk^ pr(^rams (q?tion$) 

(i) Regoiar voaatkml edtK:atl(»i 

(ii) Ad^Hed vocaticHia! education 

(iii) Special ^liKmtioii vocational education 

(iv) Individualized vocational training 

(v) Contracted serv'ccs tess than class size 

c WtM^z-saudy 
3. Other commiucx^ considerations 
a LRE 

h. Regular education vs. special education 
curriculum 



C« Relatfionship of the Annual Goals 
and Short-Term Instructional 
Objectives to Recommended 
Programs and Services 

1 . Instructicmal program 

a Annual ^Is and short-term instructional 
objectives developed for each area of 
special educaticm instructicm 

b. Special educaijon class assignments l^sed 
on goals and cAK^livcs and prcj«^nt level of 
perfoimance 



Z Suf^xHt services 

a Armual ^»als and shcm-term instructional 
objectives developed each support 
service 

h. Suf^xM services to reflcci needs ^ 



D. DocumentaticHi of Programs and 
Services on the IER2« 

1. Teach^ ccHisultant s^ic^ oidy 

a Rec%^ teadier consultral service and rule 
number mi749 

2. Cate^cal P*ogiam - Ncrt Dqpaiunentaltzed 

a Record af^ropriate c^te^rical program 
and rule number. 

(i) Example: EMI program 340.1740 

1 Caiegorical Program - I>c^)artmentalized 

a Rcowrd sa^propriaic categcMTcal |Mt)gram & 
nile ntmib^. 

b. Recmi dc^iartmoitaiization . 

4. Resource Room Program - Not 
Dcpartmcntaliaied 

a Reomi Resounx Rocrni Program and Rule 
Number. 

(i) Example: Resound Rocwn 340 J749b 

5. Resource Room ftt^gram - Dejwtmentalized 

a Record Resource Room Prc^m and Rule 
Number. 

b. RretH^d DeiKsrtmcntaliiratiai. 



25 See Appendb A-57, p^e 119. 

26 See Appendi€^A-^-A*«2, pages ]:HMZ4. 
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GnkteliB^ fm Ite Devch^iMnt of a Special Ediscatbn 
CredSl-Bas^ Ciuriciilum Leadfa^ to a H^h Schod Diploma 



t Introduction 



The sqpecial education cn^iubasc^ curriculum 
leading to a hig^ school diplcnm is designed for the 
student w!k> is eUgtUe fcM" special cducati(H) and wIk^c 
Imndic^ping characterisitc(s) ts^re such that s/he 
caniKrf complete th© regular educatimi ouriculum. 

When a special ediK:atifm student n^hes age 12, 
the lEPC must consid^ the stiKtent*$ imvocaticHial ami 
vocational cdiK^aticm needs. Prev(K;ationaI and 
vocaikH^ edsicatkHi must be considert^ for all special 
education stud^ts legatdless of whether ttn^ student is 
following a regular c<bication or a special ^ucation 
curriculum* Tlie factors listed below should be 
considered in detennining whiter a student will follow 
a regular education or ^ialcducalicm curriculum: 1) 
fuUtmie equivalency in spocidX educatkm ccHitent area 
classes; 2) grade level in reading and mathematics; 3) 
grade point average in regular education classes: 4) 
personal ^justtnent needs; ami 5) prevocational and 
vocational education needs. 

The focus of the decision to place a sfK^cial 
education studrat «i a regular ediK:ation curriculum 
a special education curriculum siKHikl be based upm 
the student's individual i^^ds rather dian solely upon 
the number of classes in cither regular or s{K%:iaI 
education. 1 hi^ may vsuy fnm semester to semest^. 

A special education curriculum must be api^Dved 
by the LEA and by the ISD [Ryle 340.1832 Part 1, 
Sec. 1.6(3)]. 

Required components of a special education 
curriculum are t^ysical education, pcrmnal adjustment, 
prevocaticmal education and vocational educaiicm [Ri^ 
340.1701a(g)]. Vocational evaluation and work-study 
can aim be used in ^[xx:ial educaiion prognunming at 
the d^cnjtion of the lEPC. 

Requirements, in suldition to special education 
considerations, are enumerated in Michigan's General 
School Laws. 

Prerequisites for high school graduation are 
ccmimonly onnpleted through accumulation of credits 
from successful cotu^e work. Sp^ial education 
students may aJm receive a high school diploma by 
thieving an LEA*pre$cribed ixtrccniagc of objectivi^. 
While both the "course" and "objective" mcth<Kls are 
utilized m Michigan, many districts ^'coui^s** as the 
l^erred method of credit accumulation. 



The Revised Administrative Rules Itor Speeiai 
Ediicattmi ^ permit dq^urunentalization in which a 
teacher may gt-.'e instructicm in a special ediKration 
course approved by the LEA (Rule 340.1749c). 
Therefore, a special ediKration curriculum based on 
courses is rrcommerKl^. Cchu^^, however, must 
contain ^lecifK: goals and dbK^tives which the student 
must attain,^ 



This chapter addresses: 

* special ed]iK:aticNi ciOTsculiun requirmients 

• Michigan Genoal Sctioul Law requirenn^ts 

♦ a deliver sy^^ 

• approval pioccss 

• criteria for ctetmnining selection of curriculum 

• flow chart depicting ^uence of secondary 
educational program options for special 
educatkm siudents ^ 

* checklist of requirements for developing special 
education curriculum 

* example of how special education courts and 
credits can relate to regular education coiu^s 
^d credits 

* example of a credit based curriculum 



* Erreclive July 1, 1987. Revised Administratis Rates 
for Special Edmratiocu Mkh^an Stale Begird of 
Educatlfm, Special Educatkm Services* Post Office Bok 
30008, Landi^ MI 4S999. November, 

^ See ^Delivery of Pro^^ms ami Services'*, Currkmlum 
Development, pages 13-19. 
See page 26. 
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IL Special Education Curriculum 
Legal Requirements 

A. Personal Adjustment Education 
[R340.170ia(k)] 

The lEP stould include a statement of goals for 
personal gdjustment. Ii slKTuld also contain a list of 
$pK:iaI (H- icgular educaticHi coums which, together, 
will i»T>videfc»ilM»aUaininenicrf^t)K»c goals. Fbreach 
these identified courses, or units of insaructi(»i. the 
lEPC should write a description of instructional content 
or necessary mininuim criteria. 



B. Prevocational Education [Rule 
34ai701a(o)] 

The lEPC should identify gcal statements for 
prevocational education as well as special and/or 
regular ediKstiffli coiuses. or units of instriKtion, which 
collectively will provide for student fulfdlmcnt of these 
goals. 

RH-c«;h identifled course, unit of instruction, the 
LEA shouM have on file, a written description of the 
instructional content or of the minimum criteria 
necessary for completion. These shall be available 
upcNi request to both suidents and parents. 



C Vocational Education [Rule 
340.1701b(j)] 

Each student's 1EP should identify through which 
of the following allcmativcs vocational education 
icquircmrat will be achieved. 

1. Regular vocational education approved by 
VocationaI-T(x:hnicaI Education Services Area 
^V-TES) of the Michigan Department of 
£diu:ation. 

Z Adapted (special needs) vocational education 
apiaoved by the ISD 

3. Contracted services less than class si/c 
approved uy V-TES. 

4. Special education/vocational ^ucation 
approved by the ISD. 

5. Indivif? -alized vocational training (IVT) 
^Tproved by Unc ISD. 
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Ah individmliied educaiion program... shall 
include... begifming at age 12, a statenwnt imUccaing 
coffwutiee consideration of prevocationallvocaiional 
education fhseds. IRute 340.1'^le(g)] 



a Physiotl Education [R34ai701a(n)] 

The lEKT should develop goal statemenis for 
rfivsical «iucaticm requisites to be achieved through 
01^ (rf* the following thn» alte^lat^^^: 

L Rqgulm' [Aysic^ ediK^ion. 

2. AdaqiUive ^ysical cducaiicKi. 

3. Special cducatkm ]rf]y5ucai educaiion. 



E. Vocational Evaluation [Rule 
340.17C>Lb(k)] 

For those students who are entering vocational 
i^ucaiion programs, the lEK! ^ould formulate a 
statement iridicating how and when vogaUQna l 
evaluation will be pn>vi(ted* 



K Work-study (Rule mi733ni) 

An lEP statement should also indicate how and 
when work-study will \^ provided, if it has been 
determined by the I£PC to be aj^ropriate. 



HI Michigan General School 
Laws* Requirements 



A. Required Courses 

1. Ccmsl!tuii<^ ami Governments (380.1166) 
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R Required Instruction 

The following a»eas of inaction arc required 
scmcUmc pnat to gradu^n. UEA's determine when 
this inslnicticNi is provicted in ttN^r ctelimy S)nstein. 

1. Cdmmunicable Diseases (380.1 169) 

2 Physiology and Hygiene (380.1170) 

3. Animals and Biids (mini ) 

4, Hcallh and Physical Education (380.1592) 



C Optional Instruction 

1. LEA in^fiKSion establish^ by the LEA board 
ctf ediicmioii, 

Z Driver education (257 JIl); not required for 
graduation but must be available to all 
studoits. 



Approval Proces 



The s^ial edui^iim citrriculum leading to a high 
schocd dii^cHna mu:^ be approved: 



A, in the interm^iate school districts plan, and 

B, by tte local education agofcy. 

Rule 340.1733(p) Secondaiy special education 
teachers shall temrh either special c^ucatim courses 
ai^ved fcr gr^uati(Mi by the local educaticHi agency 
CH* special educaticHi courses within an Bj^toved spccKil 
ediK:atkm ciuriculum* 



IV. Delivery System 

A. Prior to entering 9th grade the lEPC should 
delermine which curriculum - sjM^cial 
education cumculum or regular education 
curriculum - the student will follow. A 
description of how credits arc accumulated 
and the graaing pn^dure* i.e., A,B,C or 
ciodit/no credit should also be provicfcd. 



Bw The stufient shall receive a high school 
diploma upon completion of LEA 
requiiements. 
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Sequence of Secondary Program Options for Special Education Students * 
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JUNIOR HIGH 




or 




MIO0LE 








• Career 




Explores 
















Adjustmcai 








KdooOioa 





Normal Course id Study 
Le^ing to a H^b Scfm)l 
Dipkma. 

E^Katkm Curriculum or 
CunicsiJiiin to Entry 

NOTE: n^i^udeiil's 
airricsiliiin may be 
dier^ed upon recom- 
mmlfitionof lEPC. 



REGULAR EDUCATION 
CURRICULUM 

Regular Eflnc^ioii Requironi^ts 
AdqilatioB of M^erisls and 
Sirslegies 
Suf^ort firm Spcdid Ethtcatma 
Vocfitkmei En^^oD Of 

edttcalieQ) 



Regular IBgbSdiof^ 
IK|rioma or irogram 
terminaAm U|mo 
complelion id objectives 
orsltlieetidof^ 
school in wUcb the 
student readies 26. 



SPEOAL EDUCATION 
CURRICULUM 
Fhy^cal Educatton 

nersQiml Adjiatoeul EdiKratioti 
Prevratbm^ Edu^oa 
Vocatlofml Evaluation 
Vocatiwia! Educatbn 
Work~!^udy (di'termlited by t^ie 

ikk:) 

LEA Requirements 




FoRow-up 
One Year 
after 

Graduatioi;^ 
or 

Fregratn 
Terminatiim 



* Source: Oakland Intermediate iklunA District 
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GahkHms fcMr the Ikvetopment nf a Special Educatfon 
Credit-Bj^ Cun^uium Leadli^ to a lil^h Scbool IMplaiiia 




DISTRICT 



OAHi RHCIil VUD 



DATE APPRO VKD 



:::-:^v;:-:;.'<«^':^-:> 



(Required Iitstnictian ^ 



( ) 



P^ge # of Plan 



Personal Adjuslment (R340.17DlaCk}l 

iniysical Hducation {R340J701a{n)] 

Pre vocational Hducalicm [R340J701a(o)] 

Vix:alioiial Education [R340J701b<j)] 
Regular Vocational Education 
Ad;q?ted Vocational Education (Special Needs) 
Contracted Seivices Less TTian Cla^ Size 
Special EducationA^ oc ationa] Education 
Individualized Vocational Tratntng (I VT) 



^ddltiofial Requireafients 




Vocational Evaliaition IR340.1701b(k)) 
(Related Programs 3 

Work Acdviiy lR340.1701b(l)] IR340,l733a)J 
Work-study Services {R340,1733(m)] 



CZZI 



ERIC 



Required Cour^^^ 

Constitutions and Governments [3S0.1 166] 

(Required Instmctian ^ 

Communicable Diseases 1380. 1169] 

Physiology and Hygiene (including alcohol and drugs) 1380.1 170] 

Animals and Birds (380,1171] 

Ifealth and miysical Education [380.1502] 

(O ptional Instruction ^ 

Driver Education (257.81 1) 

(must be offered, but is not required for graduation) 
lAiA options est ablished by IJtA Board of Hducation 
^ This Is not a state-mandated form; it b tyfTered only as an exampte. 

27 
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C REGULAR roUCATIOW GRADUATION REQUIREMENTS'^ 



Courses 



Credits 



ENGLISH 



MATH/SCIENCE 
SOCIAL STUDIES 



PHYSICAL EDUCATION 

PERFORMING ARTS (art. 
music, and drama) cm- 

FOREIGN LANGUAGE 

PRACTICAL ARTS 
(bus'tncss, contemporary living, 
and industrial arts) 

ELECTIVES 



(total require^ 



10 

6 



4 

2 



12 



I 
6 
22 



2** 



(thn% must imzlmle LiKrnilure, 
writing* and grammar; the ninth 
grade Bfigli^ and 
Writing^t^tuie 10 courses arc 
required credits) 

(two cn^ts must be in mmh and 
two must be in science) 

(must tncli^ CHie-half credit in 
American Covemmenu cu^-Mr 
cte^i in U<.S. Hiiaory. one-half 
credit in Ri^pon^ble American 
Citizenship, and one-half credit in 
Inlcmational Studies) 



A minimum of ] 1 credits must be cikcn during the junior and senior year. 



'^Instractkinal Unit (lU) is one period of laslructlon per seme^^er whkh hm the value rtf S credit {For example, a student taking a me 
hour course woukl reixlve one-half credit per semester) 

♦♦There fe S credit to Ba^lc Health ami Physical Education and 13 credit in Ufelime SporTs options required fffa- graduation. The 
Basic Health and Physical Education cr«dlt may be completed durim the schocd year, or the cretJIt may be emnpieted In exjunction 
with a driver educatton ci^ dwing the summer. Up to one cr«dlt can be waived through participatfon in interscholi^tk athtetics ««r 
an outeide-of-schofd athletic equivalent, as aproved by tlw building principal and the Directc^r of Health, Physical Edinration and 
Athletics, 
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EXAMPLE: Special Education Curriculum 
Leading to a High School Diploma 




EhKJLISH (Readiiig, Writing, Communication, Problan Solving) 
MATH (Money Management, Pfcrsonal Finance, Consumer Math. Basic Math) 
SCIENCE (Physiol(^/Hygienc Biology, Animals and Birds, Practical Science) 
SOQAL STUDIES (Government, U.S. History, Otizenship, Carm Awareness) 
PRACTICAL ARTS (Industrial Arts, Business, EmployaWlity Skills) 



ID* CREDITS 



« 


3 


2 


3 


2 


1 


4 


2 


2 


1 



Basic Hcalih/PE. Plersonal Recreation, Lifetime Sports, Adaptive Physical Education 



DAILY LIVING SKILLS (Home Economics, Family Ll^, Contemporary Living, Personal 

Development, Interpersonal Relationships) 
HEALTH (Nutrition, Communicable Diseases, Sex Education) 

Regular Vocational Eduction, Adapted Vocational Education. Special Education Vocational 
Education, Individualized Vocational Training, Contracted Services 
Less Than Oass Size 



iliif^ll 

Woik-sludy/WorkAaivity/Work Experienced 
Vocati{Hial Evaluation 



4 


2 


2 


1 



1_1 



(TOTAL CREDirT) 



22 



All students must conjpJy ««h Uie district's attendance policy to sati^ the tequircmcnts for course ci^Il 



IiBtructional Unit (lU) is one period of Instruction per semester and has the value of one-half credit. 
^ C. suits for etectives win he given at the decretion of the lEPC for: 1) Continued study in a required area feted abovt, 
and/ or 2) any general education courses offered by the focal school distrkt. 



o 
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IntFodudion 

Secondary special cxliication currk:ulums aie var^ and irany. Tbe fcrfkiwing is offored a$ a single example. The goals 
listed in each of the caurgcH^ics may be revisod based upcMi the expected outcomes (jtevelopcd for the siatc of Michigan ihrough 
Disability Rcs^ch Systems. (Fch^ mote informsaicHi on ^ ooicmie imfic^u^ project* cmtac:t Ih-, Lucian I^irshall, Michigan 
Department of EdiKraticm. Special E(hictficm Services^ [SI 7] 335*0^0 



A, The following examples are representative of goals essaitial to adult independent living; 

1 . To develop tte basic skilk fw hmic and fsunily living. 

2. To dbvclc^ recognition of ccnnmunity rewuices and services, md the communtc^iion and mobility skills 
for£cessingtlH>%re^ it^ and ^rvices. 

3. To develop an uiKler^anding of rights and le^pcmsibilities as a citiim of ihd cc»nmuniiy. 

4. To develop an umtersiaiKling of tlur government^ proce^ at the imtion^, slate, and local levels. 
5* To develop an uiKlcrstiuiding of personal health, safety, hygiene, and appearance. 

6. To bcccHne familiar with the cai^ and eHea d tdsfin^ acticms npcm the natural (mvircmment. 

7. To develop skills mamiging pt^r^Hial, busii^ss, and ccmmner ailiairs. 

8. To be knowl^g^bfe of the ii^ <tf jro^li^tc dcvic<^ and s^^ry aid^ wherc applicable. 

9. To dcvelc^ an undmtamiing of pcr^mal strengths and weaknesses and the impact of mo's handicapping 
condition in terms of life roles am! daily U\^ng. 

II. The folkiwing are examples of special educatim courses designed to provide instruction relating to the 
obtainment of the above goals: 

1 . Consumcf Business (2 semester?/! credit) 

Thiscourse concentrates on the s^illsand knowI<«ige uccesi^ for the indqjcmlcnt management of pcrswal 
fmanccs ami cxmstm^ aflfairs. Instnicti(Hi will focus upon bating skilk;, budgeting, using citdit cards, 
finding and financing a hon^ apartment, selecting various insurance ywlicies, completing tax return 
fom^ UfHferstanding paycl^k dedtK:ti€ms, paying mmthly Hlls, understanding simpte ccmtracts, leases 
and wanant^ ami develofHng slK^^g skills, incliKling the use of the ydlow pages. 

2. Home Manap cmicnt (1 semesia^/one-haJf credit) 

This ccnuse concentra^ on the skills and knowtedge t^ccssaxy to independently q^^iate and maintain a 
home, In^nK:ticH] will focus upon simfde home rqiairs, hcnischold cleaning, clothing care, c^wration of 
ai^lianccs, sour^ of aid fOT majtH^ieimirs and iKHi^boId proMems (fite, police, heat, elcciric, plumbing, 
telephone, etc,), food stc^age, planning and ax*ing meals, and hone isifety , including the recognition and 
safe stoiBge of poisomms ami flammable substances, 

3. Family Living (1 !^esler/oi^-hsAf ciedit) 

This course ccmcenirates on the respcm^bUities in wived in f^ily relationships, jmicularly marriage and 
pm^nting. Instruction will focus upon the emmicmal and f^ysical TK!cds of family members, the importance 
of pr^iatal aiKl posmatal care, and the community re^^im^es availaMe for aid and instruction in child rearing, 

4 Health Care ( 1 sem^ter/bne-half credit) 

This course umcciUiates m itK rcspcmsibilities involved in pers(»ial cbtc. Insmiction will focus upon 
fwsonal cleanliness and groMming, the impoitance erf freqittim medical and dental cxaminatioas , recognition 
and treatment erf rommon illne^^:^, the damaging eficcts of subsiaiKC abuse, communicable diseases, fu^t 
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aid, jHTTCcdures for handiing mcdicd cmcrgaicics, communily health services, tte prc^r use and dangcjrs 
of mcdtciiK^s, and. if applicable, the use of prosihciic devices and i^n5Hiry aidn, 

5. Government (2 semcsiers/l credit) 

This cwt^ ccHiccntrates m cmr system of government and the rights and rcsponsib'litics of its citizens. 
Instruction will focus upcm the history of govenunent of tte United States and Michigan, federal and state 
ccmstitutkm; and the {H^c^t smiaur^ and fuiKiicms of naticmaU ^te, county and city governments^ 
inrlaumg voting syiaiems, the criminal justice system, small claims court, taxation, and the social security 
system, 

6. Community Livinp (I %mesii^/cme-byalf credit) 

This ccHirse concentiaics chi tlK^ socml, ccHiununicati(Hi, mobility, and process skills necessary fw intcrsK:ting 
in tte local communily, ami acx^esi^ng tiK5 reimuu^ and servk^ of tl^ community. Instruction wih focus 
upon similaritks/differaces betw^ one's own inti^e^, values and physk:al, intdlccttial and emoiioiKd 
char%:tcristics, and thoM of others; £»ciaUy s^qs^c^rr^ie behavims directed toward oth^ in his/^ 
cnvirmmoit; vmm& public and piym agenck^s {m>vkling health care, financial assistance, family 
services, employmoit ^vfccs, recreaiicm, etc.; ccmimon applioition am! interview pioccdunxs utilized by 
those agencies; public transportaticHi and the utitii^tion of maps and diiecu<»is to aid in uavcl; mohods fw 
obtaining infonnation; and the cause and cffixl of one's actions upon the natural environment of the 
communily. 

Successful completion of a nnrmional educaikm {HOgram pmikratol i^n the stiKleni's prior dcvclopmi ni of ena-^ 
bliag skiUs/i^crcquisite skills. While the necessary enabling skills^iequisite skills will vaiy, dcf«jnding on the vccaiional 
education program the student enters, there arc certain "core** skills esscniial for entry into all programs. 

A. The following examples are representative goals ef^^ntial to preparation for v^icational education: 

1 . To develqp reading and (wa! and wriiien communication skills ncc^sary fw entry into, and completion of, 
a vocational program, 

2. To develop math skills necessaiy for cntr ' into, and completion of, a vocational pn>gmm. 

3. To explore ainJ become familiar with a bro^ rmge of occupations. 

4. To realize pc^n^ skills necessary fw a suect^ul career chcmre, including the impact of one's 
handioipinng comlition, ami wfawie ^Ikrable, the use of [prosthetic devices, 

5. To become knowledgealdb of commm sequenced MMk froccss^. including ilic names and u:^cs of lools, 
utensiK aR>Iiana&s, and other equipment involved in tho^ i»occ^es. 

6. To become knowled^^k of ccmuntm mipic^n^ procedun^s ami requirements. 

7. To dcvelq[>an umtersl^ding and knowled^^ of univo-rsal work skills. 

8. Todcvelopitct^itionof ssistivesojcialagcnciesan- ^ppropriatcproccdurcsforrcccivingscrviccsrclalive 
to empbyimil/uun^mpir ncnt 

B. The following are examples of special educatims course designed to provide iastructkin relating to the 
attainment of the above goals: 

1 ^ Fumlamcnial English (4 semcstcrs/2 credits) 

This cour^ c<H)centrates on developing basic reading, wriuoi and oral annmunication sdcills, with jwnicular 
emphasis on wt^ related tasks- Instructtffii will focus upcm following ami giving diicctions; using the 
iclqphore; cfmpk^ting apfriiraticm fomis; rrcognitbn and understanding of labels, advenisemcnts, posted 
notices, traffic signs, route maikcrs, atkJmi^, identification cards, common aW«viatk)ns, and the ycltow 
pages; listening fm information from news and weather reports; intcipreting new!^pers; rcqucsling 
infonnation; answerir^ questions in ccmptete sentences; taking messages; and letter writing. 
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2. Fundamental Math (3 stanestCTs/l 1/2 credits) 

This cairsc conofnirates chi (tevekq}ing basic math skills, with pmicular cmfrfiasis on work related tasks. 
Instntction will focus upon rccQgni»ng and writing numbers; solving iiathemaiical prd>Icms ihitMigh 
aiUiticmal, sulKracti(Hi, multiplicatiai, divisicm. fhtoiffios, and percentages; mcasurcnicnt (weight, volume, 
velocity, and linem^); reading a thermometer, reeling and recording time; utilizing cateodars; graphs; 
geometric ^lapes and ccsiccfHs; and utilizing cateulating devices. 

3. Career Education (1 seme^/one-balf credit) 

This course expI(Kres a broad ran^ of occui»Uc»is and devek){K lecognititm of personal ^ills necessary 
for a successful career choice. Instnrction will focus up<m id^tifyiog ai»l examining occi^)ational clusters; 
itfentifying tentative C3x&x goals based on indivkiual interests. alHlities, values, and needs; and planning 
strategies ffx acquiring the prcaequisite skills which leal to a chosen career option. 

4. Employment Skills (2 semester/I credit) 

This course concentrates on devek^i^ an urak»:st^ii^ ctf employ mem procedures and universal woric 
skills, histnK:tion will focus upon emi^oyee r^x>mibilities rc^lar attendance, prranprncK, notification oS 
ab^oe. ^ropriate attire, etc.); job inlervk;wing md ^^icadcMi procedures; ounmon sequenoxl work 
processes, iiKJuding the names and uses of tools, utensils, appliances, and rther equipment involved in those 
processes; labcs union r^uirements; minimwn wage requiremeaits; o;%;upauonal health and safety nxjuirc- 
mcnts; and a^islive social agencies and ^prc^nate prcK^ures for ra»iving services relative to employ- 
ment/unranploymoit 

Tl\c viKationai educatim requirement may be achieved through the ctMnplction of one of tin; following alternatives: 

A. A regular vocational education pr^am approve by the Vocational-Technical Education Service Area 
(V-TES) of the Michigan Department irf Education. 

B. An adapted (s|wcial iie<^s) vocattcmd education program approved by V-TES. 

C. Contracted services 1^ titan class sze approved by V-TES. 

D. A special education/vmratifmal education program approved by the Intermediate School District (ISD). 
K. An mdividuaKzed vocational training pn^ram approved by the ISD. 



The physical education requirements may be achieved through ore: of the ft^iowing options: 

A, Regular Physical Education 

H. Adaptive Physical Education 

C:. Special Edination Physkal Kdw^tifm 



The determination to assign a handicappol sUideni to the secondary special education curriculum may be made by an 
Individualized Educational Planning Committee (lEPQ. However, handic^p«J students who are following ihc special educa- 
tion curriculum are nm prohibited from taking courses oiTered in the regular edittation curriculum. 
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A« Credit Acoimylatim 

The graduation of handicaf^ stilts coastitutcs a change of cducalioral status, and, thus, rcqmres the 
asivening of an lEPC meeting. R>r handicapped students gn^duating from the ^ondary special ediK^a- 
ticHi cuniculum, the DEPC must dctennine that the fdlowing course and credit requiiments have b<^n 
completed : 



— ... .. 

course 


■ - - ■ - - 

Credits 


T • • • 

Regular Eduoition 
Courses as 

Acceptable Substitntes 


Consumer PusiiK^s 


1 


Bu^css 


Home ManagcnK»it 


1/2 


Home Economics 


Family Living 


1/2 




Healthcare 


1/2 




GovenuiK»it 


1 


Civics 


Ccminiunity Living 


1/2 




Funckunoital English 


2 


English I & 11 


Fund^oital Math 


1 1/2 


Math I & 11 


Car^ Education 


1/2 




Employment Skills 


1 




Hiystcal EdiKaitcNi 


1 




Vocational Education 


2 




Elective 


4 




Total Credits 


16 





B. Grading 

The ^)ecial edumioi curriculum will follow the same grading system as established for regular education. 




TTiis plan approved by the ISD on 



This plan was approved by the LEA on 



It Is opected Ifsat some h^odka^ped students may mA be able to fuiflii theje requirements wltbln the traditional time 
structure of four years of high school and may need additional time. 
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1. Philosophy 



The LEA board-approved special education course 
of study should minimally include personal adja«(tmcnt 
education. preN^x:miona] education, vocational training 
and physical cfbication. 

Personal adjustment should not be limited to a single 
claffi. but should be integrated into the breadth of a 
student's curriculum throughout his/her formal 
education. 

The {nimary goal of personal a<^ustn^t educaii<Hi 
is to help individual sti«lcnts umterstand tlM^mseli^s and 
others. Practical outcomes of persond adjustment 
education range from dcvelq[Hnent skills in carmr 
planning to positive interpersonal relations to a viable 
lifestyle lo effective use of imeational time. 

Although needs of individual stucfents may vary 
widely, personal aJjusmwrnt education should, in every 
case, meet the minimum standards establishwl by the 
LEA and included in the ISD plan. As a minimum, a 
student should develop personal adjustment skills 
comparable to those outlined in the Special Education 
Rules (Rule 340.noia(k)). Ultimately, personal 
adjustment education should provide the skills or 
techniques which will enable the student to attain levels 
of work and leisure which arc both productive and 
satisfying. 



11. Revised Administrative Rules 
for Special Education 

Rule340.1701a(k) 

"Personal adjustment education" means instruction 
designed lo assist the handicapped person to develop 
personal and social skills needed for aduU independent 
living, including all of the following: 

( i) Activities of daily living. 

(ii) Utmi.'.making. 

(iii) Mobility. 

( iv) Personal health and appearance . 



(v) Recreation. 

fw7 Use of prosthetic devices and sensory aids. 

Tb& stiKlent should be able to demonstrate bchavkjrs 
which indicate s/he \m achieved an acceptable degree 
of work and a)cial maturity. These behaviors can 
include (but aie nm limited to) the following: 

(1) demoisuable social responsibility 

(2) effective communication 

(3) ability to for per^xial needs 

(4) an acceptable level of sdf-awarencss and self- 
confidence 

(5) adequate independent mobility within the 
community 



III. Delivery Options 



A. Independent Model 

The independent model may used in the special 
aiucation curriculum teading to a high school diploma. 
Here, a single class can be designated for the exclusive 
instructk)n of ptasonal fKijustment. This class can, for 
example, be a special education social studies class 
entitled Personal Adjustment or Living in Today's 
WjaM. It can be a single semester, or a full year in 
duration, as determined by the LEA, and will offer 
credit toward a diplegia. 

This course is taught by a special education 
instructor. 



B. Infijsion Model 

The infusion model is designed to incorporate 
pcrsmal adjusuncnt cdiK^aUon cxjxMienccs into existing 
programs without changing the integrity of their 
instructional content. In this model, personal 
adjusuncnt competencies are incoriwralcd into content 
areas classes, such as science, math, English, home 
economics. 

These classes can be taught by cither regular 
«lucation or ^>ecial education teachers. 
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C« Interdisciplinary Model 

This approach to peiKonal adjustment education 
consists of a coordinated effort of ^vcral support 
and/or academic disciplines, A regular education 
instructor can teach instructional contcrt arra with 
supjK^rt from a special education teacher. A team 
teaching sp[m^h can also be us^. A Imnc economics 
teacher, for example, can also teach daily living skills. 
If, lK>wevcr, one of the students in the class n^s a 
caidiac kitclK^, an outside s{Kx:udi$t must be brought in 
to provide the requited tnit unique expertise which falls 
outside the instmctioiml capabilities of the primary 
home econc»nics teacher. 



IV. Program Content 



All personal adjustment education models might 
include any or all (but are nm limited to) the foltowing 
topics: 



(1) family living 
[a] dating 
|b] marriage 
fc] child care 
[d] divorce 
(el dead) and dying 



(2) homcmaking 

la] home mainienance 

[b] housckcx^ping skills 

Ic] meal planning and prcparaiiun 

(d] apanmcnt living 



(3) personal hygiene 
laj grocmiing 

lb] health care 

(i) ftulistance abuse 

(ii) safety 



ERIC 



(4) interperscMial skills 

[a] mc^ility in the community 

[bj developing and maintaining friendships 

(el communication ^ills 

(dj £K£eptable social behaviors 

Id citizenship in tte community 



(5) leisure time activities and recreation 
[a] hobbies 
|b] ^KMtS 

(c] music 

(d) arts and crafts 



(6) The use of prosthetic devices and j^nsory 
aids 

la] Students in POHI, VI, w HI programs, 
for example, need instruction in the 
care, use, and maintenance of the 
prosthetic devices they require. Special 
emphasis shoukl be placed on learning 
about community agencies which can be 
called upon when the student has 
graduated or no longer attends school 

For special education students on a special education 
curriculum leading to a high s^IkjoI diploma, LEAs may 
develop curricula whfch include, but are not limited to, 
tht>sc components required by law. Examples can be 
found in ilic following districts: 



Livonia Public Sch(X)ls ' 
15125 Farminglon Road 
Livonia, MI 48154 



Flint Kcarslcy Community Schools 
UndCfhill Drive 
Flint, MI 48506 



* See Appendices B-1 - B^, pages 125-130 



59 



Secondary Special Education PiT»gram Manual 



Perwnal Aiyustment Educatkm 



Kalamazoo Valtey Intenncdiate Schooi Disirici 
1819 East Milham Road 
Kalamazoo. MI 49002 



For ^>ecial education studeots m a regular edutaticm 
curriculum leading lo a high school diploma, regular 
education instructional content areas, such as social 
audies, government, and physical education, should 
address constituent instructional requirements of 
personal adjustm^t eduf^tioo. It is imperative that 
these students also receive supjxnt from a special 
education instructor, an Michigan Rehabilitation 
Services (MRS) cwn^lm-, an Mkhigan Employment 
SecuriQr Commission (MESC) counsels and/tor wwk- 
^mj coordinator in (mto to infuse the tesscms of the 
classiocHn into the student's daily life. The ability to 
ctmununkraie w A an emidoyer. to get across town to a 
job, or to dress appropriately for an interview, for 
example, can be effectively reinforced by members of 
the student's special education team. 

l^S 
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I. Introduction 



There are three prerequisites to successful 
participation in vocational education: personal 
adjustment education », prcvocalional education, and 
vocational evaliration. ^ 

This chapiQ- offers special educators an overview 
of relevant prcvocational curricular content 

The purpose of prcvocational education is 
preparation of the special education student for 
vocauonal education. It should be blended into each 
student's formal education, beginning in early 
elementary grades and continuing until s/h& exits the 
^(Midary level. Prevocational education models 
jaiould be planned, evaluated and carefully monitored as 
part erf the lEPC im>cess. 

ftevoca»ional education develops competencies 
which prepares the student for entrance into and 
subsequent successful completion of vocational 
education. Each program should include an vvaluation 
component by which the specific prevocational 
corapeiencies necessary for en» j into a vocational 
program can be accurately identified. Some key 
comj^tendcs, include; 

• self awareness and asscsancnt 

• carc^»;xploraUon 

• cancer awareness 

Prevocational education should incorporate, but not 
l« hnutcd to. ba- • reading, writing, and computational 
stalls, ail of which arc directly related to vocational 
«lucation. It should also provide the same general 
knowledge of vocational education required of 
nonhandicapped students, e.g., familiarity with career 
requirements, tool usage, and vocational vcK:abulary. 

The singular basis for identifying successful 
completion of a prcvocational education program 
should be pertinent criteria devdopcd by the LEA. 3 

ApjBDpriate application of sikccss criteria calls for 
contoual and accurate assessment of student progress 
and dcvelopr..cnt of prevocational dcUls. Prevocational 
curriculum can serve an a useful evaluative ux)!. 



* Perscmal adJuMment education is addressed in Chap! 
3, pages 34-3IS. *^ 

^ Vocaitonal evaluation is addressed in Chapter 6, 



To insure the smoothest possible transition to a 
vocatHMial curriculum, conclusions xcxhca ihrwigh this 
assessment process should be shared with voraiional 
educators at the time vocational train . .g is 
contemplated. This should insure proper student 
pteocmcnt in vocaticmal uaining. 



il. Revised Administrative Rules 
for Special Education 

Rule 340.1749b 

"Prevocational education" means instruction 
meded as a prerequisite to vocational education, such 
as the following: 



m 



ReatUng. 
Writing 



46^ 



pages 



Local Education Agency. 



(iU) Mathetftaucs. 

fiv; Knowledge of commonly used tools, utensils, 
and processes. 

(V) Familiarity with the broad range of 
occupations for which special skills are 
required. 

<\9) Common employment procedures and 
reqturements. 

(vu) Knowledge of the nature and extent of 
vocational limiiations caused by a handicap. 

PJcvocational education shall be an inicgrai \mi of 
a cumculum which has Seen approved by the LEA and 
which is expressly identified within the ISD plan. 



III. Delivery Options 



The wide array of needs in Michigan's LEAs 
requires more than a single type of program. The 
thread which binds all the state's prcvocational 
programs together is Iheir common goal to piovi-fc each 
stu dent with the preparatory knowledge, experiences. 

* RECOMMENDED PREVOCATIONAL 

C0MPETENaE.S FOR SPECIAL EDUCATION. 
Michi^n Department al Education. Special 
r«"ff!5r ^^""^ ^ Omce Box 30008, Lansing, 
MI 48909. © AM Rights Reserved. 
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woilc habits and attitudes sftit will ne^ fcH* sik^css in 
vtKational ccmrses and then in the wodcplace. 

Several prevocational education models are 
available. The four models discus^ in this chapter 
provide for infusing prevocational education 
competencies recommended by the Michigan 
Depanmcnt Education. Each LEA may develop w 
trnj^onent its own model. 



A. Independent Model 
(Comprehensive) ^ 

Tliis model directs instruction speciHcally to 
comprehensive prevocational competencies and 
academic skills. Using oiie or more t^hers in a 
deimmentalized program, it can be taught as a separate 
course, and should include life skills, career planning, 
etc. 



This model is designed to develop the following 
work related ^Us and behaviors in stiKlents: 

h aUendarice 

Z cm linie/punctuality 

3. task 

4. uuik completion/imxluctivity 

5. interpersonal relationships: coworkers, 
supervisors, cusLonK::rs, eic. 



B. Orientation Model (Genei^l 
Orientation) 

This model is exploratory in nature. It ininiKluces 
the student u> infcMrmaiion about occupat}(^aI areas, 
cdiK:ational requirements^ job n^uirements and local 
job op}K}rtunities. An example of this type of 
programming is the production-oriented experience 
lca?ning labomfory. ^ 

A production setting has proven a valuable 
ed ucational tool for helping students to successfully 

^ Refr.rence: PREVOCATIONAL 

IMPLEMENTATION PLAN. Alabama Department 
of Education, Dtvfeluti of Vocatkmal Edwatfon 
Servkes, Montgomery, Alabama 36130. January, 

^ To ccmpiy with labor ri^ulations^ this lab must: (1) Ite 
part of a plani^ educatioa piogram; (2) not tead to 
nmnetary profit for the student; and (3) return aii 
profit, If anj, to the education program^ 



develop v ork*reIated skills and behaviors- in this 
model, stuftei/r nartkipate to prodtice ui^ful items* i.e,, 
i^all woo^ toys for tk^ child care irograms, notqpad 
holders for »:hool district staff, games and knick- 
kn^s !^ld in the vocational marketing program* 
coating written materials, ^ckaging nuts bolts, 
etc. 

This moctel is not (Signed for caching specific 
vocational ^is; ieEK:iK^ dk) set-up imi make technical 
adjustments while students are limited to specific job 
tasks. It dcK^, however, give cm:^h individual the 
opportunity to develc^) interpersonal and production 
sidlls i^NXS^ for success in both a vocational setting 
□nd commimity w€»k environment 

This mo^l is design^ to de^lop the following 
work-rdatcd skills and behavic^ in stuctents: 

L aueiKlam^ 



Z (m tinWpunctimlity 

3. onta$^ 

4. taidc completicMi/productivity 

5. interiK^rsonal relationships: 
suixa^isc»^« customm, etc. 



coworkers, 



C Infusion Model 

This model provides for achievement of 
prevocational educational experiences in existing 
programs wiihcnil changing program content 

This model is designed to develop the following 
work-related $ddlls and behaviors in students: 

1. attendaiKX 

2. on time/{>unctuality 

3. on task 

4. task ccmiplction/productivity 

5. interpersonal relationships: coworkers, 
sujKuvisors, customers* etc. 
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D. Interdisciplinary Model 

This mcxlel includes iht ccKmtinatton of j^veral 
support disciplines anchor sevml academic disciplines. 

Listed below are sxMne opticms fcM- i^ivering and 
designing pievocaticml cdiK:ai;kHi i&o^raffiis ai tite LEA 
and ISD levels. This list does nm include all efTective 
program designs: 



1. PrevcNrationai course offered at a local 
schooL 

This class offering could be a self- 
contained coursc/iMX>gram offered to special 
ediM^tkm, sp^ial i^eds^ aru! legidar educ^on 
students. It incorporates the educaticHial 
development plan (EDP) process 
recc^nmendol by the isaiate bc^ of educaticHi 
for all auctents, mid cmild be taught by a single 
special education teacher or, ideally* by a 
teaching icoti ccm|msed of a ^Kx^ial educaticm 
tether and a regular cdiK:ati(Hi teach^, at least 
one of whom has a background in career 
cdiK:atim. 



Prevocational course offered at a 
skiiyvocational/career centen 

This course effectively utilizes 
experiences in prevocational and career 
expkxation thrcnxgh existing c^ter pragmms. 
It could be taught ciiter by a special education 
tcachor or by a team of sp^ial education and 
vocational ediK:^n instructors. 

This type of program enhances the 
student's environmental adjustment at arca 
skill/carccr/vocational centers and allows 
students to see firsthand benefits of available 
services and options. It could be made 
available to sjXJcial education, s|xx:tal needs 
and regular education students within the 
prevocational EDP development proa^ 



Prevocational i?ourses offered at contracted 
vocational education sites* 

This type of program is designed for 
districts which do not have 
skillAwational/career centers or which have 
contracted vocaticmal educational sites based 
in the community* 



Incwporation of prevocatitmal objectives 
into fxi$ting special ^ucation and regular 
edsK^tikm coui^ offerings. 

With this model, local disfficts and ISDs 
can (tevefop a p^ ftwr systematically infusing 
{Mevocmional ^jectives and axnpeioKi^ into 
existing coiuses* such as an EMI or EI elm 
fOT saiKtents on a sp^ial course of study, or 
within a math, language arts, industrial 
educaticm, ^)dal smdies, hc»ne eoHiomics, or 
living skills class. The lEPC must plan, 
evaluate, and clo^y monitor in order to 
identify the fTOvocaticmal competencies which 
have been thieved and the extent of that 
achievement. Also, a general system of 
accountability would chart the student's 
progiess aiHl completion of prevocational 
objectives/competencies which might be 
require several different clas^ andA>r 
programs. TTiis, then, ^^d slww the need for 
one person to take responsibility for the 
management and documentation of student 
success in previKralional education, that is, to 
determine which prevocational competencies 
have been achieved and the level of 
competency attained. 

This information should be shared in 
conjum:ticH) with other vocational assessment 
information prior to the placement of the 
special cdiK^ti^ student in a vocational class. 



TTiis model is designed to develop the following 
work-related skills and behaviors in sludtenis: 

L aitcndam:e 

2. on time/punctuality 

3. in task 

4. t^k ctHnpIciion/productivity 

5. interpersonal relationships: coworkers, 
supcrvirors, customers, etc. 
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IV» Program Content 



E]i|iec:tatiiiiui and Suggestkins 



The primary ibrust of t^vocational education 
dtoi^ be ^uif^ing the spcasl ediic^iKi student widi 
entiy dcills which will enhance hei^his chancer fw 
SKR^ec^ in tte vocatirad ctassfooni/labcHatory. 

Plrevocational educaticNi is mn, and sticmld not be 
consarmsd to be» »i rariy vocatic^mi training im)£^am in 
which the {Mevocaticmal marm^CK is rcquui^ to teach 
vocational objectives. Vc^tional objectives are 
exclusive to the occupational training area. A 
pre vocational education cuniculum should include 
instriKrtion in the seven mapr areas identified in the 
'"Recomniended Prevocational Competencies for 
Sperfail Education*' publish^ hy the Michigan State 
BoanS of Eduction. 

These include: 

1-3. Math, reading and vocabulary skills directly 
related to vocational education, and any 
appropriate specialized skills that may be 
nccess^ fcr ^p^ufic vocational interests, ix., 
letter writing competency needed for 
seoiotstfial occui»tions« mixiiitg and measuring 
ability require for trades and industry, 
communication skills necessary for service 
caiecrs. 

4. Proven knowledge of general safely rules and 
[Hooxlufes* 

5. Demonstrated personal/social skills which 
would be necessary for a student to 
siKxessfuUy fum:tion in a vocmkmal ^tling. 

6. Familiarity with a bmad range of occupau<ms, 
including documentation showing that 
vocaticmal choices had been systematically 
made to {Kuallel the student*s interest and 
^tuffe (both cc^tive and motor skills) 

7. General knowledge of common tools, 
equipment* matmals, and process that relate 
to specific vocational choices, e.g., how to 
hold a hammer, know what a word processor 
ctoes, what an x-tay is, how to thn^d a nut on a 
bolt, how to thie^ a needle 



It*s expected that a sysu^matic evaluation 
process will be establisN^ as a means of 
•^tracking** the proipress of each individual 
student and that iJte data gathered therefrom 
will be u^ by the DEPC in determining 
vocaticHiai rcadim^ss. 

Tt^ outccmies of the iHevocaacHial education 
expmence, aiKl per^nal adjustmc^it education 
I»t>gress, may be included as a i^rt of the 
written {HDoe^ of vocational evaluation. The 
minimum recommended prevocational 
ccOTip^eiK:ies should not be used as an 
ev£duatk>n tod. 

Learner outconnes of prevocational 
education may be used as part of the 
vocati(mal evaluation {Hocess, but cannot be 
the only evaluative tool us^ for placing 
students in \^oc^cKial education. 

R^Iar in^r;EK:tion by teacher and student with 
community resources, ix., employers, 
empioymeul agencies, skilled v/orkers, etc., 
and the voca^cmal center/programs is an 
effective t<K>I for making the educational 
expc^M&nce bc«h practical and motivating for 
the special educ^iicm student Hence, creative 
methods of injcx:ting such interaction into the 
<ky-to-day classroom activities ^ould be used 
whenever possible and ai^a^priaie. 



Ftr fi complete Ibt of general prevocational skills see 
GENERIC PREVOCATIONAL TASK LIST 
Appendices C-1 - C-3, pages 13M33. 
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1. Introduction 



TTw goal of vocational education is to rcalisUcally 
prqpare students for employment. To insure the most 
effective vocaticHial training ccmsistent with individwd 
abilities, interests and aptitudes of students, iq;ecial 
education personnel should work closely with their 
colleagues in vocational education. Continuing 
communication should have been established and 
maintained between special education and vocational 
education during each student's i»:evocatifHial and 
vocational experience. It is essential that the two share 
information almut evaluation, student strengths and 
limitations, and teaching strategies for the benefit of 
student and tc^er alike. 

Representatives of both special education and 
vocational education should attend the Individualized 
Educational Planning Committee (lEPC).whcrc 
assessment results will be shared and explored. Here, 
too, adapiaticms to pnagrams, and/»r envinHiment, will 
be discussed and supportive services, where 
appropriate, will be determined. It i - imperative that 
vocational rcpre^ntatives familiarise theirselves with 
the sttjctent and his^cr abilities. It is also necessary and 
for vocational educators to be able to identify support 
jXM^ionnel who will be assisting them in the learning 
experience of the tmndicapped students. 

Prior to placement, the vocatioiml teacher to whom 
the special education student is assigned should be 
completely briefed on the student's ksvel of educational 
pcrfnmance. VWkh the vocational re{»es<mtative lo the 
lEPC is different from the pctsoa to whom the student 
is assigned, both the vocaUonal representative and the 
special education support person should thoroughly 
communicate all findings and expectations to the 
teacher prior to the student's fnst day in the cla^room. 

After pl»:cment in a vocatitaial education program, 
special education and vwational education should 
cooperatively develop goals and objectives which will 
result in the student's development of minimum 
comi^icncics for entry level employment 

Success in vocational education is dcierinincd in 
large part by the special education students 
achievement of preset goals and objectives and 
completiffli of vcwational training. An effective method 
of continuing evaluation should be developed and 
monitored by the lEPC to make those decisions. 

Continual regular communication among all panics 
is felt to be the best assurance of appropriate 
programming for both student and teJK:hcr. 



IL Revised Administrative Rules 
for Special Education 

Rule340.1701b0') 

0) "Vocational education" mt^ms wicational 
eduaaion as defined in section 7 of Act 
No. 451 of t^ PubUc Acts of 1976, as 
amended, being §3S0,7 of the Michif>an 
Compiled Laws. 

Section 7 of Act NO. 451 of the Public Acts of 1976, as 
ameiMied, being §380.7 of the Michigan Compiled 
Laws. 

(y^Y'Vocational Education" means vocational or 
techmcal trmning or retraining which is given in 
scfu>ols or classes, including field or laboratory wr^rk 
incidental thereto, under public supervision and 
control, and is conducted as part of a program 
designed to fit individuals for gaiirfui employment as 
semi-skilled or skilled workers or technicians in 
recognized occupmions, excluding a program to fit 
individuals for employmem in occufiaiions which the 
state board determines and specified (sic) to be 
generally considered professional or as requiring a 
baccalaureate or higher degree. The term includes 
guidance and counseling in connection with the 
training and instruction related to the occupation for 
which thepupU is Iteing trained or necessary for the 
pupil ft? Ixnefiifi'om the training. The term includes 
the acquisition, maintenance, and repair of 
instructional supplies, teaching aids and equipment, 
the construction or initial equipment <jf buildings, and 
the acquisition or rental of land. 



in. Program Options 



A. Regular Vocational Education 



1. Oefinitioo of Program 

Many handicapped students arc capable of 
succeeding in a regular vocational education program. 
Instruction here, of course, is furnished by a aYtificd 
vocational education teacher. Additionally, services 
from ceitificd special education staff should be 
forthcoming if requircdf by the student. In all 
IHOgramming im special ohicalitMi students enrolled in 
regular vocational education programs, it is expected 
that minimum vocational education competencies be 
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achieved mHi lhal all progTsims operate in m appmvol 



2. Student eligOiUity 

Regular vocatitHial cdw;:aU(H) is for a handici^yped 
student who can be expected to meet minimum 
suggested OMnpciencies. The 'saudcnt is usimliy on a 
regular educaticm cunricutum. If ^e is on special 
education curriculum, then the lEPC should rcflm the 
latiCHiale of why regular vocational education is the 
^^priaie choice. 



3. Requirements for Comptetkm of Regular 
Vocational Education 

All students must complete minimum comfH:^ncies 
lequift^ by the course. 



4* Resources 

a Special education ancillary personnel may 
include, but are not limited to, occupational 
therai^sU speech thoapist, ^hool ^ial woilcer, 
vocational evaluatcNr, work-study coordinator, 
etc. 

b. Special education instructional staff may 
include teacher consultant, resource room 
teacher, etc. 

c MRS may pDvide special equipment needed by 
the student, such as prosthesis, special glasses, 
etc., and assume an active role in future 
vocational planning. * ^ . 



S* Options 

Regular vocational education programs may be 
offered by any of the following: area career centers, 
local high school v(x:ational education programs and 
contracted ^rvices, private occupational school, 
iHJsincss/induslriai settings, and other sites as approved 
by Vocational-Technical EdiK^ational Service (V-TES). 



B. Aftapted Vocational Education 



h DeHnitkiR of Program 

Many handicapped students arc capable of 
siiccecding in the regular vocational education 

^ Sec Appendix fwige 13S. 
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program if they are given sufficient support services 
and assistance in the instructioiml setting. 

The sKlapt^ vocational education program is a 
tegular vocaticmal cdtication prc^ram which has been 
modified to provide special %rvice and help to 
handicaj^ped students who could not otherwise be 
plac^ in tl^ im^ram. This alterative may be suitable 
fw hwdicaf^^md perscMis assign^ to teacher ccmsultants 
or ^ircial ediK:ation rCMnurce rooms, and who require 
adapted instruction. Instruction is provided by a 
ceitined vooitididl education tether. 



2. Student eligibility 

Adapted vocational education programs an^ for 
handicapped students who are expected to meet the 
minimum ^gg^ted cmniK^tencies with suf^mrt smrtces 
and instructional assistance. The Students may be on a 
regular education curriculum or on a siiecial education 
curriculum. 



3* Requiremnts for Completion of Adapted 
Vocational Education 

Handicapped students receive credits toward a 
regular high school diploma in the same manner as 
nonhandtcapped students in the vccational educatid 
program. The program prepares participating special 
education students for graduation and subsequent 
employment orpost-^oo! v(K::ational uaiiilug. 

Adaptations in the regular vocational education 
curriculum should ai^roved by V-TES, Michigan 
EHrpartment of Education. Addition of supportive 
personnel an4A>r adaptive instruction docs not require 
appitwal 



4 Resources 

a Vocattcmal education panqprofc^ionals, support 
teachers and other special services as deemed 
appropriate. 2 Refer to Special Needs 
Guidelines. 

h. Special education ancillary personnel may 
include, but are not limited to, occupational 
therapists, speech therapists, school social 
workers, vcKutionai cvaluators, work-study 
coordinators, etc. 



^ See Appendix D-7, pege 
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Special education instructional staff may 
include iCiKhcr consuliani, resource room 
ica;hcr, work-study coordinator, etc. 



employment andAw past school vocational training. 



Rpsoisrces 



MRS may provide post-school services, 
rehabilitation counseling, placement and 
follow-up services, and may help to pay the 
costs of placement tools, physical restoration, 
etc., when the client, family or another public 
agency cannot cover the cosls. ^ 



5. Options 

A Rjgular vocational education program with special 
services, including adaptation of curriculum, 
instruction, equipment and facilities, designed to nicci 
needs of handicapped students 



a 



h. 



Special cducatitMi ancillary personnel, which 
may include work-siudy coordinators, 
occupauonal therapists, speech therapists, 
school social workers, etc 

Special cduciUion instruciional staff which may 
include teacher consultants, resource room 
ici^here, etc. 



S. Options 

Contracting with local nursing homes for variety of 
job title instruction. Instruction may involve cither an 
individual student or a group of students. 



C. Contracted Services Less than Cljass 



D 



Individiialized Vocational Trainimc 
(IVT) 



i DefSaitlon «f program 

By contractual arrangement, business, industry, or 
private schools may provide vocational education 
substantially equivalent to that provided by public 
c^ixation at a lesser cost, or they may provide 
pograms, equipment and services not readily available 
m public education. Instruction is provided on the 
premises of the contractor. ^ Instruction will be given 
by skilled certified personnel annually authorized under 
the jurisdiction of the contractor. 



2. Student eligibility 

Uss-ihan-class-sizc programming is designed for 
handicapped students who can be expected to complete 
minimum suggested com^witcncics for entry level 
employment. To participate students may be on 
regular cducaUon curricdum or on a special education 
cumculum. 



3. Requirements for Completion »r Contracted 
Services Less than Class Size 

Successful completion means siudcnts will gain 
minimum sug gested competencies for cnir^ level 

^ See Appendix D-5, pt^e 138. 
^ See Appendix D-4, page 137. 



I. Definition of program 

The Individualized Vocational Training (IVT) 
program is specifically designed for thasc hamiicapfwd 
siudcnLs whose vocational c<lucaiion interests and needs 
cannot be met in regular, adapted, or .special 
cducationAwational education programs. Instruction is 
provided by designated persons within k>cal business or 
industry in cooperation with special education 
fwr^nel. 

The program is developed cotq>eraiivcly with the 
parents and/or minor student and the employer. Since 
the student is placed in the ccwnmuniiy site to receive 
vocational iminiag, s/hc is nrt considered an cmploycx 
and ihCTcftve revives no monetary compensatitm. As a 
trainee, Ukj employer-trainer is jm required U) provide 
die usual emptoycr benefits, i.e., worker's compcasation 
insurance, unemployment iasurancc. and/or liability 
insurance, etc. As a trainee, the student Is in a ".sxhoi)I- 
sponsorcd" program and is covered by Uic school 
liability insurance. 

The IVT model expands the school district's 
v^ational traijiing laboratory into the community. 
Employers inxomc directly involved in the vocational 
education of students. 

The IVT must be consistent with all six of the 
following U.S. Department of Uibor criteria for 
detcrminaiion of a student as a trainee: 
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a Hic training, even though it includes actual 
opcnation d facilities of Uic employer, h similm- 
to that which would be given in a \^ationa! 
school. 

K The training is for the benefit of the trainee or 
student. 

c; The trainees or students do not displace regular 
employees, but work under their close 
juipcrvision. 

d The employer that provides the training derives 
no immcdAaie advantage from the activities of 
the tnnnces or students, and on occasion his 
opcratim may »^timUy be impeded. 

e. The trainees or students are not necessarily 
entitled to a job at the conclusion of the training 
{>criod; and 

£. The employer and the trainees or students 
understand that the uainee or student is not 
entitled to a wage for the time spent in the 
training. 



X Student eligibility 

The IVT program was developed for handicaptxxl 
students with special intcrcsts/lalcnts or sfxjcial training 
needs. Participating students may Ikj on either a regular 
cducatiCHi curriculum or special education curriculum. 

To be eligible for this program, each student must be 
assigned to the caseload of an approved special 
education peisonnel. That staff person is responsible 
for the development of the student's vocational 
education prognm which must include: 

a Individualized goals and objectives should 
parallel the minimum (K^formancc objectives of 
vwalional cdiK:ation as dcvclof^ and approved 
by Vocational-Technical Education Services 
(V-TES), based on vocational education 
minimum performance objectives in ihe chosen 
training area. 

h. Identification of tte number of hours of U^ining. 

c Determination of the amount of credit the 
student is to receive. ^ 

dL Making arrangement for the placement of the 
student in the community l>ascd voc^^lional 
education program. 

^ See Appendls D-2, psige 135. 
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e;. Development of an evaluation s;. s^^ni to 
determine if the goals and objectives tavc been 
met 

X Reqiiiresnenis for Completsoti of An 

IndividuaKzed Vocational Training (IVT) 
Program 

Students rtxeive credits toward regular high school 
diplomas. The lEPC must approve the training plan and 
the amount of credit to be giv^n. 

This type of program should provide minimum 
suggested competencies for entry level and/or pmi- 
school vcKuUional training. The individual plan mi»st be 
approved by the Intermediate Director of Special 
Education - or her/his designee - as being consistent 
With the intent of the ISO plati. 

Designated personnel within local business, 
industry, or educational institution takes the 
responsibility, in cx)^ti(»i with the assigned teacher, to 
provide the student with skills necessary to complete 
the program. 



4. ReKoiirc^ 

a Special c^lucation personnel, which may include 
work-study coordinator, (Kcupalional therapist, 
speech therapist, school social worker, special 
ixlucaiion teacher, teacher consultant, vocational 
cvaluator, etc. 

h Special education classroom programs and 
sup|K>rt services. 

MRS may provide post-school services, 
rehabilitation counseling, placement and follow-up 
services, and may panicipatc in the costs of placement 
tools, physical restoration, eic, when the client, family 
or another public agency cannot cover the costs. 



5. Options 

S}>ecial intcrcMs/talcnts: 

• shoo repair 

• music 

• dairy fanning 

• library aide 

• patient momtor 

• dishwasher 

« laundry worker 
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Special training irceds: inability to transfer training 
from classroom to job site. 



E. Special EdiacadonA^ocationa! 
Education 



1. Deflnitran (^prt^am 

The SEA'E program, taught by special education 
approved personnel, is designed to help special 
education students meet vocational education 
I^ercquisitcs for graduatioi. 

The training is typically dcsignwl for scmi-skiUed 
johs, e.g., custodian, nurs«s' aide, (W tntroductofy skills, 
such as electronics, auto mechanics, secretarial, etc., 
designed to provide skills nccessaiy for entry info a 
regular vocational education sequence or to provide 
entry level job skills, SE/VE is for handicapped 
persons whose disabilities preclude integration into a 
regular vocational education jwogram. It is common in 
self-contained special education programs. 

The teacher should have qualifying experience in the 
vocauonal field. A paraprofessional experienced in the 
vocational area may also work with the teacher. 

The curriculum is based on the Michigan 
Dcpanmcni of Education's minimum suggested 
competencies for vocational education. 



2, Student ..agibility 

A special educaticHi/vocalional cducatiai program is 
for handicapped students whose impairments are so 
severe that their vocational needs cannot be met in 
regular or adapted vocational education programs 
and/or whose vocational choices are not available in 
either regular or adapted vocational education 
programs. The stialent should be on a special education 
curriculum leading to a high school diploma. This is a 
segregated program designed especially to help special 
education students complete the minimum vocational 
education requirements they need for graduation. 
Although the program can be taught by cither a special 
education or vocatitMial education certified teacher, the 
program should be under die primary instructional 
responsibility of a special education teacher. 



3. Requirements for Compielkin of Special 
Education/VocatHmai Education 

Students will complete instructional objectives for 
graduation with competencies which enable them to 
enter into competitive or sheltered workshop 
employment ffl which siKxressfuUy prepares them for 
further vocational education in regular or adapted 
vocalkMial education. It always provides students who 
successfully completed the training wirfi job entry 
^lls. 

The program must be included in the ISD Plan for 
die Delivery of Special Education Programs and 
Services. 



4. Re.soarces 

a Special education ancillary personnel may 
include, but are not limited to, occupational 
dierapisi, speech therapist, school social worker, 
etc. 

K Instructional special education aides may be 
provided. 

c Michigan Rehabiliiaticm Services may provide 
post-school services, rehabilitation counseling, 
placement and follow-up services and may help 
to pay the costs of placement tools, physical 
restoration, etc., when the client, family or 
another jaiblic agency cannot cover the costs. 



5. Options 

This program is needed for studtents who require a 
substantially long period of lime to Icam vocational 
skills as for stiKlcnts who fmvc emotional or behaviorial 
fwoblcms which require them to be isolated from their 
peers. It usually is a segregated program. 
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Vocatkmal Evalimtion 



L Introduction 

Vocational educaiian is "organized edw:ational 
programs which are direciiy rehmd to ike preparoiian 
of individuals far paid or unpaid employment, in such 
fields as agriculture, business occupations, home 
economics, health occupations, marketing and 
distributive occupations, technical and emerging 
occupations, nunlern industrial and agrUulture arts, 
and trades and industrial occupations, or for 
additional preparation for a career in those fields, and 
in other occupations requiring other than a 
fmccaiaureate or advanced degree and vocational 
student organization activities as in integral part of the 
fH'ogram.''^ 



The mission of vocational CNJucation is to imbue 
students with independent living skills, a primary 
emphasis of which is on development of skills which 
will enhance iheir employabiUty. 

Successful vocational education necessitates the 
custom design of component prc^rams which allow for 
specific abilities, interests and potentials of each 
student The process which maizes development of that 
custom program design possible is vocational 
evaluation. 

Because of its key role in preparing a student for 
living and working in the social mainsireara, vcxiational 
evaluation is a prerequisite for student entry into any 
level of vocational Draining, including: 



Rcgul^u" Vocational Education 
Adapicd Special Needs Vocational Education 
Conu^actcd Services Less than Class Size 
Special EducationA^ocational Education 
Individualized Vocational Training(IVT) 



II. Revised Administrative Rules 
for Special Education 



•Vi vocational evaluation shall conducted before 
a tumdicapped student receives voctuional education. 
TAe evaluation shall be conducted by personnel 
qual^ied to admnister and interpret the particular 
evalumionsused.'' 

Additionally » Rule 340«1701b(k) indicates, 
"Vocational evaluation" means an evaluation 
conducted before vocationtd education, which shall 
include, at a minimum, an as^ssment of the student's 
personal adjustment skills, aptitudes, interests, and 
achievements ami specicd information regarding the 
student's himdicapping condition. 

A review of the ^ministnitive rules reveals five (5) 
cle^ requirements. These are: 



1, A vocational evaluation must be completed 
priw to v(x:ational education for a handicapped 
student. 

1 A student's personal adjustment skills must te 
assessed in an evaluation process. 

3. The evaluation must include an assessment of 
aptitudes and a screening of in^^iests. 

4. A student's achievements and handicapping 
condition mjst be reviewed during an 
evaluation. 

5. The vocaticmal evaluation must administered 
by personnel qualified to administer and 
interpret the evaluation used. 



Vocational evaluation is the rcspunsibility of the 
agency providing educational programming to 
handicapFKMi students. Each evaluation should be 
administered priw to, but as clo^ as possible to, die 
scheduled entry by the affected stiKleni into a vocational 
prognaum. Howevar, schods that wish to allow time for 
remediatk)n of rfeHcient skills may schedule vocational 
evahiaiicms earlier in a siiKlcnt's ixlucational process. 



III. Delivery 



The Administrative Rules for Special Education in 
Michigan, effective July 1, 1987, state: 

f Rule340J721 (aK9)] 

* Federal Register, Vol. No- 159, FrWay, August 18, 
1985, Rules and R^ulatlons. 



A systematic apprroch will iKJSt satisfy regulatory 
requircnients for tlK^ assessments, that is, a contin- 
uous accumulation of information necessary to develop 
and implement sqq^c^ate training piograms. Much of 
that informaticm is availaUe at, and should be compiled 
by, personnel of the LEA, the slate agency or private 
facility. Assessment of apatudes and screening of 
interests may also be conducted at the local school If 
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more specialized assessmeni is called for, ihc sci^iccs 
of a trained vacaticmal cvalualor may be uiilizcxi. 

The following three level conlinuum is the 
lecommcnded delivery system far vocational evaluation 
of handicapped students. Levels I and II arc nxjuired to 
ccMnplctc an assessment which meets administrative 
mle reqiiiremenLH. 



LEVEL I 

Levels I and 11 arc necessary, as a minimum, lo be in 
compliance with administrative rule requirements. This 
analysis could include current information available 
(torn regular andA>r special education nrcords» such as: 



L Schcx)l Fccwds 



a 


Acatk^mic achievement 


b. 


Intelligecc (IQ) 


c 


Aiicndanix 


d. 


Medical history 


a 


Social history 



2. Special education records 

a Current multidisciplinary evaluation team 
reports (Include recent psychological 
findings);or 

h Current IhP 

X Interviews (optional) ^ wiili 

a Student 

b. Teacher 

c PaientAjiuardian 



Compilation of Level I data is the responsibi^ny of 
the teacher, teacher consultant, counselor or other 
assigned professional. This stage of the prt>cc.ss amid 
disclose information which suggests a full evaluation 
would be premature at this time. Th^s information must 
be shared with the penion(s) assigned tu conduct Level 
n a&^s$»tients,. 



LKVKL II 

At Level 11 evatuatiH^ gather specific infonnaiion on 
a student's abilities, interests, achievements, and 
behaviors germane to vocational pmgramming, ^- This 
section will satisfy state-mandated requirements 
number two (asse^ment of personal adjustment skills) 
and number three (^titiKle assessment and screening of 
interests). In cMxier to develop an accun^c asKCssment, 
the evaluau>r must 



1. Adminisiex an interest inventory. 

2. Administer ability/aptitude tests, 

3. Complete a behavioral evaiiuition. 

4. Administer a social awareness scale* 



All handicapped students must undergo Level II 
assessments which should be produced by pn)fcssionals 
trained in the use of the test instruments, i,e. teacher, 
te(K:her consultant, worik-study coordinator, counselor, 
psychologist, social worker, vocatitmal c valuator, or 
other imined pcrsonm^l. 

Prior to vocational placement, a vocational assess- 
ment report ^, which includes the findings of Levels 1 
and II, should he written. 

LEVEL III 

If after compkrtioa and analysis of Ixvcl 1 and Level 
II assessments the lEFC determines still further daiii is 
required, then a referral should be miuJe for a Level ill 
evaluation. This referral will contain specific questions 
to be iiddres>^ during d^ Level III evaluiition. 

Designed to measure perceptional skills, 
psychomotor skills, and physical stamina/agility skills, 
the Level III evaluaticm is a comprehensive multi- 
dimensional assessmeni of si:«dents who require 
simulated hands-on work exf :* cnccs* It should, 
ht)wevcr, be limited to those with severe or multiple 
impairments which pr<x:ludc accurate tietemiination of 
vixrational interests and aptitudes at Levels I and IL 



1. Administer work s;im{>les. 

2, Administer aptitude tests. 



^ For suggested {nt€r% lew format^ see Appendices E-4 - 
11, pages 146-153 



Sugi^ted assei&tnenl instruments are listed in Appendiceji 
pages 143-145. 
^ For suggested form, see Appendix E-12, page 154. 
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*?. Observe and record wcmIc behavior. 

4. Condua siiuatkMial as^j^^mcni. 

5. Administer other tests as deemed appr^jriatc. 



The Level III ^Lssensmcni must be performed by an 
individual trained to administer and observe vcK:aiioiuil 
evaluation tests and behavior. Services may Ik 
pmvided by either the LEA or ISD, or contracted for 
with a private facility or individual. 

Students engaged in career exploration and work 
experience activities in preparation for eventual 
cmplo>Tncm (including suwiorted employment) but 
wIk) arc not involved in <me of ihe vocational training 
levels listed above need not have a fcmnal vocational 
cvaluaticMi as described in this chapter. However, 
continuous assessment of student intcxesi and level of 
independent performance, however, is highly 
nxommcnded. 

*** 

NOTE: The Cari D. P&k\ns Vocational Education 
Act of 1984 (P.L 96-524} specifies that only those 
handicapped students enroll In vocational 
education programs In local educattonal ogewles 
In receipt of a fund allocation for ^ctal needs 
programs need be provided with vocational 
assessment. This vocatlCHial c^^ent Is only one 
requlrenwit In ttw "equal access* provisions of this 
legtelation. Those "equal access" provisions, in their 
entirety, are as follows: 



[S&c. 204(bJ,{c); 20 U.S.C. 2334 (b),(c)J 



(a) Each beat miucathnai agency that receives an 
affocatha of funds under §§ 40h95 and 401.96 
shaU use those fum^ to provide mformatian to 
handfcaf^)0d and disadvantaged students and 
their parents concerning the opportunities 
available in vocational education and the 
requirements for eUgA^ility for enrollment in 
vocathnal ediK^ation f>rograms, at hast one 
year before the students enter the grmfe level 
in which vocationaf educathn fm>grams am first 
generally avaM^e m the State, but in no case 
t^er than the thinning of the ninth grade. 

{b)(1) Each i(x:ai educational ^ency dBscrit^ 
in paragraph fa) of this section shall 
provide to each handicapped or 
disadvantaged student that enrolls in a 
yocatkmal educathn fxogram - 

(i) An assessment of the interests, atrilities, 
and spedai needs of that student with 
respect to completing successfully the 
vcK^ational educathn program; 



(ii) Special services, including adaptation of 
curriculum, instmc^ion, equipment, and 
facilities, designed to meet the needs 
established under paragr^h (b) (1)(i) 
of this sm:tk>n; 

(Hi) Guidance, counseling^ and career 
development activities conducted by 
pnofesstonally trained counvohrs who 
are associated with the provision of 
those sped^ services; and 

(iv) Ck^unseling services designed to 
facilitate the transition from school to 
post-school employment and career 
Of^^unities. 

(2) Consistent with the regulatwis m this part, a 
local educational agency may use the 
funds described in par^raph (a) of this 
section to pay for the cosf of services and 
activities required by paragraph (b) (1) of 
this section. 

The results of tt>e vocational evaluation os 
required by the Revised Admlntetratlve Rules for 
Special EdiKroHon ®. when shared with staff in 
vocatjOTKsl edixxjtion programs In tocal education 
receiving an allocation of funds tor special needs 
prograrm, would help vocational education meet 
only one of the requirements of the Carl D. Perkins 
Vocotloncri Educafkm Act. 



-0- 



^ Mich^an State Board t4 Kduca!tf>n. Spcckil Kdutatkm 
Servkres. P^t OsTkre Ilox 3(MMW, Unslng, Ml 
November, 
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Wtirk-study SiTvici?s 



L Work-study Services 



A. Iniroduction 

Wwk-sludy is work experience directly related to 
ihe occupational pursuit in which the ^udent has been 
iwrcviously pnepared in a vocational education {m:igram. 
It is available lo those students who have satisfactorily 
completed personal i^justment ediK:atkMi« pievocatimal 
cducaucm and vocatiOTial cdiKratiaa. Ctoce tte lEPC has 
determined work-study is appropriate, the rules ^ 
mandate these services must be nmde avatbble to any 
stiKlcnt who has completed vocaticm^ cduc^CHi. 

The rules also include an s^piova! prwess for 
work-study coordinators, ^;>ccifying shat intermediate 
school districis* local cdtK;aticHi agcnci^ (LEAs), or a 
combination of LEAs shall provide work-study 
services and "mav assign spocml education i^sonnel, 
such as a work-study coordinator, to su|^rvi^ these 
services." 

Hie practice of preparing handicapped students fw 
employment through work-study services has a 
productive history of success in Michigan. More ti m 
200 special education personnel ^rro^ the state {Hovide 
handicapped students with work-study services and a 
wide variety of other services and programs which help 
to prepare handicapped students for rotes as woikcrs in 
the community-at-laigc. 

Much of the responsibility for transition from the 
school setting to the woAplac^ is plao^ in the hands of 
the woik-study cocM-dinatch . 

This chapter {»ovidt^ an overview of work-stiKiy 
services and the work-study coordinator's role. It 
defines the responsibilities set forth in Michigan's 
Revised Administrative Rules few Special Rdacatifm. 
mid makes suggestions for cxj^dcd services needed by 
i^condary handicapped students as they piefwe for 
employment 



B. Revised Administrative.s Rules for 
Special Education 

Ruto 340.1733 Progi^m and service require- 
ments; eReclive distes. 

(m) Intermediate school districts or local 
districts, or a combination of such distrias, shall 
proviik work-study services and may assign special 
educational personnel, such as a work-study 
coordinator, to suf^rvise these services, A written 
work-study plan, signed by the parent, school and 
employer, shall set forth all of the following 
wfi}mmtion: 

(i) Edu4Ui{ional gotds 

(U) Job actiinties. 

(ui) Related subjects, 

(iv) Standards of attainn^m. 

{ v) Time and dw^ion of the program. 

Wages to be paid to the handicapped person. 

The st^rintendent of the distna shall designate a 
st€^ memt^r to visit tfw person and the person* s 
supervisor at the job site at least once every 20 school 
days to check attendance, evaluate the handicapped 
[^r^n's progress, and evaluate the placement in 
terms of the health, safety, and welfare of the 
^zndicapped person. These services, if determined to 
be appropriate by the individualized educational 
planning committee, shall be available to each 
hmdicapped student, regardless of disfihiiity, if 
personal adjustment training, prevocatioml education, 
and vocadontd education have been provided. 

Rule 340J799d Work-study coordirtators; approval. 

The work-study coordinator shall meet all of the 
following requirements for full approval by the state 
board of education or its designee: 

(a) Full approval as a teacher in I or more areas 
of special education. 

(b) A minimum of 3 years of satisfactory teacher 
experience in special education, with ai lea,si 
I year of teaching in a special education 
classroom at the secondary level 

(€) Recommendation to the department by a 
university '*r employing superintendent that 
the teacher has the following competencies as 
documented by course work, inservice 
. training, or work exfKrience: 



^ RKVISKI) ADMINISTRATIVE RULES FOR 
SPECIAL EDUCATION, EfTectlve July 1, 1987. 
Mkhigan Biiard of Education, Special Educatkm Services, 
Post OfTkre Bm 30008, Lansiiig, MI 4^09* Noventbtr, 
1986. 
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(i) Knowledge of (he effects of physical and 
menwl impairment on the individuaV s 
learning and work fwientiai. 

(ii) A broad range (rf occupational information, 
including (he vbility to use the dictionary of 
occupational titles to relate specific skills and 
abilities to job titles. 

(Hi) Sufficient knowledge of the free enterprise 
system and business management to answer 
basic questions al^ut the legal and ecommuc 
impact of (he work-study program, 

(iv) The ability to interpret wage and hour, child 
labor, workers* compensation, and school 
laws to students and employers. 

(v) The ability to do task analysis to identify 
prerequisite skills needed by the student 
before entry into ite work station. 

(vi) Ability to analyze performance problems 
needed fo help students who are not meeting 
employer e xpectations. 

{vii) Ability to write educational objecti'^s in 
measurable terms for specific job tasks. 

fvm> Knowledge cf the role and function of all the 
following: 

(A) The county department of .social service. 

iB) Michigan employment security 
commission. 

( C) Michigan rehabilitation services . 

(D) Other agencies that may provide 
supportive services to handicapped 
persons. 

fa) Knowledge of survey research techniques 
used to identify community employment 
needs. 

(x) Knowledge of skills taught in vocational 
education programs and the ability to relate 
vocational competencies to an employer s 
personnel needs. 



C. Work-study Coordinator Role 

The role of ihe work-siudy coordinator, or the 
special education statT person assigned to provide 
work-study services, is complex and varied. The 



coordinator must, of course, ensure compIiaiKe with 
relevant state rules. Often that basic role must be 
expanded to nwct the needs of the sttidents fm which 
is resqpmisible. Ttere arc also a number of related 
activities cmimonly as^i;^ with the role of woilc- 
study c(K>idinaior in Michigan but which are not 
required by rate. This cmegory of related activities may 
vary fitKn distria lo district but i^uld be given i^rious 
considc»*ation in the development and delivery of a 
compn^Km^ve and quality wc»k-study program. The 
extent to which the^ service be delivercd is often 
go^t^med by the availability of resources. 



IL Required Responsibilities of 
The Work-study Coordinator 

A wOik'Study c(K)rdinator MUST perform the 
following functicHis, They are not di^ireijonary, but arc 
rcquiri^ by ^te rule. 

The coordinato* must: 

a work cmly with students who arc detennined 
eligible through the lEPC process to receive 
woric study services and who meet the legal 
requirements fw such services, 

b. make individual student work-study placement 
using a standard written placement agreement 
signed by the parent, the student, the employer 
and the work-study comtjinalor. 

e. inspect c^h work site and specific vwrk area 
to ctelomine whether it is safe and whether the 
environment is conducive to a 
leaming/tcKhing situation. 

d visit the work placement site at least once 
every 20 school days when lx)lh the student 
OTd employer arc i^esent. 

a review the fH^ctices of each employer and 
continually monitor employer ccmipliancc with 
labor laws especmlly as they relate to student 
employment. 

f. evaluate the student's perlbrmancc on the job 
with input from the employer. 



O 
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IIL Functions of a Work-study 
Coordinator 

The assigned functions of ihc work study 
coordinatcK* may vary turn om cdiKrational agency to 
another. TTic following functions, however* should 
comprise a fmn of every work-study coordinator^^ 
dulic5c 



A. Participation in lEPC meetings. 

The oxmlinator may attend all meetings held 
for students iK^ing referr^ fw, w nw^eiving. 
work-study services. When a ^dent Ls bcmg 
considered for work-study, the coc^rdinator 
should review all pertinent data relevant to 
placement, S/he should be i^pared to offer 
information alxmt apiH-opriate job sites* 
Attendance at lEPC meetings offers the 
coordinator an efficient means of obtaining 
additional information about the student's 
..licngths, deficits, transportation needs, 
interests, vocational skills, and other 
informalicm that may be needed to make a 
successful job placement. At meetings 
convened for students currently receiving 
work-study services, the aK)niinal«r may be 
present to offer information regarding student 
pcrffMrmancc on-the-job. 



Develop formal relationships with 
vocational education teachers, special 
educatit>n teachers, and other staff involved 
in the vocational ^ucatkm process* 

Each work-study coordinator should establish 
close working relationships with persons 
responsible fw providing vocaiitml education 
to handicapped stuc^ts. They may provide 
valuable information regarding the abilities, 
accomplishments and job readiness of the 
student prior to placement in the work-study 
program. Mote information in the areas of 
tool usage, machine operation, materials and 
proc(^^ will help tte work-study coordinau>r 
in making informed and proper placements in 
the work-study program. Records of student 
accompHshments and competency levels may 
be used to place students in jcAs diat meet ilK^ir 
highest functional level 



C Job development. 

The woiic-study coordinator should identify 
and visit potential work-sites to determine 
appropriateness of placement. The skills 
needed at the sit : should be related to 
vocational skills taught in the schools or in 
Individuali/.(d VcKational Training programs 
(IVT). In wcHlc-study, each student must be 
placed at a work-site which calls for the 
student to jxirform tasks learned through 
vocational education and training. When 
potential emf^oyers are informed about the 
work-study program, iJiey should be made 
a^'arc that it might be necessary to make some 
on-siie adaptations for scnne n-ainccs. On the ^ 
other hand, ttey should be informed that 
frequently the students will be capable of 
completing assigned tasks as well as any other i 
trainee. 



0. Inspect work-sites for safe working 
ctmdititms. 

The work-study coordinator is probably the 
only school representative to make on-site 
visitations to die workplace. Ifs essential for 
the axHidmator to in^x^ each work station to 
ensure theie is nothing present to endanger the 
health, safety, or welfare of workers. Often, 
the student^s duties will involve the use of 
tools and/or machinery. Prior to each job 
placement, the coordinator must verify and 
then document that the student has received 
instruction in the proper, safe use of relevant 
tools and/or machinery. The presence of 
prt^r machine guards, ventilation, and use of 
protective clothing or goggles must be 
verified. 



K. Determine transportation and class 
scheduling options. 

The election of potential work-sites is liiniicd 
by class scheduling and the availabili.y of 
transportaticHi. Tte coordinator should explore 
transportation and class scheduling 
possibilities bcfonc the lEPC meeting. 



K Jiib placement 
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Placement rcquiies the scheduling of an lEtT, 
However, before a student is placed in a job, 
s^ttc should have (1) have completed fxrrsonal 
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^dusimcni, prcvocaiional and vocaitonal 
education, and (2) acquired an entry level 
viKaiional skill. A siudeni may attend a 
voi:ational class concurrently with wwk-study 
tt) complete sdcill development Occasionally, 
students will find th^irown woiicphu;c and will 
perhaps already be wcM^king and seek fonnal 
placennent. Approval stKmId mH be given until 
the work-study cmrdinator has determined 
that the site is acceptahic in the areas of 
assigned tasks, saifety, supervision, working 
hours, etc. 

Placement requires a standard written 
placement agreement signed by the student, 
piircnt. cmptoyer and work-study coordinator. 
Also, the work-study plan must contain all the 
information called for by Rule 340 J733{m) of 
Revised Administrative Rules for Special 
Kducatii>n (July 1, 19»7). Copies of the 
aMnplctcd agieement should be provided to all 
pitrlics involved before the student reports for 
work. 



Mtmitor employer compliance with the 
work-study plan and all labor laws 
ass<icial€d with student employment 

Kach work-study c<x>rdinator must visit each 
work-study site minimally every 20 school 
days. These visits should be made during ihe 
student's working hours. This has two 
advantages. First, observation gives the work- 
suufy cwrdinatw firsthand knowlalgc that the 
sluiicnt is discharging appn>priatc tasks in 
accordance with the work-study plan. 
Secondly, the cmirdmator is responsible for 
UKiking sure no labor laws arc bniken during 
the length of the studcm*s employmcni. 



IL Evaluate work-study student performance. 

The job performance of each work-study 
sludcfU nii*st be evaluated at least once every 
20 school days. The evaluation results should 
be documented by asking the 
employer/supervisor to compleur a suindard 
evaluation form designed to be filled out 

quickly and easily. ^ A checklist-type loan 
is suggested to be prepared in u^iplicatc. {>)e 
copy can be giver to the emplo>^r, one tx>py to 
the student worker, and the third copy can be 
kept in ihe studenl's file. 



See Appendii^ page 200« 
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h Maintain employer-employee relatKinshig^s. 

Problems calling for attention may arise on the 
job. Sometimes the employer or w^ork 
supervisor may wish to lake some action 
tKfore involving the coordinator. Giving 
him/her that opportunity is entirely 
appropriate. It is good policy to let the 
responsible pct^ple at the workj^ace determine 
when or if the work-study a>ordinator ^ould 
intervene. Premature intervention by the 
work-study coordinator deprives the stuctent of 
**real worW experience, and may tend to 
lessen the cffa:tivcness of the supervisor at the 
w^ikpl^. 

Mast students, if placed at the apprc^rialc 
time and place, will achieve success. 
Successes will be reflected in evaluation forms 
completed by the employer or supervisor. 
Both the employer and wwk-si»idy cm)rdinator 
should share the results oi \ch evaluation 
with the student worker to pros kIc constructive 
fccilhack about performance. 



J* Award high schtKil credit, 

Work-siudy students should receive grades and 
academic credit. It is rccommcndetJ the grade 
be the result of consultation l>etwecn the 
employer and the work-study coordinator. 
Thi,s should be made clear to each sJudcnt 
when beginning work at a community site. 
Earned credit should be given by the 
courdinatof it) ihc manner of classrocmi 
teachers. 



K /ieep everyone informed. 

Keeping sch4K)l olficials, teachers, parents and 
the general community infonticd about the 
nature and functions of the work-study 
program will help to al!ract and maintain 
support, such support will benefit the students. 
Occasional presentations to boards of 
education, local clubs and civic organi/^iions 
arc recommended. Newspaper and sch<H)f 
newsletter articles should be used to 
disseminate information to the community. 
These can be a highly efficient and effective 
means of gaining sup(K)rt . and of finding 
future employers for the work-study 
population. 
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IV. Other Work-study Services 



Other services which a work-siutJy coordinator 
may provide include: 

1. Helping to interest students in work through 
career education fain; and classes 

2- Teaching universal work skills lhatugh work 
experience pnograms and summer projects 

3. Helping siudcnLs choasc apjxopriaic vocational 
classes by participating in or conducting 
vocational evaluations 

4. Providing supportive work-study, work 
adjustment and job coach programs to severely 
impaired students wlu. need additional help lo 
Icam a job adequately 

5. Supplying counseling, tutoring, and teacher 
consultation to help siudcni.s succeed in 
v(x:aiional training programs 

6. Helping students find jobs after ihcy have 
Hnished training 

7. Helping students apply to community colleges 
<x vocatimial sch(X)ls after graduation 

8. Making available follow-up services to 
siu<lcms who return after leaving sch(H>J and 
who need help finding jobs 

9. Providing vocational evaluations of 
handicapped students prior to placement in 
vtKaiional education 



V. Additional Related Activities 



Additional assijjned responsibilities may include 
the follow -nq: 

A. Development and Supervision of 

Indtvidualbced Vocational Training Sites 

The Individualized Vocational Training (IVT) 
program is a vocational education alternative 
specifically designed for handicapped students whose 
vocational education interests and needs cannot be met 
in regular, adapted or special education/vocational 
education programs. 



B. Develop and Supervise Wiirk Kxperitncf 
Pnigrams. 

Work experience programs are on-the-job 
ex|Kricnccjj, cither paid or unpaid, which provide a 
student with the concrete, hands-on experience of 
worl-mg . Work experiences are not intended to teach 
specific pb entry skills, but sliould be designed to give 
students the "experience" of an actual work 
environment. 

S<Mnetimcs woili experience grants can be arranged 
through the federally funded Job Training Partnership 
Act (JTPA), or through state funding, such as the 
Michigan Job Corps or the Youth Conservation Corps. 

Prtjcedurcs similar lo those used for wwk-siudy. 
i.e., work agreements, regular visits, site inspections, 
etc., should be followed when unplcnicniing work 
cxpcricJicc programs. 



C. Kefer Students to Michigan Rehabilitation 
Services and Community Agencies 

Michigan Rehabilitation Services (MRS) is a 
division of the Michigan Dcpanmcnt of Education. Us 
purpose is to help handicapped persons find 
employment. 

Since sixxta! ctlucation students may be eligible for 
services from MRS while ihey an: still in high schtwl, 
work-study coordinators should establish ongoing 
aialionships with local MRS counselors. 

While the Revised Administrative Rules lor 
Special Education do not require work-study 
coordinators to make rcfcmils to MRS. interagency 
agreements at the state level prcstrribc a relationship 
between .special cduci aon and rehabilitation services. 

Work-study ctjordinators should also be awaa; of 
other community agencies which may help students 
prepare for work. For example, Michigan Employment 
Security Commissitm (MESC). Community Mental 
Health (CMH)an{l ilic Department of Social Services 
(DSS) may have programs or services which could 
benefit handicappal .sluifcnts. 
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D* Conduct Public Retetions EfTorts 

Foi wofic-suidy programs lo Ixi cffcoivc, ihcy musl 
be showcased in IwUh the schcK)! and community. 
Suggestions for achieving those gculs include the 
following: 

1. Contribute articles regarding your work-study 
program to local newspipers« radio stalions, 
and tclevisioa suitions* 

Z Award certificates of appreciation to 
cooperative employers anr! uicourage ihem U) 
post the certificates in prominent places at 
their pteccs of business. 

3. Sponsor an apfH-eciation banqua or cciemony 
for employees, students idiwcnis. 

4 Presentation to toV the school board describing 
wwk-suidy programs. 

5. Invite business leaders to lour work-study 
programs, 

E, Teach a Pre-employment or Prevocalional 
Class 

The class could focus on career exploration, 
identification of good universal work skills, and/or 
practice in pb tlnding and keeping skills. Sources of 
job informaiion, filling out an application, being 
interviewed for a job» simulations of job-related 
problems, career infonnation, vocational training 
njquircments, etc., may be covered in a class format. 

F, Conduct One Year Follow-up of Students 
Who Have Left School 

TTk^ work-study coordinator may be the proper 
pcaiOTilo conduct a foUow-up to identify community 
work adjustmcnL 

G, Consult on Vocathmal Issues 

Work-study coordinators are often called on to act 
as consultants on issues related to the vocational 
training of handica}^^ students- 

Woric-study coordinators may also provide support 
for students enrolled in vocational training and 
cocN^dinate (he referral of students to vocational sctools. 
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Develop New Programs and Write 
Propc^fe for Grants 

Woric-study coordinators are sometimes assigned 
responsibilities related to the development of new 
programs, eg,, work activity, wcaiional evaliwtion. 
uansition frcmi school to work, and summer job 
programs. Security funding for the operation o** such 
programs through grants may also be an appropriate 
^tivity for work-study coordinators. 



L tJevelop or Cowdinate Work Activity or 
Wor^ Adjustment Programs 

Woik ^tivity and vmk adjustment programs may 
use actual ccHiu^t wisk or simulated assembly wtaic to 
teach universal work skills. School disuicts often 
operate sm:h programs in ccKijunction with their TMI or 
SMI i^ograms. 



J. Committee Work 

Work-study ctKwtiinaiors may wish to become 
involved in varimis generjad disuici committer work. 
Their knowl^ge in matters related to the vocational 
uaining of handicapped students and their expertise as 
adv(K:atcs for handicapped students are valuable assets 
for many secondary committees, 

VL Legal Procedures and Liability 
Issues 

A. Forms ^ 

Before initiating work-study, the LEA should 
develop relevant policies and procedures for program 
implementation. Appropriate forms should be 
developed for each fuiKtion to assure sufficient notice 
to students, parents and employers as to the nature of 
the services lo be provided- These same forms should 
be used to collect signatures of all parties involved as 
pnx>f of understanding and permission. 



Documentatkm 

No matter how much substantiating i^pcr work is 
created, there is a liability rL«k in work-study programs, 
lHx:ause many of the t viltes take plmc off the school 
premises. When policies and procedures are created 

^ Fbr sample forms In use in LEAs and ISDs in 
MkhHjan, sec Appendices F-l - F-R, pages 192-199 
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and approved by a local district, the activity is 
defensible under governmental immunity rulings as an 
appropriate 'school activity*. Liability can be rtduced 
through scrupulous compliance with established 
policies and procedures of the LEA and with the 
requirements of Michigan's s^isd education rules and 
(^er laws. 

Negligence and misconduct cannot be ctefcndea. 
Work-study coordinators should always maintain high 
professional standards and should conscientiously 
document their activities and their compliance w j 
established rules, policies and procedures. It is also 
advisable to have all district policies, procedures, and 
forms revic^vcd by the school district's auomcy and 
business manager to asccnain they are in compliance 
with current statutes and that they are covered by chic 
the district's insurance policies. 
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L Introduction ^ 



In 1984, through its Office of Special Education 
and Rehabilitative Services (OSERS), the f^cral 
govenunm be^ to pnmcMe tte crnicqHt of ^'transition 
services- as a necessary comfKHient of s»^(Hidm*y 
pfogramming* ^ TTie Assistsui! S^ureiary responsible 
ftK OSERS defimi^d school to ornimunity transition as: 

• A period that includes high school* tte point of 
graduaticm, additicH^l poa-^4mdary cducatic^i cr 
adult services* and the initial years of 
employinent 

• A pnicess that requires sound iH^eparation in the 
secondary school and adequate support at the 
point of school leaving. 

• An effon which emirfia^z^ Glared responsibility 
of all involved parties fw transition success, and 
extends beyond traditional notions of ^rvice 
coordination to address the quality and 
ai^>nq]dat€iiessof e^h scrvkear^ 

The state of Michigan does ncH require piovisitMi of 
services to students after they either graduate or exit 
school at age 26. Neitho* is there a state mandate tor 
the development of Individual Transiticm Plans (ITPs) 
to coordinate ^rvices and mate placements of students 
who are giaduatingMxiting. 

Follow-up has been a part of the Michigan Special 
Education Rul^ far years and is sometinies confu^ 
with transition ^rviccs. However, follow-up and 
transition ^u^^ arc separate concepts. The rules 
require each Intermediate School District (ISD) to 
describe its metlK)d for collecting foltow-up information 
fo*^ the p^irpc^ of improving si^ial ediscation 
programs. ^ A model fc^ foliow-up has been 
developed and received by the Slate Board of 
Education. * Lacking a clear nuuidate or articulated 
model, the jo b of tiansition is left to the student's 

* Excerpted from Longitudinal Trandtion Plans In 
Programs tor Severely Handteapped Students", 
BrowB,etaL 

^ For the wording ^ PL96-199 (Edu^ration of the 
Handicapped Act^ see Appendix G -]& p^e 2!a 

* Wll!, M. (1984), OSERS PROGRAMMING FOR THE 
TRANSITION OF If OUTH WITH MSABILITIES; 
BRIDGES FROM SCHOOL TO WORKING UFE. 
Onice (rf special Eduoittoa and RefeablUtatiye Services* 
Wa^{ngt<m» D.C 

* For applkkbte nOe* see Appendhc G-1 1, pa^ 21 1. 
^ See App&akm G-3 - 0-9, pa^ 203^24^ 



teachers and parents. In districts where they are 
employed full time, work-study cocmlinatDts ^c often 
called m to help place students on jobs, in w(Hlcshops 
or in fiinhi^ traimng, 

Transiticmal services are a primary comfKment in 
effective programming for handicapped students. 
Extensive project development and research have 
rdined Htm ccmcqA into a (»m:tical service which can be 
tailored to m^t the no^ of diffi^nt handicapped 
pqp^ilatitms TkansiticHi service models ^w: 

a Transition ocxurs during tte final years of a 
sfK^cial education student's career and 
Donunues as the student adjusts to community 
life- 



b. Prefmration for transition begins long before 
the student leaver school 

c Transition ^^iccs should include the active 
involvement and coordination of all agencies 
nd services available to support handicapped 
pcr^s in the community. 

d Parents and the student should assume an 
^tive role in iransition planning. 

Included ;iext in this cb^tcr is a cmccptual model 
for transition services which may be implemenied 
within tl^ param(^0rs current special educaticm rules. 
While it focuses on the role of special education, an 
effective transition services model for Michigan must 
also be one which has interagency endcH^ment and 
coq^^Btion. 



II. Transition Services Model 



Tlie (out primary compoiKini functions of transilioi. 
services arc: 

l^nsition Planning 
Community Placemeni 
R^tcrral to SuRXjrtive Services 
Exit lEPC 

Gcnmlly, these comi^nents are addiessed in iImj 
order in which they arc listed above, although then? is 
frcqiK^t ox^riap. As a rule, all four cc^npfments should 
include all students regardless of handicapping 
condition. However, bxatise the nature and extent of 
each uHnpoiHrnt will vary with the typo and severity of 
a student*s handicap, each comfK^nent must be 
individtialfzcd for each student. 
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A. Transition Planning 

It is rccomipcndcd ihat m Individtial Transition 
Plan be developed for each handic^i^^ student 3-tt)-5 
years prior to the studeni*s planr^ exit from school. 
The ITP should establish school exit goals in the four 
areas identified in the Michigan Carcex Education 
Model ^ as crucial life roles: worker, family member, 
citi%en and leisure consumer TTicse goals should 
include levels of preparaUon the student will have 
reached by the lime s/hc leaves school in each of the 
four life roles. The ITP should also identify the 
objectives to be reached diuing the remainder of the 
student's sk^^hooi career. The purpose bcrc is to pre{we 
the slucfcnt to suca?ssfuUy meet his/her exit goals. The 
ITP should be dcveloiKxi by the aud<ait and af^priaie 
rcprcscniativcs fnam the home, school and crmraunity. 
Additionally, the plan should identify persons 
rcspi>nKib!c for implementing c^h goal. 

The Individual Transition Plan has many purjxjscs. 
Initially, it can encourage parents and educators to 
discuss realisUc goals for tte student Al^: 

• It may be used to introduce achill services. 

• Early development of the ITP can give parents 
and students a clear understanding of secondary 
s|>ccial education program goals. 

' It should help teachers more effectively 
individualize their elTons for each student and to 
work toward goals more universal than 
graduati/m. 

Ideally, a three year evaluation and vocational 
evaluation will serve as the basis tor the initial 
Individual Transition Plan mcctrng. The ITP should 
ll>cn be reviewed annually and modified if necessary. 
Annual review of the ITP aids in progress e^^iuation of 
the student and in the development of realistic exit 
gmls. 

The required annual lEP is a one year plan; ihc ITP 
is a long range plan covering at least three years. TTiis 
suggests the review meetings for both plans should be 
held together and that the two plans should be 
intcraciiv- 



B« Community Placement 

The mast important function of individual 
transiucHi services is placement of the handicapped 
student Hus is matching the student's needs wiih an 
appropriate full-time community activity, such as, 
competitive employment, supported employment, 
vocation^ training, community or four-year college, 
sheltered workshops and activity centers. Such 
placement should appropriate to the student's 
abilities and needs and should include necessary 
suppoit services. 

As the stiuk^t leachcs the last one or two years in 
^hool, placement should begin. Tlie goal is for c^ch 
student to have an approimatc community role U) fi! 
when s/hc leaves school. When exit goals include 
supervised or ^mi-indciK:ndc^t living, these should 
also be ^dressed in Ihc fdaccment process. 

Placement is a challi^ing }:Nrocess, which should 
be commenced early, A single successful job 
placemoit, (or example, may require s«5vei^ attempts. 
Pkcemcnts in woiicshops and activity centers may 
mean gating m a watting list several years in advance. 
Entrance to >^(x:^cmal schools ai^ colleges will itKlude 
£^pIu:mion iHt>c^iu:es, securing funding for tuition and 
cxfK^nses, and finding the necessary special needs 
IHt>grams for supjKMt. Kacemeni responsibilities ne&i 
to be cleariy a^^igned to a i^Kxrific staff pcrscni. 



C. Referral to Supportive Services 

Requests for consideration of services and, on 
occasion, lormal referrals should be made to 
community agcm^ies on tehalf of the student A wide 
array of services in the community will help and 
b pfK>n handicapimd adults. Thci^ arc, however, a 
loose network of related and unrelated programs. 
Specific pti[^rams arKl ^rvices needed by cvd\ student 
should be deicrmincd by the tyix; and sevcxiiy of her/his 
handicaj^ing ccMKlition. 

Using the Individual Transttiim Plan as a guide, 
rcfeirah? should made to commur ity resources which 
will support the student's community placement when 
s^c leaves school. This often means searching through 
v^ous prognims and agencies, filling out application 
fonns and going to interviews. The student and parent 
should be active {^rticipants in this process, but the 
prcxress shcnild be directed by school personnel based 
on the ITP\s exit gCKils. 



6 IDEAS Ft>R ACTIVmES. Michigan Department of 
Edunitkm, ¥ost OfTke Box 30008, Lansfatg, MI 48909* 
1976. 
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D. Exit lEPC 

The exit lEPC, like gradiauon, should not mark ihc 
end of a school career, bul the commencement of 
independent community life. By the time this meeting 
is held, film plans for the student's future in woric, 
home life, citizenship, and leisure activity should 
already be in place; 

• A future placement should be secured for work, 
activity, or education. 

• Referrals lo specific ccmimunity serviaj(s) which 
will work with the student should have been 
completed. 

• AH panicipanLs who will be involvwl with the 
suident after exit should be invited to the lEPC, 

At the lEPC meeting, the Individual Transition 
Pli« I should be reviewed and revijKd tme last Umc. The 
revised JTP should be dcvelqjcd, identifying for ti.e 
student and parent all the new particij^nis, what their 
responsibilities will be, and how to reach them. Tnis 
revised FTP is not a contract for service, but a guide lo 
help tiKJ parent and student get service. It can also be 
used to make clca^ cocHriinating agremenis which will 
exist among the various programs. TTiis meeting and 
revised ITP will be most useful if clear commitments 
are made for the coordination of s:rvi<«s. and if each 
program which will be working with the student is 
represented at the exit meeting. 



IIL FoSiow-up Survey 



One year following the student's exit lEPC, a 
follow-up survey should be condirctcd by the school. 
The follow-up survey should use the Individual 
Transition Plan as a format for collecting information 
about the student. Progress on the plans should be 
measured and shortcomings idcniifKxl. Data about the 
success or failure of each plan should be collected by 
each LEA and I'nD to be used to modify the u-ansiiion 
scr\'iccs and special education program tfcliveiy system. 
Information on the elfectivcncss of community 
resources should be collected and used to improve those 
services or to limit referrals id ihasc .services whichever 
is ^rq)riaic. 



IV. Coordination of Services 



The single m<Kt significant aspect of individual 
transiticm planning is the coordination of school and 
community scrviais. Exit from sp^ial education often 
means the end d up to 26 years of comprehensive 
service from the scIkx>1. As the student Icai-es school, 
the Soviets s/hc still nmls will have to come from a 
variety of community resources. It is essential that 
inf(UTnati(Hi be mutually shared by both the .school and 
ccmimunity icsnirces. 

The sx,hool should find ways to report to 
community re^urces .^-hat thpy have teamed about the 
spa:ial ^ucation student Vocational evaluations, 
transcripts, woric evaluatiOiis. behavior plans and the 
like should be shared with the varimis agencies and 
schools that may nxeivt the studbiL On the other end, 
receiving agencies should c(Miimunicatc to ihc school 
their requirements and expectations of students entering 
their services. Fcmnal and infonnal means of sharing 
information about each student should be developed 
b^vwen the sclrool and community resources. 

As post school plac^ents arc considered and 
referrals made for each student, the involvement of 
community personnel in individual transition planning 
should be promoted. Whenever possible, personnel 
from community resounds stK}uid be involved in ITP 
meetings. Often, regular planning meetings can be 
established with such agencies as Michigan 
Rehabilitation Servccs, Department of Social Services, 
and Community Mental Health. In other situations, 
represcuiativcs from individual providers will need to 
be involvfxi in specific planning for fdudents. 

Ftmnal Transition Planning agrccntcnls may soon 
be establish^ between slate agencies. Special 
education leaders should forge agreements among 
ageiKies within their local cranmunities. Whenever 
possible, ISDs, LEAs, and SES (Special EducaUon 
Services. Michigan Department of Education) should 
promote cooperative imeraclion and communication 
between the school and oimmunity resources on t)ehalf 
of comprehensive individual uansiti«i jdanning. 

Individual transition planning is a new concept lo 
many pamtts and teachers. Information should be 
conveyed early to potcnual participants in individual 
transition planning. Inservice training should be 
developed to make all secondary spwial education 
tcacluas awsrc oS the concqjt, to familiBfnc them with 
the transition service model in their school, and to 
understand the roles they themselves must a.ssurac in 
individual transition planning. Parents should be 
provided with informaUon from a variety of .wuiccs, 
WriUcn information should be created by each LEA 
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describing ihe process and should be shared wiih 
parents z% their children enter the scxmd^ years, A 
transitton wicntation semiiu^ could be ^heduled for all 
patents imor to the beginning of individiml tiansition 
planning. p£u:ents should be regularly enccHiraged to 
become actively involved in individual tiansitian 
planning; their roles as key ITP team members should 
be periodically reinforced. 
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L Introduction 

The fcx:us of this chapter is on educaiional 
rffX)gramn(iing fw students with inodcmte, severe and 
profound disabilities, that is the TMI and SMI 
population. The mission of the educational 
philosophies and programming suggestions made 
here is lo prepare these students for practical, least 
restrictive, post school life roles, Tc^ical discussions 
include program goals^ curricular domains^ service 
delivery options, and pmental involvement. The 
appendices address the concept of partial 
participation and service dkUivery models. 



II. Revised Administrative Rules 
for Special Education 

Rule 340.1703 Determinatkm of Severely 
Mentally Impair^ 

(1) The severely menially impaired shall he 
determined ikrough manifestation of all the 
following behavioral characteristics: 

(a) Development at a rate approximately 4 
1/2 or more standard deviations below the 
mean as determined through intellectual 
€tssessment. 

(b) Lack of development primarily in the 
cognitive domain. 

( c) Impairmem of adaptive behivior. 

(2) A determinaiioH of imfhunnent skill be based 
upon a con^rehensive evaluation by a 
multidisciptinary evaluation team which shall 
include a psychologist. 

(3) A determination of ipnpairment shall not be 
based solely on behaviors relating to 
envif jnmental. cultural, or economic 
differences. 

Rule 340 J 704 Determimitton of Trasnabfe 
Mentally Impaired 

(1) The trainable mentally impaired shall be 
determined through the manifestation of all {)f 
the following behavioral characteristics: 

ia) Develojfmtent at a rate approximately 3 to 
4 1/2 standard deviations Mow the mean 
as determined through intellectual 
assessnmnt. 



(b} Lack of development primarily in the 
cognitive dormin, 

{ c) Impairment cf adaptive behavior 

(2) A determination of impairment shall iu^ based 
upon a comprehensive evaluation by a 
multidisciplinary evaluation team which shall 
include a psychologLst. 

(3) A determination of impairment shall not be 
Imsed solely on behaviors relating to 
environmental, cultural, or economic 
differences. 

Rwk 340.1733 Program and Service Require- 
ments; EfTective Dates, 

An imermediate sctwol district, local district, and 
any other agency s^l adhere to the following general 
requirements for all progrtms and services for 
hmdicapped persotts: 

(a) Special educoiion cla.^rwms shall have at 
least the same average numl^r €f square feet 
per student, light, ventilation, and heal 
conditions as regular classrooms in the 
school district, 

(b) Special education classrooms shall be located 
in sch^ls housing regular education pupils 
of comparable age and grade level. Each 
haniUca^ed person shall be assigned to 
educational programs and services housed in 
buildings ifmt allow fmndicapped persons to 
participate fully in regular and special 
education programs, services, or 
extracwricular activities. Nothing in these 
rules shall prohibit special education 
programs, sm:h as specialized vocational 
training or programs for more severely 
invMved impmrment areas, to be housed in 
places other than the schools with regular 
education programs, if such programs are set 
forth in the intermediate school district plan 
and are approved by the state board of 
education. 

(c) instructional and related service personnel 
shall have space wh 'ch is approfnrate fr^r tiie 
kind of service Unng delivered md shall be 
designated on a scheduled basis in each 
building to afford individual and small group 
worL Light, ventilation, and heat conditions 
shall be the same as in classrooms within the 
building. 

(d) Severely mentally impaired and severely 
multiply impaired special education 
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classrooms with stmknts under 16 yeiff-s cf 
age shall not exceed a 6-year age sfHui at any 
one tim<:. All other special education 
classrooms which have st^ents under 16 
years of age and which are operated in 
separate facilities shdl not exceed a 4-year 
age spm at any one time. The age span 
for students who are assigned to special 
education classrooms, except severely 
mentally impaired and severely multiply 
impaired, openued in elementary buildUngs 
attended hy tu^nfumdicapped children shedl 
not exceed at any one time, a 6 -year age 
span or the age span of trie nonhandicapped 
students in th^ Imilding, \i4uchever is less. 
The age span for studknts who are assigned 
to special education classrooms, except 
severely mentally impaired and severely 
multiply impaired, operated in secondary 
builMngs attended by nonhandicapped 
^udents shall not exceed, at any one tim, the 
age span of t^ nonhamUcapped studetas in 
the building, excepi in high school buildings 
where studems up to 26 years of age may 
^rvedL Tf^ term ^nonfumdicapped" shall not 
include persons participating in adult 
education programs. All sem^ly mentally 
impaired, sewrely multiply inqnured, and 
trainable mentally impmred programs shall 
comply with this subdivision unless a 
program is operated in accordance with an 
improved intermediate school tUstrict plan 
where, due to the low incidence of eligible 
students, expanded age ranges may be 
necessary for programmatic feasibility and 
nmeting the needs of students. 

Rule 540JT38 Sevmrety Mentally Impaired 
Programs 

Specific requirements for programs and services 
for the severely mentaUy impmred shall be as follows: 

(a) An instructioml unit for the severely mentally 
impaired shall consist of at least 1 teacher 
and 2 instrmtwml aides for a maximum of 
12 students. The maximum numl^r of 
students may be extended to IS if an 
additioruil instructional mik is as^gned with 
tf^ placement of the thirteenth student. At 
least 1 fwl-tune teacher and 1 fidl-time aide 
shall be tzmployed in every program for the 
severdy ff^alty unpaired. 

(b) Severely n^ntally inqmired programs shall 
consist of a minunum of 230 days and JJ50 
clock hours of instruction. 



unpaired program shall have the following 
re^nsibilities: 

(i) Teachers shall be responsible for the 
instructional program and shall 
coor^Unate the activities of aides and 
suppt^tiw fHXifessioni^ personnel. 

(U) Instructional aides shall work under the 
stqmrvidon cf tlu: teactxr and assist in the 
studkm's tkuly training f^ogram, 

(Hi) Program assistants may assist the teacher 
Md the instructional aides in the feeding, 
l^ng, and uuUwiualized care of sewrely 
mentally impaired students. 

(d) Curricuiim for severely mentally impaired 
programs shkl include a// of the fdlowing : 

(i) Cogmtive skills. 

(ii) Social sMls. 

(Hi) Acti^4ties of diuly living 

(iv) Leisure education. 

(v) Language and communication skills. 
Prevoccuional and vocatioml activities, 

(e) Instructional anu ancillary and other related 
services performed by the following persons 
shall be available as determned expropriate 
fi}r dw student's needs; 

(i) A physical therapist, 

(ii) An occufmtioml therapist. 

(Ui) A leacher of the speech and language 
impaired. 

(iv) A teacher consultant, 

(v) A psychologist. 

(vi) A school ^ial worker, 

(f) A registered nurse shall be reasonably 
ovmlidHe. 

Uuk 340*1739 Trainable Mentbdly Impaired 
Programs 

Specific requirements for programs and servicer 
for the trainable mentally impaired are as follows: 

(a) After August 31 s 1975, all classroom 
programs for the trainable mentally impaired 
shall be provide in buildings constructed or 
renowted for use as school facilities. 

(b) A classroom unit for the trainable mentally 
impaired shall consist of either of the 
following: 



(c) Persons employed in a severely mentally 
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(i) One teacher and 1 teacher aide for a 
mojdmim of 15 stiuknts. 

(ii) One lead teacher with a irmximum of 3 
instrucdonal aides for a maximum of 30 
students, with not more than 10 students 
for each mde. 



III. Goals for TMI/SMI Secondary 
Education Programming 

The general goal of i»x)gramming for TMVSMI 
students is devdc^oit of skills necessary them to 
imticipBte in Uie mainstieani of ^ult life. Tte focus 
must on ^ills which prej^ie stu(fcn!$ fw traditional 
adult rdes in our rocicty: 

• citizen 

• family member 

• worker 

• Idsuie-time con^mer 

Instruction, then, must be derived from life 
proGciencies rcqirisite for ^ult fuincticming. SctKK}ied 
skills ^KHild \^ ck^signed lo meet the irocb most critical 
to each suidait^s ability to function ^s independently 
and productively as possible. They should reflect the 
I^tical abilities freqiK^ntly ctemand^ in domestic, 
vocmional, and community actings. 

While traditional curricular domains - language, 
mt«cM^, self-help, resding, madi and play - arc important, 
in secondary education programs, they should V 
integrated into the more basic and functional 
edtK^ational mission OH pat^f^ng ^c^ts to participate 
in the widest possible variety of vocational, 
recreation/leisure, domestic living and general 
ccmimunity environments and activiti^ in pc»t-^hool 
years. 

The expectation is that no student with severe 
impairments will be excluded from educational 
qjponunitics, even if s/he is unable to adequately 
dcmc^strate all the skills indepeiKlently. Adaptations 
should be ctevel<^)ed to assist the student in executing 
skills at the hi^iest possible level of indqx^dence. ^ 

Whcaevcr possible. in$tructi(^ shoidd take place in 
natural settings duplicating life enviimments in which 
the dcills will be msgA. I^rc^ramming should include 
exposure to work thnragh participation in a variety of 
hands^cm vocmional exigences, pxeferably in natiffal 
woik stings. Instruction should include inteiactions 

' Set Appendfai page 221. 



and relationships with nonhandicapfi^d, nonschool 
perrons. Skills sJiould be integrated into the student's 
daily life pattmi as they're being Ic^ed. 

At least five years before tte student exits i^hool, 
the instructional focus must Ikj redirccicd toward 
helping the student make a smooth transition from 
schcK>l topo^-schoollifefflvircmmems. A wc^ setting 
is key Njre, as arc ihe residential, leisure and social 
dimrasions of emA .studcnt*s life. 

Because the final outccHne for some students will 
be employment, work placement and appropriate 
fdlow-up Servian tmsi be considered. 

In sumn^, tte stuck^t's role as wcnker should be 
increasingly emphasized during the secondary 
^ucation $ctKK>l years. However, a comprehensive 
educsoional pnogrmn shcnitd continue to address all li^e 
role nec^s of Uie student. The Michigan Career 
Education Model ^ provides a basic stnictuie upon 
which siKrii a program am built. 



IV. Michigan Career Education 
Curricular Domains 

The curricular content for TMI/SMI students 
should address the h^its, attitudes and skills needed to 
assiOTe adult life roli^. Those life roles as outlined in 
the Michigan Career Education Model ^ arc worker, 
citizen, family member, leisun^onsumer. Curricular 
domains should be designed around these life roles. 
The following is a suggested outline for curricular 
content: 

Worker 

WcKk Habits and Behaviors 

Canxr Expiration 

Occupatk)nal Skills 
WcMk-iefcitcd Social Skills 



Leisure 
Exploration of Leisure Options 
Leisure Habits and Behavior 
Hobbies 
Iliysical Fitness Skills 



^ MICHIGAN CAREER EDUCATION. Michigan 
Dqmrtment of Educatfoii, P. O. Box 30008, Lm^ng, MI 
48909. 1976. 
^Ibld. 
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Citizen 

Awareness and Utilization of Ccsnmunity Rcwurccs 
Knowledge of Public Laws 
Cilizen Rights and Responsibilities 
Self-Advoca:y 

Family Mentl^r 

Self Care 
Human Sextiality 
Health and First Aid 

Family ResponsibiUties 



Each educational model may viewed as an 
instnicucmal fcKus on competencies in four major 
categcHies of goals associated with essential life roles: 

» bcccmiing a ptodiKruve worker 

• participating in leisure pursuits 

• being a n^KHisible citizen 

• functicwiing as a viaWe family member. 

Each of the major goals emphasizes development 
of attitudes, habits, skills, and knowledge necessary to 
function successfully in each of these life roles. 
Curriculum guides traditionally develop specific 
perfcMrmance goals for each bvmd category. 



V. SERVICE DELIVERY 
OPTIONS 



AH ediKaticmal programs for trainable and scvej-ely 
mentally impaired sUidents have the same ovmll major 
goals regardless of the cho^n educational delivery 
model. 

Excellent, modem, but segregated, fmriliti^ house 
TMI/SMIpnograms in many areas G^dK^st^e. InotlK^ 
pl^s, the programs are fully integrated into regular 
school buildings. ThCTC arc also combinations of both 
integrated and segregated models. 

Goals can be attained in several different seuings. 
Regardless of the service delivery model used, three 
key elemoits must be given considemtion. TlKy mc: 

I Concrete, hands-on, learning experiences in 
tx^rmali^ed settings 

2, Opportunities to inU^cl with age apprc^riatc 
iK>rhandicapf^ peiwns 

3, Experiences in community sites 

Some secondary education TMI/SMI programs 
utilize departmentalisation ^, where students change 
clas^ for different sub^ts in a fashion similar to a 
regular high school program. 

In programs where a vocational school model has 
teen adopted, the preparation for work roles is a 
primary focm. 

A trend towatfi community bas«d insuiiction is 
increasingly taking instnK:tJon outside the school onto 
commimtiy sites, ^ 



* See Appendices H-1 & H^2, pages 2t9 & 220 

* See Appendices H-4 - HA pages 222-224. 



VL Parent Involvement 



It is recommended that all program delivery models 
encourage parental participation through a variety of 
^tivities. 

A, Parent Advisory 

Piarents should be given opponunities to provide 
input on issues related to pogram design, procedures, 
and curriculum. Among the methodologies for 
developing this communication's sttwlure are: 

' Encourage {mrnts to be involved in ISD or LEA 
parent advisory committees where ihey exist 

• Form a standing committee of parents to advise 
progiam administrators 

* Involve pan»us in ad hoc groups to review and 
advise on specific changes such as LRE policy, 
discipline policy, new curriculum, changing 
jKogram bcation, etc. 



Parent Support (iroups 

Another recommendation is ft>nnation of ongoing 
parental support and information groups. These are 
open to all {^nts with children who are students in 
TMI or SMI programs, M^ings shoukl te scheduled 
at regular intervals throughout the school year and 
parents should be continually encouraged to tecome 
^tive [Kmicipants. 

ThcMi grmii^ provide infctfmalion and support to 
parents, helping ihcm lo confront and resolve f^oblcms 
dicy eiKOunk » with Uieir children. 
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Topics which shtMild be addressed by proiirams 
include: 

■ Behavior managcmcni, charigc and appmprialc 
discipline 

• Community opponuniiics for group home and 
supported independent hving 

• Ownniunity opporiuniiics for day/work activity 
after .students exit xhml 

' Community opportunities for supported 
employment 

• Appropriate performance, cognitive, and 
adjustment expectations for mentally impaired 
individuals at different ages and impairment 
Icvebi, 

• ScxuaJity, birth control, and mwiagc for menially 
impaired individuals 

The groups should be structured to insure that 
parents arc given an opportunity to discuss with each 
other ways to help their im|)aircd children. 

C. Parent/Teacher Coilaboration 

Tlic parent play:< a key role in the transition from 
.school to adult life. 

In addition to the groups suggested here, all 
programs should strcvs the need for a good 
parcnt/icachcr relationship. Parents should be 
encouraged to p3rticip;uc in the lEP development 
process; teachers .shouiu maintain regular 
communication with parents about student progress. 

ITie iWKhcr should be considered by the parent as 
the first line of communication and as.sisiancc. 

The parent should be considered by the teacher as 
an e.s.sential partner in identifying the student's critical 
skill needs, in detcnnining the student's .strengths and 
weakncs.scs. and in offering opportunities for 
micgratmg skills into the student's daily living. 

Tei«:hcrs should be iraiiKd to work effectively with 
parents and lo appropriately refer problems to district 
and community sources. 



*** 
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Curriculum Instruction Model 



Values 



Goai 


Educational 


>* 

Setting 


Goals 



Ckirriculum 



Development 



Cu(0jlufn 



Instructional 



Banning 




Evakiation Pfan 

*CBURe Des^q, A Guide to Currioto i^bpneat kr Tea^s, ^xmd Ed^bn, Gmrj^ J. sad Kka N. lodmi^f 
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Hierarchy of Services for Special Education Frograms * 



Least 2^r$^atfd 



Rani 

Spedal education instructional materials afKl Gquipnienl orty; enrolled 

in a regular day dass. 



Plana 

Special education instructional materials ard equijmient 
plus special education consultative sen/ices to regular 
teacher ondy; enndled in a r^uiar day dass. 



Ran 3 

Itinerant or school-based spedai ecAication consultants 
enrolled in a regular day dass. 



Ran 4 

Spedai education resource room and teacher; 
enrolled in a regular day dass. 



PtanS 

Part-time spedai day dass where enrolled; 
receives some academic instruction in 
a r^larday das^ 



Plane 

Self-contained spedai day dass where 
enrolled; receives no academic instnjiciion 
in a regular day dass. 



Plan? 

Combination reoular arKj ^dal 
day school; receives no academic 
instruction in a regular day dass. 



Plans 

Special day school. 



§ 

« I 

i ^ 
■ g 

■§ ■£ 

^ I 

n 



c 

3 



PtanS 

Special toardir^ scfK)ol or 
residential fadlity. 



P^m 10 

Hosptal instruction. 



Plan 11 

HomebourKJ 
instruction. 



Most st^re|*iited 



*A4sfU4trpnn MCRejrtMikb, l972,**F^itailif^ 
Pi^bSsfhcr^* Used with f^rmkskti« 
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first Hour 


Second Hg«^ 


Third hour 


FounhHour 


RfihHour 


Sixth Hour 


STUDY 
SKILLS 
TCACHER 


SiudySkais* 


Study SMls^ 


Study Skills^ 


Study StdUs^ 


Ccsrfetencc* 


Study Skills 1 


RESOURCE 

ROOM 
TEACHER 


English 9 


Maih 


Ccmf«encc* 


Gvks 


Science 


Pi^^scHial Adjustmait I 


RESOURCE 

R(K)M 
TEACHER 


Hislory 


CcmJorcnce * 


Govemnwjnl 


&i^h 11 


English 10 


PcrscMial Adju^mem 11 


SELF 
CONTAIN 
TEACHER 


Englidi 


Math 


Social Studies 


C(Kifeim:e * 




Personal Adjustment 


* Crdii is gaiiwd by and a gra<fc h given to the sludeiii fw study skills lo a majcimimi of five fmnts tby for (!) initiaiive, (2} wwk prvpawlion, <3) n^ceptivtly to he^ <4) 
ModiMrtiviiy during ik how i^oicd to siwty skills, aid (5) pimcmalhy. 
This b a planning period. 



; Appendix A-4 



Categorical 



Resource 
Room 



Program 



EMI Rule 40 



El 
HI 
VI 

POHI 
LD 

RR 



41 
42 
43 
44 
47 

49b 



NON'DEPARTMENTALIZED 
Caselo^ Class size 



15 
15 
7 
10 
15 



20 



15 
10 
7 

8 PTE 
10 
10 

10 



DEPARTMENTALIZED 
Caseload 



Average: 10 
Average: 10 
Average: 10 
Average: 10 
Average: 10 
Average: 10 

20 
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Example 1: Departmentalization (High SchooS) 

fV. Delivery of Programs and Services. C. Departmentalbatlon 





SLD 


SLD 


E! : Ef 


EMI 


Prevocational 

Education SE 


English III 1 


1 

5E 




1 


Science Si 


1 

E 


Prevocatlon 
Education S 


1 

al 

IE 


1st semester 
Prep 

2nd semestei 
American 
Government 


1 

r 

SE 


Mathematics 
SE 


2 

\\l 


English II 5 


2 

>E 




2 


Science SI 


2 


English 1 


2 

SE 


Science SI 


2 

r 


Matttematics 
SE 


3 
ill 


English 111 5 


3 
SE 




3 


Science SI 


3 

m 


English 1 1 


3 

SE 


3 

American 
History SE 


|4 

World History SE 


English 11 SE 


World i^istory 


4 

SE 


1st semester 
Typing SE 

2nd semester 
ui^nerai rieaii 
SE 


4 

It 
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4 


1st semester 1 4 

American 
Government SE 

2nd semester 
Preo 


Prevocation. 
Education S 


5 
al 


Mathematics 
SE 


5 
1! 


Prevocatlon 
Education S 


5 

at 

;e 


Prep 


5 




5 


Mathematics 
SE 


5 

1 


Prep 


6 


Prep 


6 


English 1 S 


6 


1st semester [6 

Typing SE 

2nfi semester 
General l^eaith 
SE 




Mathematics 
SE 


6 

1 



Departmentalization: Generic Form 



2 



5 



6 



3 



4 




3 



2 



3 



3 



6 



Ml 



3 

e 
E 

s 



s 

a 

3 



on 

c 
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Basic Language 



Basic Language 
SE 



Pren 



Basic 



L 



SLD 



Mathematics 
SE 



Basic 
Mathematics 
SE 



Basic Language 
SE 



Basic Language 
SE 



Basic Language 
SE 



Basic 
Mathematics 

SE 



Basic Language 
SE 



Basic 
Mathematics 
SE 



6 



Prep 



Prep 



Basic Social 

Studies SE 



Basic Social 
Studies SE 



4 



Basic Social 
Studies SE 



Basic Social 
Studies SE 



Basic Social 
Studies SE 



El 



Basic Science 
SE 



Basic Science 
SE 



Basic Science 
SE 



Basic Science 
SE 



Basic Science 
SE 



Prep 



e 

i 

I 
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Caseload Monitoring Systems 



AppeiKlti£ A-9 




school 



llour 



Tcadiers Signaluru 



Ac^'^ic 



A B C D E 



lifTou 



A B C » E 



Behavior 



A B C D E 



A B C D E 



A B C D E 



A B C D E 



A B C D E 



A B C D E 



A P C D E 



A B C D E 



A B C D E 



A B C D E 



A B C D E 



A B C D E 



A B C D E 



A B C D E 



A B C D E 



A B C D E 



Apirandix A-10 









Name 


Dale 



Class 



AKsignmcnis 



Hour 



yes 



Number 



Grade 



Appopriatc 



Cvmmmis 



Science 



Soc'vd] Studies 



English 



Elective 



Elective 
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Sequence of Secondary Program Options for Special Education Stuc^ . * 



JUNIOR HIGH 




or 




MIDDLE 




SCHOOL 












• PrcvGcationel 








* PersonAl 




Adjtistmeat 








iildittaiioii 





Nonnal Cfmr^ o! Study 
Leading to a High Schcml 
Diploic. 

lEPC <ktermhies Regular 
EdiicitfhMi Currictilatn or 

Curricdiuin inrfor to Knlrj 
itttoifighScbod 

NOTE: Tht^ent*ji 
cvrricttluiB Biajf be 
dinged upon re€uifi*< 
mmdatlonofthelEPC:, 



REGULAR EWJCAHON 
CURRICULUM 

Re^idar EdwaUoB Reqyir«ments 
AdafrtBtkm Matmds sni 

Vocatioii&l EvfihiadoB (if 
enrolHng in vucadonal 



Gradtiatloii * 
Reguli^ U^h School 
Diplom or iirogrftm 
ttrmlnation upon 
compidiwi of objectives 
oral the end of the 
scbotrf }%ar in which the 
stadent reaches age 26. 



SPECIAL EDUCATION 
CURRICULUM 
Phyi^cal Education 
PersuoaJ Adjustmoit Educatkm 
Prtvoc^knal Education 
VocatiooaJ Evatuatifm 
Vocational Education 
i^/i4ic**$tudy (drtermined by the 

iek:) 

LEA Requirements 




Ch» Year 
after 

Graduation, 
or 

Program 
Terml^tloti 



Source: Oaklami Interniedtale School District 
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SchOf>l District 



Studi^i Name . 



Sc1k)o1 



Student Numbo* 



Dale, 



S.E. staff responsible hw ccnnpleiion of this authcHi/adcm 



TTie Individualized Educational Planning CommilCcc has m^e a rccommcndaiion regarding this siuJIt nl s program which 
afreets her/his graduation rcquiiemeni^^ 

In Older to docum.:.;: ic apjmyval for this student's coursework toward high ^hool completion in a diplcnna pn>grani, 
please complete the following steps: 

1 . I fy the condition. 

2. Record dale of ihc meeting with the pan^l/sludcnl/admiruslrattjr prior to the II^PC. 

3. Record date of IHPC which makes recommendation. 

4. List the courses which are recommended for ^plication toward General Fxiucation Cxrdiis (see 
reverse side). 

5. Ol^ain signatures of General Education Administrator and Special Fjducalion Admituslraior 
ordeidgnec(s). 

6. Disseminate copies: 



Parenl MccUng IE1>C (X) 
Date Date 



Amch original to H.S. Tnmscipt in Ca-^/. 

Semi one (1) aypy of revoke side (page 78) cmly. to Scconditry Special , 
Education Administrator. 




Chan^ in educational status resulting in a changp in curriculum, from Special 
Educalton Currkulum to General Etlucation Curriculum, due to |I-PC^ terminaitun 
oLscojce^Cex. ineligible). 



Change in educational status resulting in a change in Curriculum^ from Special 
I*duc3licn Curriculum in a Basic Classroom Fhrrgram to General l".ducaiion 
Curriculum with Teacher Consultant Services. 



Use of Special liducatiun Course to mcci credit rcquiiemcnts lor General 
Education EI ^RCPVE C RP;Prr (Maximum - 1 crtxlitper scmesicj). 



4. (H. I. STUDENT ONl.Y) Useof Special Education I-nglishCotrse, 

taught by HI certified teacher, to meet requirement of General F-.ducaiP[>n 
t^Itsh. (Docimientation of options which have been considered md/or tried is 
attached.) 



5. 



♦ Source: Lansil^$ Public Schools 

Descriptions of vwious conditimji whkh may result in a need for credit transfer are on file in the special editcalion require- 
ments 
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Speclfil EducatKyn Course > ^ 

< 


GcHim'Bj EdMcalSor ; Credits 
CrodftRoqufroiTOnis • # 


S.E. AdminlstraUH- or 


Gmar^ Educator 
(Signatu ret/Data) 
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used wiiii pertttisslon 
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This is not a 'itate-mandated form; It is only an example. 



113 



ft 



Appendix A«*14 



Secondary Special Kducatkm Ptt^ram Manual 




SPECIAL EDUCATION GRADUATION REQUIREMENTS 



Prevocational 

ENGLISH (Reading, Writing, Communicati(Mi, Problm Solving) 
MATH (Money Managemwit, Personal Finance, CoisumCT Math, Basic Math) 
SCIENCE (Physiology/Hygiene, Biology, Animals and Birds, Practical Science) 
SOCIAL STUDIES (Government, U.S. History, Otizenship, (Career Av^weness) 
PRACTICAL ARTS andusuial Arts. Business, Employability Skills) 

Physical Education 

Basic Health/PE, Personal Recreation, Lifetime Spons, Adaptive Physiral Education 

Personal Adjustment 

PERFORMING ARTS (Art, Music, Drama) 

DAILY LIVING SKILLS (Home Economics, Family Life, Coniemporaiy Living, Personal 

Development, interpersonal Relationships) 
HEALTH (Nutrition, Communicable Diseases, Sex Education) 

Vocational Education 

Regular Vocational Education, Adapted Vocational Education, Special Education Vocational 
Education, Individualized Vocational Training, Contracted Services 
I^ss Than Class Size 

Electives ** 

Work-siudy/Work Activity/Work ExperienceiOther 



!U* CREDITS 



4 


2 


2 


1 



TOTAL CREDITS 



22 



All students must comply with the district's attendance policy to satisfy the rquirements for course credit. 



♦ Instructional Unit (lU) h one period of instruction per semester and has the vahie of one-half credit. 

*♦ Credits for etectives will be given at the dhcredon of the lEPC for. 1) Continued study in a rei^ired area listed above, 

and/ or 2) any general education courses offered by the tocai school district. 
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Introduction 

uon CJ^ vocational cducauon. and (4) physKal educauon. Michigan's sqxxial education nilcs judge Uicsc capabiliucs as 
sigmr^rant accompUshmenis and wonhy of «x:cipt of a high school dipSna in their own right 

in n„ .fT^f •^^^"fy «*"cation courses offered by a local education aEcncv 

gi^uauon. These courses and graduation requirements will be collecUvcl: r^fmcd to as the sccondaor special cducaCon 




A. 



B. 



The following examples are representative of ^Is essential to independent adult Uving: 



1. 
2. 

3. 
4. 
5. 
6. 
7. 
8. 
9. 



To develop the basic skills for home and family living. 

To develq> recognition of community resources and services, and the comniunicaUon and mobility skills 
for axxssing those resources and services. 

To develop an understanding of rights and responsibiliUcs as a citi/cn of the community 
To develop an uirferstanding of the governmental process at the nauonal. slate, and local levels. 
To devdop an under«anding of personal health, safety, hygiene, and appearance. 
To become fanilmr with the cause aid effect of his/her acUons upon the natural environment. 
To develop skills for managing personal, business, and consunwr affairs 
To be knowledgeable of the use of rsmhciic devices and sensory aides where applicable 

^ • ConstOTiq^ BqsiM (2 scmcsicrs/1 credit) 

concentrates on the skills and knowtedgc necessary for the independent management of 
p«^l nnancesandconsur .craffairs. Instruction will focus upon bankingskilk. budgeting, using credit 

f?^"^ ^ policies, completing tax 

"^fcrsianding paycheck deduction.^, paying monthly bills, understanding simple contracts 
teases ma warranties, and developing shorting dcills, including the use of the yellow pages 
^- mm Mmmom (l sancster/one-half credit) ' 

I^il'^"lT'"'".fr °" ^"^ knowlafee necessary to indc|KndcniIy operate and maintain a 

home. Instruciicm will focus upon simple lH>me repairs, houschdd cleaning, clothing care, operaUon of 
fJ^^I^'^r^"^ f«-«^ior repairs and household problems (fire, police, heat,ckxtric plumbing, 

safe storage of poisonous and flammable .substances. ^ « " 

3. EaisiljLiJving (I semcsicr/onc-half credit) 

In^nicuon will focus upon the emotional and phy.sica! n^ds of family members, the 
im,^^ of prenatal and postnatal care, and the community resources availabte for aid and insiruv iion 
in cniid r^nng. 

*. Mlh CafP (1 scraester/onc-half credit) 

TOs^rse concentrates on the rcspoasibilities involved in personal care. Instruction will focus upon 
^son^ cteanhi. ss and groommg, the importance of frequent medical and dental examinations 
recogmuon ami '.A^tment of common illnesses, ihe damaging efrcx:Ls of .substance abuse, communtXe 



ERIC 



ii5 

77 



Delivery of Programs and Services 



Appendix 



Secondary Special Educatkin PniBrain Manual 



diseases, firsi aid, procedures for hmwlU ig medical cimgencics. communiiy licallh services, the proper use 
and dangers erf m^ines, and. if ai^ic^bic* the of prcR?lheiic devkrcs and scnjwy akJs. 

5. Ofimam£Ql(2senfieslCfVI credit) 

This course concentrates on our sy«cm uf govenunent and the rights and icspcMisibilities of its citizens. 
Instruction will focus ufKjn the history of government of tlw United Slat^^ and Michigan, fecteral and stale 
coastilution; and the prea^ni structures and funciiOTs of naiiona!, slate, county and city governments, 
including voting systems, the criminal justice system, small claims court, taxation, and the social purity 
system. 

6, Communiiy Living (1 scmsierAme-half credit) 

This courseccNiKxntrateson the i^ial,communicati(m, mobiIity,and prowss skills necessary for imcnM:iing 
in the local communiiy, and »xessing the rcwunccs and scrvfccs of the community. Instruction will focus 
upon similarilic5^ffa:enc«s between oikj's own interests, values and prttysical, intetlcciiml and emotional 
chanK:^ristics^ ami tht^e of others; socially a[HffOimate behavim^ directed toward othws in his/her 
environment; various jMiblic m6 private agenck^ providhig health care, financial assistance, family 
services, craploymimt services, rmeaticHi, <ac.; conuKm application acKl interview imxrcdurcs utilized by 
those agencies; public transportatiCHt and die uii?izaricMi of maps md ditecticms to aid ia travel; meUuxis for 
obtaining information; and the cau^ ami cfferi of one's ^tions iflxm the natural environment erf tte 
community. 




Successful completion of a vocational ^ucr.ticm jnt^am is predicated upOT the student's prior development of cna- 
bling skills^prcrcquisite skills. While the necessary enabling skills^rcquisitc skills will vaiy, dcjxjnding on the vocaiional 
education program the student enters, there are cmatn "core" skills es^ntial fcr onlry into ail programs. 

A. The following examples are representatives of goate essential to preparation for vocathmal education: 

1 . To develop reading and oral and written communication skills necessary for entry into, and completion of, 
a vocational program. 

2. To develop math skills necessary for entry into, and completion of, a vocational program. 

3. To explore and become familiar with a broad range of occupations. 

4. 1o rea>gnizc personal skills necessary for a successful career chCMcc, including the impact of one's 
handicai^ing ccMKliticm, and where aRilicablc, the use of prosthetic devices, 

5. To become knowlolgeable of ccmimcHi sequenced work imtoc(^«cs, including the names and uses of tools, 
utensils, aj^IiafKes, and other equi{mient involved in those processes. 

6. To become knowialgeable of commcm employment procedures and requirements. 

7. To develop an tuKlerslanding and knowledge of universal work skills. 

8. To develop rccognilioo of assistive social agciKicsand appropriate procedures for receiving services relative 
to employmeni/unemplo^ncnt 

B Tiie ft>liowing are examples of special educatitm course designed to provide instruction relating to the 
attainment of the above goals: 

1. Fundamental Engli;^ (4 semcstcrs/2 credits) 

This course concentrates on developing basic rciuiing, written and oral communication skills, with jxinicular 
emphasis on work related tiKks. lasuructioii will focus upai following and giving dinxtions; tising the 
tclephom:; COTiplcting application forms; recognition and understanding of labels, advertisements, pc^ed 
notions, traffic signs, route miiikers. addrcsj^^s, identification cards, common abbreviations, and the ycltow 
pages; listening for mformatton fnom ikjws ami weather reports; interpreting newspapers; reqiiK^sting 
information; answering questions in complete j^ntencnjs; taking messages; ami letter writing, 

2. Fundgmicnial Ma h H scmcstc^/l 1/2 credits) 

This course concentrates on develc^ing basic math skills, with paniculiu* em[^asis on vt)rk n:iat(^ tasks. 



E RJC ^**^^*"y ^ Programs and Servk^ 78 116 



Secondary Special Educatioii Pn^raai Manoa! 



Appendix A-n 



3. 



4. 




In^nrcnon will focus ^xm recognizing and wriUng nunbcrs; solving maihcmaiical problems through 
atWiUonal.subtracUon. muIOplicatioo. division, fractions, and pcrccniages; mcasurcmcni (weight, volume, 
vetocity, and linear); reading a thcnnomctCT; reading and recording Umc; uUIizir^g calendars; graphs- 
geometric shapes m»d concepts; and utilizing cafculating devices. 
CareCTEducqtif^ (1 sem^toAmc-half credit) 

This course expkms a broad ranges of occupations and develops recogniUon of personal skills necessary 
fara successful canjCTchoice. InsmicUon wUJ focus upon identifying and examining occupational clusters; 
idenDfymg tentative career goals based upon individual interests, abilities, values, and needs; and planning 
strategies for acquirir^ the prerequisite skills which lead to a chosen career option. 
Emotovment m}}^ (7 s«neslei/l credit) 

This course concentrates on developing an understanding of employment isocedui^ and universal work 
skiUs. InstrucUOTwiU focus uponempIoyccrcsponsibiUiicsrcgularaitcndancc,promptness,noU^^ 
absence, appropnatc atUie. etc.); job interviewing and application procedures; common sequenced work 
processes, including the names and usesof tools. utcnsils,aHilianccs, and othcrcquip 
processes; labor union requiKsncnis; minimum wage requirements; occupaUonal health and safety require- 
ments; and assistive social agencies and apprqiriatc procedures for receiving services rclaUvc to cmploy- 
mentAineanployment 



The vocaUonal education resuircment may be achieved through liic complciion of one of the following altcmativcs: 

^ /^cl**l.T'*J^™' education program approved by the Vocattonal-Technical Educatien Services Areas 
(VTES) of the Michigan Department of Education. 

B. An adapted (specbl needs) vocational education program approved by VTKS. 

C. Contracted services less than class size. 

D. A special edncatJonA'ocational education program approved by the Intermediate Sthwi! District (ISD). 

E. An individualized vocational training program approved by the ISD. 



The physical education requirements may be achieved through one of the following options: 

A. Regular Physical Education 

B. Adaptive Physical Education 

C. Special Education Physical Education 



inrtJviH„P asMgn a hai^icapped student to the secondary sp«:ial education curriculum must be made bv an 

ndividuali.xd Educational Pbnmng Committee (lEPC). Howvc.-, handicapped students who arc following the special educa- 
tion curriculum are tm prohibited from taking courses offered in the regular education cuaiculum P^c a couui 
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>. . . , . ... . . ^.;rp^v ':y.'r,.>>. \'-.y.:':^^^ 

A, Credit Aecumuiation 

The graduaiion of handica^jcd siudcnts conslHuics a change of educational smms, and, Uius, requires the 
ctmvcning of an lEPC meeting. For handicapped students graduating from the secondary special education cur- 
riculum, ihe lEPC must dcicnninc lhai the following course and credit requirements have been completed": 



Courses 



Consumer Business 
Home Management 
Fauiily Living 
I icalih Care 
Gov^emmeni 
Community Living 
Fundamental English 
Futulamcntal Math 
Ciu^cer F^ucation 
Fniploymcnl Skills 
Vocaii(m;iI Hducaiion 
FJcctivcs 



I ot;U Credits 



Credits 



1 

1/2 
1/2 
1/2 
1 

1/2 
2 

1 1/2 
1/2 
1 
2 

4 



!6 



Regular Education 
Courses as 

Acceptable Substitutes 



Business 

Home Economics 



Civics 

English I & II 
Math 1 & n 



Grading 

Tlic Special cducaiim cunriculum v^ill Ibllow the s:ime grading sysurm its established for rcguUir cducatbn, 

ITiis plan was ap|)rovcd by the IS Don _ _ _ . _ . « . . 

litis plan was iipprovcd by the LEA on . ^ . ^ 



•It {s expected that «>me handkrappal students n iy nut be able to nilfiU these requirements within the tradlthmul time 
structure of Four ye^rs ttf high school and may uetd addithmal time. 
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Mtgh GchfiKit CoQMftf History 



RKQUIRKMENTS: 



Government 



Physicai Educatbn 



Math 



Competency Tei^ 



English 



American History 



Gtobai Studies 



Humanities 



Economrcs 



Kl.ECrriVES: 



1 

"2 



^1 



I 



NOTKS: 



(A 

o 

3 

S 

I 

zr 

s 



9 
g 



TOTAL 

Total crrrdfu Required for f ^nmiuation 
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1 

9 

S 



s 

a 

s 

I 

'8 



Dale: 

Enter lasi !TH>r»ih of 
semester/year: 

Giade: 

Enter year in high scho€>I: 
Disfrtct Requirement: 



X 



en 



X 



List general education requirements. 



lia'C Requiren^ent; 

RcquirenienUi; 
HIcc lives: 



Enter loial number of credits required, as determined by 
IBIC (cannot be less than I JiA minimum. 

At end of last semester of high school, enter totaj P of credits 
earned in all grades. 

Enter P of credits earned at end of each semester for each 
requiiemeni: 



linicr name of course and # of credits earned at eiid of each 
semester: i ^ ' ' 



High School Plan 
Option I 



High School Plan 
Option 11 



Date: 



Date: 



< 

e 

41 



oe 



Lansing SchinH l>i«itricl, 




This is not a state-nnandated form; it is only an example. 
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Stucicf n1 Name ^ _ 

StiHtom Numtoef 

Osao.. ... . . 




-. — . 


Setter* ni^tricl 

■ - — • 6lh Graflo Entry Ockt« 

" ^ H%h ScKoot Cmffit Hl8^ " TolftI Credos N««k^«J tor Qia^ntion 

" SPECIAL eiHJCAlK>N CUftfttCULU^ Cfwrffta in Requirwi CO;^^«» 

, T^^CrwlftsifietectiwCouiwo 


Semester 


1 


2 


1 


2 


1 


2 


1 


2 


1 


2 


1 


2 


1 P 


r ^ ^ 


- 

1 


NOTES: 


Date 


























H 


Grade 


























Q AC 


REQUIREMENTS: 


































Government 


























1 








Physical Education 


























2 








Matn 


























2 








English 


























6 








^rsonal Adjustment 


































1 


































2. 


































3. 


































4. 


































Prevocatlonat 


























2 








i. 


































2. 


































Vocational 


































Generaf Education 


































Adapted General Ed 


































Special Education 


































indivkjuaJized (IVT) 


































Work Study (optional) 


























1 






















ELECTIVES: 
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TcHal Credits Requlntd for C«rmiuatloti 
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Dat€: 

Enter last month of 
semester/year: 

Enter year in high school: 
District Requirement: 



list general education requirements. 



lEPC Requirement: 
# Completed: 
Requirements: 
Klectives: 



Enter total numl^ of crttliis required, as determined by 
IKPC (canm^t be less than LliA minimum. 

At end of last semester of high school, enter total # of credits 
earned in all grades. 



Enter # of credits earned al end of each semester for each 

1 



rcquiremenL' 



Enter name of coarse ami # of credits earned al end of each 
semester: 



c 



High Schjol Plan 
OpUmI 



Date: 



High School Plan 
Option H 



Dale; 



I 

E 



* 1 3n**iiag .SclsiHil I^HKtrkrt^ 1985, 
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(Exccipicd, with permission, from SPECIAL EDUCATION OBJECTIVE BASED CURRICl'LL** FOR 
SECONDARY PROGRAMS. 1987 copyrighted revision. The Kalamazoo Valley Intermediate School District) 



The Special Education Objective Based Cuniculum was dcvekicd for secondary students whose disabilities preclude 
gTMluaUon frp^ d regular education cuniculum (Credit Based Cuiriculum). In accordance with Michigan dcpanmcni of Education 
rules, the currrcuIumcontentaddrcsscspcRonal adjustment and prevocalionaltrain^^^ 
instnictitHial d>jectiv», and enabling ob.^vc& 

The curriculum has becai designed to meet Michigan Department of Edircaiion standards for graduating special education 
students fiom other than the regular education curriculum. AU mne of the local districts have adopted this curriculum and arc 
approved m the |^!M?ajffl> Vall<?Y InfenwdiaiC School District Plan for the Delivery of Sn^ial FH,T r .| lnp p ttygrams and korvin-s^ 




^^IgCPVg vmvtflHin was developed to provide a format for secondary educators to enhance ihe delivery of 
cdjrcational services in the Kalamazoo VaUey Intermediate School District Its putpose is to better meet the needs of handicapped 
students who wUl soon be making the transition from secondary eduction to other adult services. It is intended lo lead to increased 
opportunities for handicapped young people m order to maximize their potential for independent living. 

I^I»»«^eni living means c«itroIlingffliddinx:Ungoi»'s own life; maki^ 
(^isKins; participating in aspecis of wianmunity Ufe; cx«cising choices re^ng where, with whom, and how one lives; taking risks 
and bemg allowed to fail; and asserting one's rights and responsibaities as a citizen. 

To help in achieving this goal of independent livii^ fw special ediKation students, this curriculum focuses on improving 
pranal social adjustment, increasing prevocaUonal skUIs. physical education and vocational education, and provides annual goals 
Jwt term mstructional objectives, enabling objectives, assessment pnHocoI, sugge^ maioials and community resources ihai arc 
draigncd to develop, maintain ajid enhance spoclfK academic, vocatitMral and fimctional living skills. 




At the conclusion of a special education student's middle^uniOT high years, a decision must be made as to 'he cour«« of study 
ttestuftemwill pursue dunnghis/hcr high scho(d career. Thcrc^eiwopatbsleadingtoihcn^^ 

a Regular Educauon (Credit Based Curriculum) or following a Special Education (Objective Based Cuiriculiim). ITiis Tabic 1 
d^cnbcs each curriculum: 
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Requiren^nt for Recdpl of a Diplmm 

In order to recaramatd a special cducaitcm siudm (c^ graduaOOT, ihc lEPC must be in 
receipt of documentation establishing lhai rcquiraiKaits fcr one ctf the following have been 



OiCL 



Credit Based Curriculum 
(Reqmremtnts for Receipt 
of a Diploma) 

A indent may be enzoQed in a regular education piogram 
IcfKling to a high sdiod diploma with classes tauglu by 
rqgularedocatiDn or spmal education porsoimeL Special 
education teachers may te^sxh oriy board ^^noved sped al 
creation classes. All classes must mec^ ogidar education 
objectives. Tc^al crcdils earned must meet tte rcquin:ments 
of the local school distnct girantiog the diploma and may 
include (hit axe not limited to): 

a. Ei^sh 

b. Science 

c. Social Studies 
d Math 

e. Physical Education 

f. History 

g. Govemment 

Upon m:«!ipl of a diploma, a si^nt is no longer eligiMe 
fox special education programs ami/or service 



Objective Based Curriculum 
(Requircm^ts fw Receipt 
(tf a Diploma) 

A studenl may be cmioUed in a special education program proved 
in the ISD Ban feading to a lugh school di{^oma which induct tl^ 
cpcrnifd^on of: G) u nuimmum of 75% of the **Fersonal Adjustment 
andPrevocationdCN»jec^ives' ; completion of the minimum 
physkal ed(K»Eion roqwuemc^ of the local distiia; and (3) 
compl^on of an s^i|an¥ed vocational education piogiam. A copy of 
the studeftt*$ uat^pl oS vocsokmal oduci^oa and physical 
edi»:^cm and a leccml documoiting that 75% of tte Short^enn 
Ofa|t^ves have been muift be presmcd to the Ttese 
obje<^ves may be ^xomplished in either special education or regular 
education cIesks as docum^ed by th: qK:cial education classnK>m 
teacher. 



Upon receipt of a diplmna, a studcm is no longer eligible for 
special cduc^on programs and/or services. 



If a student docs not meet the stated criteria for cither of the diploma bound paths* s/hemay receive a certificate ofcomi^ctitMi 
as dc^ibcd in Table 2: 



Imiivklualuied Completiim Plan 

A srudoit may progress through a special 
education course of study (which ckxs flp|. |cad 
to obtaining a diploma) in which ob^^ctivcs in 
pcrstoial adjustmffit, prevocatkmal education 
and physkal educaiicHi are adcfressed. This 
faKliv^ualiEcd EdiK^ticm Piogram may melude 
experience in either a work activity cenl^ or 
sheltered wc^kshq) setting. This course of 
study must be taught by spmal educatim 
pestHmd aiul is available until the stt»fcnt is 
m>t tonga- eligiUe due to attaiiunei^ of the age 
limitation of 26. 



^ Q KalmnfiasDo Vatky Intermediate Schcm! 
IHs^trkt. 
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The Criteria for Determining High School Course of Study gives the ffiPC some genera! guidclsncs in helping to make 
that decision. Once thai decision is made - advisably no later than the 8th grade levclchangc lEPC niccUng - ii should be docunKntcd 
on page two <2) of Uk IEPC report. 



TabteS 



6. CommiliceCcHidtoi' 


Page 2 „ 


A. Coui%(^SlQ(iy 

^C*jectivc-ba^ Cunicolum Credil-bascd Cumailum 




B. Prcvocation^ Needs (for Sudenls 12 and imt) Yes No 

C. Vocalional Evalualiwi: Vocs^ional EducaHon- 




D.Physicd Education: ^^^'^ 





The SnO Selection Chart then lw:omcs an integral part of ihc IEPC Report (pages 3a-3c) for any siudcnl so dcsignaicd as 
following the QbMsS C«rrictilnm- The annual goBls and short-lcnn instructional objectives arc inherent in those pages so 
pilgc three (3) of the IEPC report may be fihcd in as follows: 



Tabio4 



Page 3 of Pages 

Students Nanie_ 



Goals and Short-Term Instnictkinal (M>}<sclivc5 are to be dcvelojped in the cognitive, affective; and pychomotor dotnaim, aca>nling 
to the siuckni'$ needs, with special attention to pcmmal adjustment eAication, prcvocaticmal education, physical educauon, and vocational 
training. Include iwo (2) or more Slwrt-Term lminicti<mal Objectives for e^h Evaluatitm of the Annual Goals and Shoii-Tcmi 
Instructional (^jcctivcs will be condiKti^ by the teacher andM i^^prialc staff at least annually. 

Refer to }»)ge(s) 3a and subseqi^nl Pages if a}«plkable. 

ANNUAL GOALS: SHOKT^TKRM INSTRUCTIONAL OBJECTIVES 

(incliKic (xmdition. behavior, criterion) 



All of the components required to implement the Objective Based Curriculum are iMfCscnted in the body (»■ in the apfxjndiccs 
(sec Table of Contents), in general, c»nip<Mients are groi^Tcd into units in a l£%:hing s^ucnce that ajrrcsponds to regular wlucaticm's 
prcsentationofsecraidaiylevclcouises. Themodeofinsinictionniay f{rflow!hisscquencc,inadepartmentalizcdmodel.orthcS'nOs 
may be repoup«i. and laughi by unit in a categcsical w more self-contained iK^uing. The shon-tcnn instnictional objectives and Uie 
accompanying enabling objectives are intended to be only minimum roursc content If any student, or grwip of students, moves 
through the enabling objectives in a sfcoit pcrxxl of tinw, it wmld be advantageous for the classnK)m tocher to expand and enrich 
that subject area. Students may "test out" of a given short-terra instructional ob^live if the stated criteria on the grid page is met 
The documentation (tests) must be filed for each student and appropriate scores and pcrccnta^s recorded on the Individual and 
Prpgress Profile. 
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Cumulative Record Card 



I>i«eCiMTiculu*fiItiUUted„_ „ / Pate Cun-fcttfum Complcird . /. / _ 

STVDKNT; ADOTfiSS; ^. WR'nnMTIv. - / 

of 32 pefMnai edji^iaieot ai^ 36 prcvocailofial objeciivci «%k^ 0i«y bo t«x0mi?ik^t6hi^heirnp^kA &i^c9Skm orrs^iulvadbccMioci cta&oes &i ducumeiilcd by ihc sjKci&l 
edtsoiUoiitB&ciief. C^i!» 6ac>bjectives, 31 inuatbe K»om|dii^edow la cmler m meet ihe 

Biaie msndaiss for tte i^^ach^of Coircramatt. PA>2« l^'^S. PA -4, PA-vS aitd PA-32 imisi be todbd*^d as Hve of thfi 51 m&fitmdL la addfticm« students musit: (I } siKvessf^ly 
cxmipktt rcgiUfif eduutkm gc ^ficclal «dac«ih» ph> «|cal aducackm m|iiire0ic:ms whkJsi fulfill tito mMo^n i^qnfavment bum gra«femtUm from itie IocaI reboot dbtridU and (2) 
^Wbavi&g cmpklcd a irocatkmol aos3»«:>^«rt and bi»iR8 delexmificd eliglbte for pteocmenft in ■ fraiolQg |ira&mm, imil cxwif^^telc Aw vocadmifil (ovtuciojon pnoswa The 
Kb^ meet fltAcb fcqokYaneais sre: a |n m o »c d rsBtfUtr vucfliiQiiBl ditcmkm pn^iw^ s|iedal unadQ irg r tf W T fta l mJ^uMkm md apecUl oiucalkm vmratioiml edttuKiion. 



ANNUAL GOAt 




ANNUAL GOAL 




.1,,,, 






n 








PA-!Soda!B«}iavior 






PV-I Job PfcTtW|uisto 






PA^ CktoKmbl^ in due Caasmm^y (fil«»fe Ovil l.aw) * 






PV-2 Cmcff* AwmoBis <Job^ll Matcbtng) 






PA^3 CtOBOtnl^ ia Ae Craonsmky <I^^ Wsbfis)* 






PV-3 Oftfjcr A wmaess (Sccarios lob) 






PA-4 C^kieBfiblp la CnrnmniiHy (Dcroomcy^l^o^Sics/Voiii^ 






PV-4 MatfWMBMtai (Coiniptauto) 






PA-^ C&toessb^ in 6te Commui^y (Sosmoes) of lle^)* 






PV^S MadBooitfks (Mtmey S&Rb) 






PA-6M<ri^^ ^^CoffimunHy 












PA-7 Use fil Lebuf« Tb&« 






PV-7 Mateemnics (FdyroS) 






PA-S F^ly Li^ia^ (Datii^ 






PV-$ M«IN»ii8ik8 (Birfgct«g) 






PA*9 P«Enlly U^iDS (Mairii^) 






PV-9 MadbmaHoft (Kmoeboia Bilb) 






PA-IO V^msiUy Uving (0ivi}«v«) 






PV < 10 Mi^Ksimiks (Insumioa) 






PA4 1 Istfnily Living <Abus«> 






J*V-n Ma^ttmaiks (CoQiracis) 






PA* 12 Family Living (Disaib Dying) 






iPV-12 Matbqpmfagt (Lam) 






PA-13 Ptenfly Llrbt^ (IMenial RespmsRiblliiks) 






PV- 13 MwiBvaieiil (Ttee) 






PA.|4F«nfly Mvtoft (Gblkl 






PV- 14 ItotKireinnit (BMicml Psm of q WHt>le) 






PA-IS FamUy Livi«e (Fteally CiRiqmiiicvi) 






PV*I5 M«Miraicm(W«^) 






t>A liC UTMVkAMI&^lM* ^» ,,tll 1 C}l,Xlf»\ 












rA^-l f liosiefna&Bis \ijuiaary Ssilfs| 












OA to TTiiMM nmn ■! Tn II y<* r ■■ iIm^ Ot>Xtl««\ 






t Q %a ■■inf lit f tf^a t ■ \ 
rw'iv waCTSBWMCJH 1 va wVmSmf 






Pa . to tljw^aiijA fan* /A^jrt Xk|aMmlnfli> 












PA-20 Ilofnomkbif {Gmsry SboppliiK Skii:^) 






PV-20 Oral Commtoicatkm (Ki^snasive Ijmgua^) 






PA-23 HtNBrmAklf^ (Dry Ll^[skl MeainwEsmem) 






PV-21 Ox»l CVwaiwMiiicfttot (TcicplMDiie Skilbi) 






PA*22 Homcisiftk^ <Mf«I PrtptratioQ) 












PA*23 HoBirmaktes (Table Elk{Be»e) 






PV-23 Wrton Cpmmmka^ (Ci^ircbemiive SkUls) 






PA*24 M^n^maii^ (Aoqpfailta LWkg ArraiwrncDU) 






PV-;b4 Vftktm Commm^cato (Bmctiofwl RiMdix^ SUUi) 






PA.2S HoiHWiwkii^ CAc^Ui^ PMo«i»I Nta^) 






PV-25 MMQbb OmnaaacaikMi (News^^afMr Skitb) 






PA-26 PenioQal lly$ie»«^!<ail^ (Oroomii^ 






PV^^ Wki^ E&pmsfcHD (RefotM^e & &udy ^ili^) 






PA*27 Pwsmwl llygfene^IeBlib (He«lb C&r& Habits) 






PV-27 WHtlea Eipsiesftlon (S^Ufa^ Skilh} 






PA-29 IVrmal Hygie»ci<Heatrii (Dnig Abi»e) 












PA-29 Sodal SNudks (MkhtgaaOfii^i^y and HiiKiry) 






PV-29 WfiOflB Hafircsaion (PoacMtkm ^Us) 






PA-30 S«ciol Sntdi^ (U.S. Cteogrof^iy A Hbloty) 






PV'30 Wrfesen Exptmloii (OraoBi^ Skilfe) 






PA^31 Social SbidlM (WMd G«c^re|^y md lltsic^) 






PV-3! Safety (Enrbtmmental & Pentonsl) 






PA-3? Sockl Siiidks {Q&ffmmteta} 






PV 32 Ufe Science (IHtfUs, Anbnals) 












PV-33 Scktaoes (Solar Sysicm, Oceaaogmi^y. Wcaihi^, 












PV*34 Ufc Sdtooe (l^an Biok^) 












PV-35 Sc^snce (OMztputear Awm»ras) 












PV-36 Honxe Matmcnanon frnufa & Mtor Rrpeini) 




•Reiittirailardigdim Fji|>ccted D^c of Gradiisiioa 


- , _^ ^ 




~ Dm G<9dital£d. . _ 


Pbyaictt EdiaCMioD Rcquirc«ui»ii; CnmpUiSifm Dale. 


A . / 




- . ScfaooVCltt&;_ ,_ _ ^ ,_ 


VoctttkmftS E^Katkm Rotj^tSrcmo^: C«snpl«ikm Dale 


/ I 




ScbooUdaaa^ht^rsm: . . . 










PRINCIPALS . . _ 



DM€ / / 



\wry €S l^o^ms ami Sm^k« 



Specissi Educatiim Objective Based Curriculum 
Program Plan 



Middle ${:iK)Q} 






S«Do^ Year 


Thifd Yc«tf 


FtHifih Year 


HftkYear 




1 


Wf^to, Bcskigy^ ^ Soil 


PV-32: n»)ts Old AnimAli 
(Tad Scsifisier} 


PV-SZ: PSai^aiai A&tnmlK 

Kktltvc 
{2w! SaracKter) 






UBfillhCaMllobIa 
PV-l Ic^ IVerwpiiKitts 
PV-S ScGUiisAftloh 

PV-13 Tiatt 

PV*14 Fn^oim) Ft»uof& 

Whoto 
FV-15 Weiglit 
PV-l? LSi^ 
PV-Xfi Cfakjjto 

PV-20 fotpreacjyc l^nfflwgc 
PV-21 T^ofieSUUii 
PV-26 K«femc«&St»^ 


2 


PA-20: OnsmySbof^isjg 

PA^Z2i Mci^ FVcjHLs utioD 
PA-21: Table EUqocne 
PV-^: Ncwtp^crSkais 


PA-^l?: •^ndrySJdiU 
Sew^g Skjib 
PV-17: AfipliQd Uoear Mcsmutmcms 
PV-a5: Newap(^!ikiUf 


Vocal los^ Mucalff^i 


Worli^«d(y 
or 




3 




Gsreer Edttcfiklta 
PA^: Mob«^ 

PV^2: lob»ci»Mmdb^ 

PV-21: Tei^i»«»s5kiU» 
PV-23: N«w«SM^$kiIk 

PTiem^feM^CMapetfiBcies £xi»lored 

Coffii^iHtoii VmHe Mi Asspfi^ml 
PHor !• VecsUaaa^ E/^caOon Referral 


{fVBno(|a^^ far nB&mii Ui Sp«ckS 
VcKsiiooa) Cducesba: cunqpleUps of e 


PA-7: Uoec^ljeisuroTiai^ 
PA*«: 

PA'9: Mmos^ 
PA40: Div»npe 
PA II: Abuse 
PA-12: Dash&D^ 

PA-14. ChadCiBQ 
PA- 15: fteiiy OnaspooUifra 
PA«24; Ao^Hmpf Livisg 
AfUffigcsaeaK 
PA-25: Ao4U|iiagPs»aB»)N«e^ 
PV-^ Kewvps^SlciUB 




PV-3J Sftfc^ 

la ttd^itfofi So vcaiifiaic 


4 


t2nd ScntesDer) 


PA-SOc 115. Ocxignepdiy ^ lltstery 

(2Ad Semester 
or 

PA ^ Coi&iiy H^toty 


soci^ riodtes in 

PA'31: Worid djograpl^ mid lls^ 
{Tad Smsmi) 


SbcM Stores IV • 
PA-l: BsskDvil 
?A*3: Legtd 
PA-4: Vt^ 

PA^aZ: Oovemmcnt 
* Tltftte 5 STOs are f«i;|uii«4 for Gb«du^m 






5 


PA-6: Molslity 
PV.27: ^UiogSktlk 

PV-30; Oratjuaur^atiil* 


PV-22: DeoediSf 
PV-21; Ccmipebcf»ioii 


PV-21: T<a?|thTOie Skill* 
PV>25: Nefvipsper SkiUft 


PV.27: SjwJlfeR SkUli 
PV.2fi; CompQeiUfmSkiUs 






6 


PA-2i: I>ryn-iqt»ia Meouremems 
PV-4: CotnpuBttkw 
PV4: Money Skats 
PV.ai Ttmc 
PV.14; frsd^JwUPiarttirfeWhok 
PV.15. Wr ifiJu 
PV.16: Tonpemittrc 
PV-I7: Unmr 
PV.1«: CekR^ 


MsiHi 

PV-^: Ci^p^^AwmmeH 

PA>)! SOC10) BclicvtQr 
PA^%: Cijwtmmg 
PA.27: lkJiiihr^lU*nl> 
PA-2M. Abuse 
PV.3I: S&ftsy 

1 


PV^: Baking 
PV.7: Pvymli 
PV.K: HudgfiuijR 
pv y HouRrhttId Btllft 


PV-IO! Iwmmc* 
PV'U. GiaiwKita 
PV 12: 





if 
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a 
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c 
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The rcquinrmcnts for cflc^iive rc«dbig« wriiing, math and conunimkstmi in nmmsH cmvm and subsequent community enviromncnls 
often pose considerable {m^lems for severdy h^Klicqppcd perscms. Becwu^ of mhetoit diffkndties in learning thci«; skills and gaterali/ing 
ihcm from isolated ami segregated cnviromnrats to natural envlroiinicnts, the severdy h»idicap{^ have been sy^miafically presented frum 
n:alidng ^hdr ftiU poiemia] in the community. 

CXi ite following |»ges is a ser»s of flgtoes which Ulusirate the reading, writing, math, and ccmimunication requirements of a leprei^nla^ 
tive sample of ^tivitibs in the ckimestic domwi, environments in the rDcreation-tdsun: <famiain« ami types m ihc vocational ih>main. The 
requtn^r^ts illustrated iwc taken from the wide variety erf oivinmmemal inventories ccm^fMisiii^ the stut^t pronic ^tem devised by 
Ftaiagcm,eta}. (1983). 

As can be seen fnwn these figtvcs, the i^^tog, writing, mai commmucation requiientems erf naUffal c^immunity oivironmenis including 
sdKXsls are eatensive and it is in these comcnt areas that severely hamliciqjp^ students i^e chen said ui have the gni^atest deHcits. In aikiiuon, 
mmy, if not most, severely handic^nied studeitts have m^fiKHry skUI cfcndis (EUis, %ritz & WdaedE, 1973^ Butterfield. WaraboW, & 
Bebmmt, 1973) which contribute to their ahnoimal dqjeraiaicc on others. In atUittoii to the reding, writii^, much and commimtcaticm 
r^uironcnts. naniral communis envircmnumts aid publk schools require numimus menmy dcills as well (i,c^ following a daily schedule at 
sdiod and woA). Holvoet, ct alt. (1980) point ml thai these ^lls have an inbnitepemiiQfKre mui, th^ore, ^ not teamed in isol^n from 
<mc another. Alternative cht compensatory strategies increase severely handk^|^)ed stucfents' perscmal a3mp^cmy in community cnviitmnicnts 
inchiding she j^lAic schools. Tiusie strategies are illustratod by ctomain (ckmiestic, icoeatimt-leisure, voca^mal aiKi school) and arc intoidcd 
to teach, in roost mstonces^ multiple skills (ic, remiing in conjunction with numb^ r€»)ognitic« ftdlowing a schedule; object ami aaivity 
identiTtcatimi in cfxijioKtion with ttm^ telling and reading* etc.). These strategics should be cmfOoyed imly after instnK^ticmal pcrsonnd have 
(a) ^mdiM;rted cnvinmncntal inventories ol the smcems' current md ^ibseqoou nattiral enviroiunoits, md (b) assci^ed stirients' i^eds in these 
trnvunomncnts. Also, the strategies which are developed stmuld be fluid, ineipoisivc, durable, p^ble, and ncmintrusive. They should be fluid 
ami uwxpcnsive m ortksi that ihey can be tiKxlified ^ mnm as merely handicaf^ied students can mtvant^ to strategies that provide for greater 
imlcpCTiteit participaticm. They shouM be duraMe to providb f<«f cxts^ve use ami itey should be portable md nonintrusive so as not to draw 
um^;:«»sary ailcnlion to severely haialScapped sftrfeni sin the n«ural environments. Surat^ies should be tcught, icheatscd. and uuli/ed in both 
sdmol and natural enviionmems simultaneously. That is, no criterion level ^otdd be established whwcby students arc kept from utilizing the 
compensatory sU'ategics in natural environmoits a..d/or undc^ natural condiiior^;. 



♦ f^lH;tlonnl rurrfrylum. FVegtm, Sharon; Wbecler, Jill; McDanlH, Kim; BranMn, Cayl*;; and €:«»;ldl«, Oavld. Dekalb Vmniy Special Kducathtfi 
Assodatlon (IICSEA), 441K Maple Streel, Kijrtland, IL 60112. 
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Appendh A-29 



SCHOOL 



Reading, Writing, Math, and Communication Requirements of Elementary, 

Middle, and High Sctiools.*^ 



or 

_< 



111 

UJ 
LU 



READING/ 
WRITING 



* Follows daily schedule 

' Reads cafeteria menu 

' Leisure readini; (boolc^. mago/inc^) 

► ChockK iHii library maicrialsi 



MATH 



» Uj9Cs kickers 

> PayK for lunch 

> Lunch/milk ccninis 
» Keports aiicndancc 



COMMUNICATION 



► Takes/recciws messages 

* Interacts with mmhanUicappcd peers 

' Interacts with regular educaiicm 
faculty 



HI 

Q 
Q 



C3 



* I^IIdwk rf«»iv schedule 

» Read nnounctjmaiis 

» Re«ds cafeteria imiu 

' Checks out materials Oibrary 
and audio*visual center) 

» Con^leu:& assignments 

' Leisure reading (books* magazines} 

' Gracie^ reports 



• Follow* daily schedule 

• I^lows adapted daily sche^lule 
(test day.v. asiienibliesi^ etc.) 

» Reads daily anncuncemenis 

Reads cafeteria menu 

• Reads snack bar board menu 

• Checks out materials (library, 
audicwi.4ua) center) 

• Completes assigiimenii& 

• Leisure reading (boc^^, 
magazines) 

• Oradt:s rept»ts 



• Uses lockers 

• Pays for lunch 
•Attendance cou:it 

• Makes srlioi>l apiK>intm(mis 



• Ukcs lockers 
Pays few lunch 

• Attrmlance count 

« Makes aichool appoinrntcnts 

• Dials phofie conTectly 

• Uses school vending machines 



• Makes phone calls 

• Delivers/receives messages 

• Makes schmil announcements 

•Interacts with nonhandicapped 
peers 

• Interacts with regular 
education faculty 



• Makes phone calls 

• l>cUvers/rcceivcs nwssagcs 
Makes schiK>) announccincnis 

• Interacts with nonhaiidtcapiKtd peers 

• Interacts wiih regular education 
faculty 



» Funettonal Currlettium, rregoti, Sharon; Whcekrr» Jill; McDanlc^ KUn; Brankln» Cayle; and C€>i»teUup l>avid. l>ckalb County 
Speda! Education Association (IKTSEA^ 4418 Mapl^ Street, Kortland, IL 601 IZ 

EXAMPLE: Skills Within a Functional Curriculum 
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DOMESTIC 

Reading, Writing, Math, and Communication Requirements of Personal Health 
and Daily Living Skills, Housekeeping, and Meal Preparation in the Domestic 

Domain. * 





READING/ 
WRITING 


MATH 


COMMUNICATION 


Personal Health/ 
Daily Living Skills 


• Loc&ies ccmect bAihroom through 
label itscognidcm, e.g,, men, 
women, boya* gills 

• Demcmstrates abili^ to use 
pemmal idmincauan 

« Is made aware of poisonous items;/ 
dangers via recognition of signs/ 
labels 

• Uses tckphow direclory lo locaU! 
numbers accurately 


• I>enK>nslnsJtcs ability lo use omcrgcncy 
tclei^cmc numbers 

• Dials i^one numbos mxurately 

• Weighs self regularly 


Indicates need to change wet/ 
soiled pants 

• IsHlica^ need to use bathroom 

• IdenliOcs need clothing to be 
launckred* mended, ircmcd 

• Identtfics emergency situations 
mch as feloness, injury^ etc 

• Identifies apprc^riate person(s) for 
assistance 

• RepcMts sickness to adults 

• Dommstrates phone etiquette 

» Initiates and resptrnds to tclcphcme 
conversaiicms ft|^rof»iately 

• Relays lelcphoi^ messages to 
aj^rc^riate perscms 


Housekeeping 


• Follows housekeeping schedule/ 
routine 

* Locales appropriate cleaning 
materials through the recognition of 
labels 


«* Measures anpmpriate amounts of 
cleaning solution 

• Dcmimstrates awarentess of need to 
replenish supplies 


• Identifies items/areas to be cleatKd 

• Idcniifics aj^ropriatc cleaning 
materials needed 

• Asks for assistance as needed 


Meal 
Preparation 


• Clfissifies various foods into Ihe 
fmu- basic food groups 

• Plans balanced meals, using the 
food groups 

• Follows a recipe in correct 
sequence 


• Use lockers 

• DenK)nstrates calcuit^ awarei«rss 

• DenKmstraics ability to use tools of 
measuremenl 

• Demonstrates ability lo set top burner 
and/or oven temperatures on stove 

• Demonstrates time rcrlaled skills while 
cooking 

• Selects and secures materials fc^ the 
predetermined number of place-settings 

« Serves approfniate quantities of food 


• Requests food politely 

• Socializes appntpriately during 
mealtime 



* Fimcthmal Citrrlenlum- Fn^n, Sharon; Wii^eler, Jill; Mctlannei^ KJm; Brankln, Gayle; and CoslellOp David. Functlonul 
Curricula m. DeKalb County Special Education Assoelatfon^ 4418 Maple Street, CorUond, II. 601 12, 



EXAMPLE: Skills Within a Functional Cun^lculum 
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RECREATION/LEISURE 

Reading, Writing, Math, and Communication Requirements of Bowline Alleys, 
Ciame Arcades, libraries, and Movie Theatres in the Recreation-L^sure 



Domain. * 



READING/ 
WRITING 



O 

m 



ecu ^ 
CO o 



Includas name on s»coie slm& 

• Wriies in score/pins, down 

VKNDING 

• Scans vmding area far desired 
machine 

• Selects d ':::*urod items. 



CO 



• Follows infitructions for using 
change machine 

• Scans game xxx»n^ ihcn movtbs to 
desired area 

• Steels ga*ii© to play 

• l^ays game as dircctcsd 



MATH 



• Idratin<^ number in gfroop 

• C^tttains cosrcci sia^e of ^oe 
« Scorekeeping 

• Pays fcHTganKKs) 

VENDING 

• Dcposuts p^rofper coins 



COMMUNICATION 



Obtains proper change/u^ns 
• Dispenses nKmeyAcjkens inio maxOiine 



O CD 



« Checks hooks for due dates 

• Locates ccnrrccl cirawer fc^ subject 
author by alphabet in caixl catalog 

• Scans drawer; locates correct caid 

• Locates secticm coataining desired 
materials 

• Locates specific arca/shelf for 
desired materials 

• Selects liestred materials 

• Uses lihrary card properly 

• Reads seized materials 



* Pays nnc(s) on IhU^ U^ka 

• Locates book "cair ntmibcr 



• Communicates activity cksire to 
service f^rsc^tncl 

*■ Requests necesj^kry materials 

• Communicates pins down to 
scosekec^jor 

» Identifies game tccRes to players 

• CcMimuinicates numbo^ €>f games 
ployed to advice prnwiu^a 

» Asks for assistance as needed 

• Res^ponds appropriately to 
interactitms 



• Requests changcAokens frcwn 
service personnel 

• Identifies end of gaitM: and the 
winner 

• Asks for assistance as ncetied 

• Responds appropriately to 
intca^tions 



• Checks paper fw what movie is 
ploying 

• Sel^rts apprc^mc movie to attond 

• Scans display case of snack bar 

• Scans lobby for cosrect movkc title/ 
cinema nitmbcr 



• identities need to use library 

• Identifies overdue books 

• Identifies amount of money 
nc^cdod to pay the fine 

Identifies area to return books 
out new materiais 

• Asks far a^stance if books aie 
overdue 

• Communicates name to renew 
desired maieriais 

• Cotmnunicates neme to chct::k 

• Asks for assistance as needed 

• Responds appropriateSy to 
tntc^acttons 



• Oeteimines number of tickets to bK! 
purchased 

• Purchases tickets 

• Purchases snacks desired 

• Secures seating appropria^ for ntimber 
in group 



' Intones theatre for what movies 
are playing 

Communicates number of tickets/ 
movie desired for self/grmip 

* PlRces snack order to service 
pcarsonnel 

^ \sks for assistance as needed 

• Responds appropriaiely to 
interactions 



EXAMPLE: Skills W ^In a Functional Curriculum 
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VOCATIONAL 

Reading, Writing, Math, and Communication Requirements 
of Clerical, Food Service, and Janitorial -Housekeeping 
Job Types in the Vocational Domain. * 





READING/ 
WRITING 


MATH 


COMMUNICATION 


Clerical 


w FollowB daily schcdwle/job routine 

• Sorts, e.g., mail 
Files 

• Demons traics effective use of 
telephone dircctin*y 

• Attaches labels appropriately 

• Uses stamper ami itik pad 


• Uses lame e^vi prc^Ksiy; xecords hwrs 
worked acctumtely 

• Makes psxiper number of copies 

• Collates pages in cmreci orcSer 

^ Tikes hnraks at connect time aiKl for 
appropriate length of time 


• Identifies superviscw/location to 
receive job assignment(s) 

• Places telephone calls as directed 

« Tlakcs messages properly and 
accurately 

• Communicates, In timely fashion^ 
the completion of a job 

• Asks fur more work as needed 

» Asks for assistance as needed 

» Responds upj^roprialely to 
interaetif jns on the job and during 
breaks 


Food Service 


• IniUows daily schcdule/job routine 

• Identifies menu items 

• Follows recipe dirertion« 


• Uses lime card correctly; reports hours 

• Measures soap »or dishwasher 

• Measures ingredients for menu item(s) 

• Sets oven at profx^r umpcrattue 

« Takes breaks at correct time and fcnr an 
appropriate length of time 

ACTING AS A CASKi£» 

» CcmnLs mon:*y combinatitms c<irrcct1y 
» Totals bills taurrecily 

• Makes change 

• Operates cash register ctirrectly 


• Identiiles ilcmsMreas to be 
eiean^^s 

• Idcniiries appropriate cleaning 
materials necticd 

• Asks for assistance as needed 


Janitorial/ 
Housekeeping 


• Follows daily i^rhedulc/ job 
routine 


• Uses limr card properly; records hours 
worker! correctly 

• Measures detergent for laundry 
correctly 

• Operates clothes dryer i»t>pcrly, 
including apprc^riate qtianzity of 
clothes and correct temperature setting 

• Replenishcs/renils service supplier as 
necessary 

• Takes break at correct time and for an 
a|^>ropriaie length of time 


• Identifies supcrvisw/location to 
receive job assignment 

• Communicates when a spccir ic 
job lias been completed 

• Asks for more work as net%k;d 

• Asks for assistance as ncctled 

• Resp<mds appropriately to 
interactions on the job and 
during breaks 



* FuncUonal Curriculum, KrcgcMi, Sharon; Wheeler, Jill; McDanlel, Kim; Brankln, Gayle; and Coslello, Uavid. Ddkalb County 
Special KducaUon Association (DCSEA). 4418 Maple Street, KortUnd, DL 60112. 



EXAMPLE: Skills Within a Functional Curriculum. 
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DISTRICT 



DATE RECEIVED 



DATE APPROVED 



Required In^ructlim 

Ptemmal Adjustment [R340.1 'tqi^)] 
iniysicai Education [R34ai7fl}^n}) 
PrevcK^aiional Education [R340-1701a(o)l 
Vocatic»9al Education [R340,l/01b(j)J 
Regular Vocaticaial Educalio.i 
Adapted Vocational Education (Special Needs) 
Contracted Services Leas TIkui Class Size 
Special Education/Vocatlcmal Education 
Individualized Vocatmnal Training (TSTV) 

Additional Requirements 

Vocational Evaluation rR'VtO,170iK(|r)] 
Related Pr<^anis 

Work Activity IR340,1701b(l)] rR340.1733(l)j 
Work study Services tR340.1733{ni)] 



( ) 



Puge#of Plan 



c 



Required Courses 

Con&lttutions and Governments [3H0.1 166] 

Required Instruction 

Communicable Diseases 1380.1 169] 

Hiysiology and Hygiene (including alcohol and drugs) [380.1 170] 
A.amals and Birds (380.1 171] 
Health and Ph^^ical lidm:ation [380.1 502] 



Driver liducation (257.81 1) 

(must be crfTered^ but is not required for graduation} 
LEA of^icms established by IJE A Board of Education 
• Source: Oakland Inierntedtette School District. 



This Is not a state-mandated form; it is only an example. 
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Text 

General Mat hematics 1, II oablidiicd by AcMiscHi WcsIq^ 

Prmquisite 

Special cducaUoo student with placement recommend^ by an Indivklualizcd EducaticHial Planning Committee. 

Next Course in Sequmce 

Applied Mmhematies 

Coiir^ DeariptMm 

The Spcxnal Education General Madiematics is established to the neeck ami liandic^ping conditions of individual 
siucfents* Students in this special program are ui^e to successfully complete the reqtiirements in regular education. However, the 
iuicnt of the c(Mirse is to enhance and strength^i both cognitive and aff(»:live skills in mder for future mainstn^ming of Special 
Education students in tlK? legular education ciuriculum* 

General MaUiematks is Special Education math class specifically desigml fw s^iKlcnts who need additionaJ time and 
pixictice in consumer math siciUs of a^ing^ sutHracting, multiplying, and dividing whole numbers, fractions, and decimals, time 
concepts, percentages, tafol<^ ami nu^trics. 

Course Goals 

Students in Special Ednraf inn Gpiict^! Mathematics will: 

1 . p^orm arithmetic qxriaticms cm whote numbers, ttecimals, and base fr»:tions; 

2. dem(»istra«e the abUity to tess for reas^mablene^ fc^^ answers by climating; 

3. u^ a calculator to perform arithmoic C4}cratk)ns; 

4. identify which operaticms to u% in a given {Hiobl^; 

5. mcasiffc using English m^ric units; 

6. demonstrate sdcills in using arithmetic in application to real life situations. 

InstrmrUonai Objectives 
Given instruction in the Special Educatkni Genoal Mathematkrs crarsc, the s&Kient will be able to: 

1 . perform arithmetic opoatiom on whole ntmibers, (fedmals, and l^tc fractions; 

2. demcmstrate tte ability to test for reascmablen^ss for ai^wos by climating; 

3. use a cakulaior to perform aritlmi^ cqscratk^is; 

4. i(fentify which operations to use in a given problem; 

5. meastBie using English and metric unit^ 

6. demcHisbate ^ills in using aridimetk in application to real life situations, 
as measured by receiving a [msing gr^c for iIkj course. 

Course Requirement 

Class work and homework on a daily assigned basis, qui22es, tests and/or supplemcmal work. 

Evaluation 

Quarter grades 2ffe based on preparaticxi and participation, daily assignments, quizzes, tests. 
Semester gnnlcs are based on the two quarter grades and the flnal exam. 

A passing final gr«3de aliM) requires that two of the Ihiro cotija »K^nt gmic^ be jmsing if tk' student has received a grade of 
no credit or F in eitter marking period. 



^RepilntiNd with permisston* Kalamazoo PuUkr Scboohi. 
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Twt 

S mdv foL^iudcn ts of Enplistk Richard Yorkcy. Second Edition. McGraw Hill, New York. 

Prerequisite 

Special education student wth pigment recammended by an IndividuaHzed Educational Planning Committee. 

Course OescriptloEa 

This {HK^mm includes specific ii^tnKtion in bask: skills devek^mKfit. The student is offcied an opptmuniiy to improve 
oiganizaiicMial skills, accept lerponsibililies for learning, and receive assistance in meeting the ^:adcmic goals of the student's school 
pn^gram. 

This course may be taken for a maximimi of three credits. 

The study skills class is an excelfent example of LEA approved courses; it is designed fw those students who need daily 
assistance in order to pass their mainstreamed classy. These stucknts may: 

•have tests read akmd; 
•have books on tape; 
•have difficult corcqits fnesented in m«c s^fnY^niate ways; 
•receive help completing homework; 
•receive help studying for tests; 
•receive study guides in Edition to pre^nted material. 

Study skills docs not have a specie ctmse ccMitenL Skills arc not taogltt in conventional fashion because the focus is <mi 
mainstrwun n atmaL However, general concq>ts in comprehensicm, mitetaking, lest taking, and organizational skills are discussed 
in an ongoing manner* 

The goal of the study skills class ^ for students to beccmte more stKxessful when mainstieamcd and to begin to Icam how 
to organize and study m«e independently. 

Grading Snrsti^y skilb class can be Jone by u^nga point system such S prints per day to be earned for student organization 
(having bodes, assignments, materials, etc), initiative (getting started, knowing when to ask for help) and productivity (work in a 
l^uctivc, onpiing manner tfiroughoidl class time). The^ arc the same skills the student will need if sA»c is to be successful while 
studying indepenttently. 

The interfacing of special edumion and regular education curriculum should beaddrcsscd by each local educaiional agency . 
A reciprocal ag^reonenl which wifl altow the transfer of credits shouki exist betw^een regular educatim and special education. The 
classes offered in each cinriculum shouk! be reviewed and decisions shcnild be m^ as to how substitutitms and ciedit transfers will 
takeptece. Ftor example, specif educs^km Imiguage ans might be sultedmted Prevocaiional math might 

be substituted fcff l^fc math. Oihw specml education classes may be substituted for regul^ education elective^. 

Cmirse Goali 

Stucfcnts in Special Educaticm Sttuly Skills will: 

1 . use a dicticmary effectively; 

2. improve vocabulary; 

3. write an outline; 

4. improve reading for information; 

5. imim>ve n* ic taking skills; 

6. learn to use a text; 

7. use the litraiy effectively; 

8- learn to study for examinations; 

9. kam to identify work needing attention; 

10. learn lo c^ganize materials 1 essary to complete the work; 

11. Ineffective use of time; 

12L improve Uh^ compktefi^ and aw uracy of their work. 



* Reprinted with permission. Katemazoo Public Schoobk 
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Instruetionail Objective 
Given tnstrucdiHi in the Spcxial EdiK^atton Study SkiUs course^ the student will be abte to: 

1 . use a dicticmary effectively; 

2. improve vocabulaiy; 

3. write an outline; 

4. improve reading fcN* infcMrmation; 

5. improve note taking ^Hs; 

6. learn to use a text; 

7. use the 19»ary dffectivciy; 

8. team to ^udy for exammaticHis; 

9. Icani 10 idpitify wodc n^ing attoiUcm; 

10. kam to cnganize matmals necessary to complete the work; 

11. plan effective u% of time; 

12« improve Ite completcne^ mid accuracy of their wc^k. 
as measured by receiving a passing grade for the course. 

Course Requirements 

Class work and homework on a daily assigned quizzes, tests ami/or supplemental w€dc. 

Evaiuatkm 

Qu^uter grades are based on preparation and participationt daily as^i^mcntSt quk/es, tests. 
Semester grades are kiscd on the two quarter grades and the final exam. 

A passing final gr^c also requires that two of the thiec compor^nt gmdes Ik: passing if the student has received a grade of 
no credit or F in either marking period. 

*** 



♦ Reprinted with permission. Kalamazoo Public Schools. 
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Text 

Earth Science, by Ranixey, PhiHip^, anrf WAii^npftngh Holt, Rinchait& Winston. 



Special educaUon suidcnt with placcmcnl recommended by an Individualized Educational Planning Committee. 

Next Cour^ in Sequence 

None, If students wish to mkc another science course, regular education life science or physical science should be clccuxl. 

Course Descriptim 

The Special Education Goicral Science course is c»tahtished to meet the needs and handicapping conditwns of individual 
students. Suidcnts in the special pit^gramarcunable to successf However, 
the intent of the course is to enhance and strengthen both cognitive and affective skills in (»der fw futurc mainstieaming of Special 
Education students in the legular cdiKaticm cmriculum. 

Special Education General Science is a course designed to deal with prscucal,.cveryday science. It is an overview of life 
scicnceand physical science. Thiscoursetakcsinio^xountthcIowcrrcadinglevclsamOT^ General Science should provide 

an undcislanding of the inteidepciKicncc amcxig all living things and their cnviionmcnts. hicludcd in the unitsarc caiecropporiunitics 
which meet the nreds of the special ediK^on studoit 

CoufK Goals 

Stucfcnts in General Science will: 

1 . understand the many different enviionmcntj* on Earth and how living things interact with their environments; 
2* understand the need fw plants in the environnKsnt; 

3. umferstand how cells fwm tins basis fw multicellular CHganisms and aie the basic unit of life; 

4. understand the body system; 

5. undcr^ami rammon facts and opinions about nutption; 

6. understand the lelationship of Earth to the solar system; 

7. umterstand forces which cimnge Earth's surf;w^ 

8. understand weather and climate; 

9. uncferstand the oceans, seas, ami lakes; 

10. tmik^rstand ecology: 



Instructional Objectives 
Given instrucuon in the Special Education General Science I, II couisc, the student will be able to: 

1 . understand the many different cnvinnunents on Earth and how living things interact with ihcir environments; 

2. umkrstmid tl»c need for plants in the cmvirannK^nt; 

3. uncterstand Ih>w cells form the basis fc^r multiosllu^ organisms and are the basic unit of life; 

4. understand the body sys^; 

5. umierstaml conmion facts and opinions about nu . ition; 

6. umtersiand the relationship of Earth to the solar system; 

7. umterstand foim which change Earth's S'irik:e; 

8. umlerstand weaiter ami dimate; 

9. understand tte oceans, seas, airf takes; 

10. understand (xrology; 

as measured by receiving a passing grade for the course. 



♦ Reprinted with peraiksdon* Kstamazxio Public Schu<^ 
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Course Requirements 

Oass woik and homework on a daily assigned basis, quizzes, te^ md/tx: supplemental work, 

Evaluatira 

Quarter grad^ are based on preparatim and panicip^c»t, daily assignnK^nts, qui/.zes, cesis. 
Semester grimes are bas^ m li^ two quarter ^des and the Final exam. 

A passing final gr^c al^ requires thai two of the throe compoiK:nt grmles be passing if the student has received a grade of 
no credit or F in eitksr marking period. 

Course Overview astd Timetable 



Unit 






Topkr 


Number Instructional Days 


I 






Ori^tation and IntrodiK:tion 


5 days 


II 






The Earth 


20 days 


III 






The Solar System 


20 days 


IV 






Plants 


20 days 


V 






Caro^ Study 


5 days 


VI 






Volcanoes and Earthquakes 


todays 


VII 






WeathCT 


. ^ . . ■ s . '~ -.S > 

10 days 


vin 






Ceils 


20 days 


IX 






Body 


25-30 days 


X 






Nutrition 


15-20 days 


XI 




^■^■".^■>.>'-y-;V 


Career Study 


5 days 








Total 


155-165 days 
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Special Edticatiim English I» II 



Text 

Gmmmar and Compositt on for Today . Globe Bodk Comi^ny, Inc. 

Special education student with phccmcni recommended by an Individualized Educational Planning Commiiicc, 

Next Course in Sequmre 

Special Education Engli^ III. IV. 

Course I^^riptkm 

The Special Eduction English I, II is established to meei the needs and hamlacapping conditions of individual students. 
Students in this ^ecM prqgmm are unaUe to soccesrfuUy complefe the lequuTcmcnts m regular education. However, the intent of 
the course is to enhance and strengthen both cognitive and affective skills in onler for future mainslreaniing of Special Education 
siucfcsnts in the re^lar educ^cMi cuniculum. 

Special Educ^cm English I, II incluck^ grammar, vocabulary, writing, ami literature. Sentence and paragraph development 
are emj^ized. The course also leinlbrces library dcills. 

Coar» Goals 

Stucfents in Special Educatkni English I, II will: 

1 . devetop vocs^lary and improve ^INng skills; 

2. recognize parts of spccdi and ^nim^ i^tons; 

3. use saandad pimcti^ai and capitalization; 

4. write conect seni^^iccs and pars^phs; 

5. <fc\^lop logics thinking skills; 

6. en^ge in discussions as bou« ^)c^<^ and listem^; 

7. improve resting skills. 

Insbructional Objectives 
Given instruction in the Special Educatkm English 1, 11 cour^, the student will be able U): 
1 . develop vocabulary and improve filing skills; 
Z lecognize parts of speech and senieiK:e pattmis; 

3. use standard {mnctuation c^lalization: 

4. write senieiu^es and paragraphs; 

5. devekH> logical thinking sJcills; 

6. engage in discu^kms as both sf^ers and li^ciK^; 
7* im|»o\i^ reading ^ills. 

as measured by receiving a p^ing grade for the course. 

Course Requirement 

Class woA. and hcwnework on a daily assigned basis, qui/jses, tests ai^w supplcmcnial work. 
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QiiMer grades arc based on im^paniMUQii and paiticipaticm, daily assignments, qui/j«:ts. icsl^ 
Semester gndes are based on iSk two quarter grades and the fmal exam. 

A passing final grmle also require thai iw) of die ihiw compoiK:nt gr^ies be jKissing if tiu; student has received a grade of 
no credit or F in eidter maricing [x:riod. 

Course OvervSew and Timetable 



Unit 


Topic 


Number Instructional Days 


I 


OrteniaticHi and Introducticm 


5 days 


11 


Types of Saiienres 


todays 


in 


NouriS 


10 days 


IV 


Vcibs 


10 days 


V 


Vocabulary - Teach^ Selected Materials 


15 days 


VI 


Litcr^uie » Te^hc^ Selected Materials 


IS days 


VII 


Sentence Writing 


IS days 



VIII Library Qnoitation 5 days 

IX Ad^tives 10 days 

X Advciljs 10 days 

XI I^ragn4)h Writing 20 days 
Xn Vocabulary - Teacher Selected Materials 20 days 
XIII Literature - Tcacha Selected Materials 20 days 

Total 16S days 
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Text 

Gteog ^ffR i ist^ 9; Qlsmxi English 10 : Arrangements in Literatute 

PremiBisite 

Special education student with placement recommended hy an Individualized Educaiiiwal Planning Commilicc. 

N€Kt Course in Sequence 

Specia* Education English V, VI. 

Course Description 

The Special Educaik»n English in» IV is established to meet the needs and handicapping conditions of individual students. 
Students in this special program are unable to successfully complete the requirements in regular education. However, the intent of 
the course is to enhance and strengtlssn both cogniuvc and affective skdls in <Hdcr for future mainstrcaming of Special Education 
students in the regular educatitsi cunicul am. 

Special Education English III, IV includes gramnuir. vocabulary, writing, and literature. Sentence and paragrai* 
development are (»nphasi>£d. The ccmrse also introduces \hc student u> library research and to fiction, pocuy. and drama.. 

Cour% Goals 

Students in Special Educatkm English III, IV will: 

1 . dcvek^ vocatmlary smd imjHove spelling skills; 

2. rccc^zc parts of i^ieech and sentence .terns; 

3. use standard jmnctuatioa and cjqpitalizatkHi; 

4. demonstrate writing skills: correct sentences, descriptive paragraphs, and short, organized compojjitbns; 

5. demcmstratc a knowkrd^e of the elements of ricti(Hi. poetry ar. 1 drama; 

6. demonstrate lexical thinking skills; 

7. engage in .'iscussicms as bmh speakers and listeners. 

Instructional Objectives 
Given instruction in the Special Education English III, IV course, Uie student will Ik: able to: 

1 . dcvck)p vocabulary and improve spelling skiHs; 

2. recognize pans of ^>occh and sentence patterns; 

3. use standard punctuatiai c^talizalitm; 

4. dCTionsirate writing skills: WMxoct sentences, descriptive paragraphs, and short, of|;anizcd compositions; 

5. demonstrate a knowlaige of the elements of fiction, poetry and drama; 

6. dcanonstrate logical thinkmg skills; 

7. engage in di^iusions as bcHh speakers and listeners, 
as measured by receiving a psLssing gnale for the course. 

Course Requirement 

Class worit and homework on a daily assigned l»sis, quizzes, tests and/or supplemental work. 
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Evaluatkin 

Quartor grades arc based on prcparaiicm and Faiticipalicm, daily assignments, quizzes, icsis. 
Semester gnnles arc teiscd on ite iwo quarter grad^ and the final exian, 

A i^issing final grade also requires lhat two of the three compwwsnl grades be passing if the student has received a grade of 
no credit or F in either marking period. 

Course Overview and Timetable 



Unit 


Topk Ntsmber Instructiunal Days 


I 


Orientation and Introduction 


Sdays 


II 


Scnter^wCs: Sub.^^ Predion 


10 days 


III 


Noun$/Veibs 


10 days 


IV 


Adjcctive^Advcsbs 


10 days 


V 


VcK^abukuy - Teacher Selected Materials 


15 days 


VI 


Literature: Arrangements in Utc^ture - Tc^hCT Selected Stwics 


20 (fays 


VII 


Writing: Senu^nces ami Paragfa{As 


IS days 


VIII 


Library Orientation 


5 (toys 


IX 


Pronouns 


10 days 


X 


Prepositions 


todays 


XI 


Writing: Paragraph and Co!npositi(»i Devdofmicnt 


25 days 


XII 


Vocabulary - Teacher Selected Materials 


IS days 


xni 


Literature: Poeiry/Drama 


25 days 










Total 


170 days 



*** 
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Text 

Special educaikHi sUKtont wiih piaccmcni rccommaddcd by an If^ividualbi^d HdiK:aiional Planning Committer'.. 

Next Course in SequesH^ 

Regular EdiKaiicm English. 

Course D^cHption 

Hie Sfxxi^ EdiK^ation English V, VI is csiablistKMl lo meet the mods and hamlicapping conditions of individual 2;tudents. 
Students in this special piogiBm are un^le lo successfully comple&c tl^ requiiemenis in regular education. However, the intent of 
the course is to oiham^e ami sirangtten toth cognitive and affective skills in cnder for future mainstrcaming of Special Educaticxi 
students in the regular olucaticm curncultim. 

Special EducaticHi Englh^ V, VI includes grammar, vot^bukury, writing, and literature. Sentence and paragraph 
development are empha^zed. The ccHirse also leinforces library rcis^h. 

Cour^ equals 

Stuctents in Special Education English V, VI will: 

1 . develqp vocabulary and im{Hrow spelling skills; 

2. recognize parts of speech md sentc»K:c patterns; 

3. tise standanl {ninctuaticm mid ci^iali^ation; 

4. demonstrate writing skills: correct senteiK:cs, descriptive paragraphs, and short, organiwd compositions; 

5. write a research assignment; 

6. study a novel; 

7. demonstrate logical thinking skills; 

8. en^ge in discussions as both s]k^ctk and listeners. 

Insts'uctimial Objectives 
Given instruction in the Special Education Engli.^ V, VI course, the student will be able lo: 

1. develop v(x:abulary and improve SfKrlling skills; 

2. recognize parts ctf speech ^sentetKX patterns; 

3. use standi punctuatkm and c^itali/^titm; 

4. demonstrate writing skills: conect sentences, descriptive paragraj^s, and shon, organized compositions; 

5. write a resean:h assignment; 

6. study a novel; 

7. demoi^tra^ logical thinking skills; 

8. ei^age in discussions as both speakers and listeners, 
as measun;^ by receiving a passing grade for the course* 



Course Requirement 

Class work and homework on a daily assigned basis^ qui^^es, tests and/or supplemcntitl work. 
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SpKial Education English V, VI 



Evaluatkns 

Quarter grades arc based on piiqp^mitioo mtd pailicii:^tk>n« daily a^»gnnicnu, quiz^, icsts. 
Semester grades arc based on tl^ two quarts grades and the ^nal exam. 

A passing flnal also requires that two of the thn^ ccmipoi^nt grades \^ passing if (tu^ student has received a grade of 
no credit or F in cillK^r marking period. 

Coune Overview and TImetabie 



Unit 
I 

II 

III 

IV 

V 

VI 

vn 



Topic 

Orient^icHi ami Introduction 
Sentm:^: Subjects ami P)nedicat(^ 
Nouns/Veib^Adjective^Advotte 
Vocabulary - Te&cbs^ Selected Materials 



Number of Instructional Days 

5 days 
10 days 
15 days 
15 days 



Uterature: Arrangements in Literature - Teacher Selected Stories 
Wridng: Paragrai^ bs^ Themes 
Ccmjum:tionVInterjecti(ms 



VIH 
IX 
X 
XI 

xn 




Library CkientMton 
Sub^t/Vcrb Agreement 

Verb Usage 
Writing: Research Project 
Literature: Novel 



15 days 
15 days 
10 days 



Total 



5 days 
10 days 
10 days 
30 days 
30 days 

85 (lays. 

170 days 
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^^inthGradeS^cial^uZt^^ Studies MI 

Text 

People and Our World. Kownslar and Smart. Holt, Rinchan and Winston. 

Prerequisite 

Special education student with placement recommended by an Individualized Educational Planning Committee. 

Next Course in Sequent^ 

U.S. History. 

Course Description 

The Ninth Grade Special EdiKation Social Stiaiics I, II is established to mm the needs and handicapping conditions of 
individual students. Students in this sp«:ial program arc unable to successfully complete the requirements in regular education. 
However, the intent of the course is to enhance and strraigthen both cognitive and affective skills in oidcr for future mainstreaming 
of Special Education sludaits in the regular educaticm curriculum. 

In this program, students learn about the wwld's major cultures and societies. The course stresses the diversity in the world's 
economic, political, religious, and social systems. Historical perspective is provided on major world events and movements. Students 
are encouraged to devclopaknowlalgcof and ananm;iatcfortheconuilnitionsof the world'sm^ 
of the human race. This course also includes attention to those cultural differences which have and do lead to conflict 

A part of this course is eaablished for the study of career q)portunitics. The purpose of this unit is to complement the 
Kalamazoo PuWic Schools* Carea Itevelc^ent Program with suidents examining car«»r djoiccs. In this way. fulurc courses are 
selected for definite purpose to accomplish long term ratha than short team. 

Course G^l^ 

Students in Ninth Grade Special Education Social Studies I, n will: 

1 . recognize and develop the attitude and skills for siccessful participation in and completion of high school; 

2. (tevclop the skills necessary for participation in society as an individual and as a group member; 

3. umfcrstand the history and {M-csenl slate of world culture 

4. build on and fteveiop new geogr^y skills; 

5. understand the relationships among the social science disciplines; 

6. dcvclq) commtmication skills; 

7. .set tentative career rclatwl goals; 

8. develq) ilic ability to acquire, analyze, organize, and use infomiaiion lo prepare logical aivswcrs on research 
projects. 

Instructional Objectives 

Given instiuction in the Ninth Grj^e Special Education Social Studies 1, 11 course, the student will be able to: 

1. recognize and develqp the altitirfes and skills for successful particiiation in and conipjdion of high school; 

2. ctevelop the skills na^ssary for participation in society as an individual and as a group member; 

3. understand the histwy and present slate of world culture; 

4. build on and develop new g{»gr^y ski lis; 

5. undereland the relaticmships among the social science dlscipl incs; 

6. (fcvelop communication skills; 

7. set tentative career relaicxi goals; 

8. dcvelq) the ability to acquire, analyze, organize, and use infomiation to prepare logical answcn; on research 
projects. 

as measured by receiving a passing grade for the cour.sc. 
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Ninth Gmfe Special tkiucation Social Studies 1, 11 
Page 2 



Course Requbreisieiit 

Class work and homewcHic on a daily aligned basis, quizzes, tc^ ^Ki/or ^ipplcmcnial work* 

Evaluatkm 

C^iano^ grades are t^sed on pteparatiGii and panidi^adcm, daily a^dgnnicms, quizzes, ic^s. 
Semester gr^s are based on tlie two quartor grades and the final exam. 

A passing final grade also requires that two of the three comqpoi^t grades be ps^ing if the student has rm^ived a giade of 
no credit or F in either marking period. 



Unit 
I 

n 
III 

IV 
V 



Liusrature: A 



Course Overview and Timetable 
Topk 

Orientation ard IntiodiK:tkm 
Gro^ and Rome 
Midkile East 
AtK;iMt Far East: Indiq/J^ian 



t& jjk LiumtMPP - TeachCT Selected Stories 
Careo" Unit - Caie€T Study 
Current Emits (alKHit 1/2 hour per week) 



Number of Instructional Days 

5 days 
25 days 
IS days 
ISdayr 



IS days 
10 days 
9 days 



mm 




Western Europe 
Ea^mt Eurc^ie^ussia 
Africa 
Latin America 
Career Unit - CarDcr Study 
Cunent Events (aboin 1/2 pw week) 




Total 



20 days 
IS days 
15 days 
IS days 
todays 
9 days 



168 days 



Unit I: Orientadon/lntroduction 



Unit II: Grcc(x and Rome 



Unit III: Middle East 



Unit IV: Ancient Far East 



Audio Visual Suf^estioiK 

K22370 - "World History: An Overview" 
K16370: "Mt^js for a Changing World" (1 1 minutes) 
Kl 6340: "Map Skills - Using Different Maps Together" (1 1 minute) 

K 15850 - Life in Ancient Rome" 
10950 -"Athens: The Golden Age" (30 minutes) 
5914C - •'Mythology of Gnxcc and Rome" (16 minutes) 
K 15350 - "Julius Cae-ar" (22 minutes) 
K 18640 - "Rise of the Rtmian Empire" (13 minutes) 

K16660 - "The Middle East" 
K37190 - "The Middle East: Mosaic of People" 
K81630 - "Israel: The West Bank" 

54160 - "Asia" 
Kl I3W - "Buddhist World" (1 1 minutes) 
K151«) -"Japan: An Historical Overview" 
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Ninih Grade Special Education Social Studies I II 
F)age3 

UnitV: Western Europe 

Unit VI: Eastern Europe 

Unit VII: Africa 

Unit VIII: Latin America 



K32970-"Charicmagne: Holy Barbarian" 
K34020 - "Crusades, The" 
K16280- "Magna Carta I &ir 
5606 - "English Histoiy - Tudor Period" (1 1 minutes) 
K23770 - "Puritan Experience: Forsaking England" 

KI8540 - "Refannation 1, 11" 

6380) -"Russia" 
K29370 - "Mighty Volga" 
60380 -"Russia" 
60690 - "Siberia - Endless Honzon 1, 11" 

53960 - "Ancient Africans" 

5395K) - "Ancient Peruvian" minutes) 
K31450- "Francisco Pizairo: Ten Who Dared" 



♦ Reprinted with permission. Kaiamszoo Public Schools. 
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Tejrt 

Rise of the American Naticm . TodandCurti. Harccwt, Brac^ and Javanovich. 

I^requlslte 

Special education student with placement r^cmimeiKted by an Individualized Educational Planning Commiticc, 

Next Course in Sequence 

\JS. Government. 

Counse Itescrtptlon 

The Special Educaticm United States Histoiy I. II is established to meet the needs and handicai^ing ccmditions of 
individual students* Students in this special fm>gram are unable to successfully complete the i^uirc^nts in regular educaticm. 
However, tte intent of the course is to enhance and strengthen both cc^nitive and affective :ikills in order for future 
mainstreaming erf Special Educaticm students in the regular educaticm curriculum. 

It is a full year course d^gned to fulfill United States History requiTOTaent erf the Kalamazoo Public Schools. The 
course is a traditional, chroiMological prescntaticMi of our nation's history beginning with llw Asian migraticm to North America 
to modem American histcwry 

la addition to basic infcmnation din»:tly related to history, this course presents social, cccmomic, and political aspects 
as they arc related to the growth and ctevelopment of the United Slates. Special emphasis is placed on uiKlcrstanding the past 
as it related to the present. 

Cotirse Goals 

Students in Special EducaticMi United States Histwy I, U will: 

1 . uiKlerstand the histosry and prc^^it slate of American culture; 

2. develop the skills necessary for participation in society as an individual and as a group member; 

3. demonstrate a knowl^gc of the role of geography and its implications for United States history from 1 450 
to tlKJ present; 

4. develop the ability to acquire, analyze, organize, and use itrformation to prepare logical answers on research 
projects; 

5. dcvelc^ communication skills; 

Instnicticmal Objectives 

Given instruction in tte Special Education United States Histwy I, II course, the student will be able to: 

1 . understand the histwy and prc^nt state of American culture; 

2. develc^ the skills ncccssMy fcr participati<Hi in society as an itxlividual and as a group member; 

3. ctemonstrate a knowledge of the role of geografrfiy and its implications for United States history from 1450 
to the present; 

4. devclc^ the ability to acquire, analyse, organize, and use information to prepare logical answers on research 
|»ojects; 

5. develc^ communication skills; 

as measured by receiving a pa^:^ing grade fc^- the course. 

Cotu^e Requlr^nent 

Class work and homcworic cm a daily assigned basis, qui7jr.es, tests and/or supplemental work. 




Kvaluaifon 

Quarter grades arc basc^ on preparatic^i and participation, daily assignments, quizzes, icsis. 
Seniesler grades are based on the two quarter grades and the final exam. 

A passing final grade also requires that two of the three compcmcnt grades be passing if tlic student has received a 
grade of no credit or F in eitli^ making period. 
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Special Education United Slates History I, II 



Course Overview md TimeSable 



Unit 
I 



Topic Nnmlier of Instructional Days 

Prchistory through War of 1812 40 days 

Introduction 
Disaiveiy 
Setting Up a Govemmcni 
The Ccmstitution 
Warofl812 



18a)*s through TTie E^y 1860's 
Explcsaticm West 
Pdlitical Pontics 

Education 
Tlran^XHtmicm 
Wars 



40 days 



Civil War tlirough Worid War I 
Civil War 
Changing Qties 

Business 
Worid War II 

1920*s through 1970's 
Roaring 20's 

I>CI»CSSi(Ml 

The 1940's 



40 days 



40 days 



Total 160 days 
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Special EchicaHim Dalled States Government I 



Text 

Mag mdcf American Govenmienl . McCloia^im* Allyn Bacon, 

Prerequisite 

Special educalian student with plm:enicnt reccmum^cted by an Iiidividualixcd Educational Planning Commiiicc. 

Next Coufve in Seqr ^nce 

As frequently as possible wc will adh<TO to the regular education scqueaKX. Howcvar, nexibilily in the scquotcc nccAs to 
be provt(kHi because of staffing patterns and stiulcxit cnrolhnoit, 

Coiir^ Desi^l^Bi 

The Special Ediwcaiion United States Cfewmmoit I is ^tabiishGd to meet the needs am! hanc^- -rapping ccmdiiions of 
individual students. Students in this special program arc unable to iniccessfully complete the rcquiremenis in regular education- 
However, the intent of the course is to enhance and ^lengthoi both cc^tive and afTective dcills in order for future mainso^eaming 
of Special EdiK^tion studenu^ in the regular educaticm cmiculum. 

This course inlrodut»s studaits to the form and functions of our federal system erf govenunent. Students examine the 
lesponsibilities of citijoaas in American democracy and tlm individuid rights guarantee by the U, S, Consiimtion. Special Education 
U.S. Government satisfies the final social studies r^ir^ent for grsuhiation from the KalamazxK) Public Schools. Although 
spcrializing in tl«: field of political science. Special Education. U.S, Govcrranent is designed to complement the skills and concepts 
dcv . led in earlier social studies classes, paraticulady the U.S. History course. 

CouTK Goab 

Students in Special Education United States Govmrocnt I will: 

1 . acquire the knowledge and skills to effectively {wttcti^te in a democratic society in the later twentieth ccntui y* 

2. acquire the knowledge and skills needed for effective participation in an intt^depcndcni. global society; 

3. develop an itndc^standing of the t^ic principles of tte United Stmes Ccmstitulicm; 

4 . develop an understanding of the basic chamtcristics of the United Slates Constitution; 

5 . develop an understanding of the basic characterislics of state govemmcnl; 

6. develop an understanding of the basic characteristics of state government; 

7. develop an understanding of the basic priruriplcs of our economy; 

8 . continue the development an improvement of s<K:ial studies skills. 

Instruction^ Objectives 

Given insmiction in the Special Education United States Govenmiait I course, the student will be able to: 

1 . acquire tte knowledge and skills to effectively participate in a democnitic society in the later iwcniicih century. 

2. acquire tte laK>wlcc^ «md skills needed for effective i^cipalion in an interdependent, global society; 

3. develop an imderstanding of the basic jsiiKriples of the United States Constitution; 

4. develop an understaxKiing erf the basic charactwistics of the United States Constitution; 

5 . itevclop an understanding of the Imsic charactoistics of state government; 

6. <tevcl<^ an understanding of the tesic characteristics of slate government 

7. ctevelop an imdcrstanding of tl» tesic principles erf our economy; 

8. continue the (k:veloi»nent an improvement of social studies skills, 
as measured by receiving a passing gmde for the course. 

Course Requirement 

Class work and bomewoik on a daily assigned basis, quizes, tesUi and/or supplemental work. 

Evaluation 

Quancr grades arc based on preparation and participation, daily assigtuisettts, quizzes, tests. 
Semester glides are based on the two quarter grades and the final exam* 

A passing final grade also requires that two of the llirec component gradt^ be pasiiin^; if the student has received a grade of 
no credit or F in either marking period. 
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Special Education United States GovOTimeni I 
Fliige2 



Course Ov«rvKw and Timetable 



Unit 
I 

11 

III 

IV 

V 

VI 

VII 



Topic 

OientatcKi/FouiMiation of America Govanmcnt 
National Bram^es of Govemmfait 
Stole Branches of Govemment 
Local Branches of Gk>vamnient 
£cc»KMnic Isst8» 
Cmrcnt Events omI Caim CMentatitm 
Review awl Final Exam 



Number of Instructional Days 

10 days 
20 days 
20 days 
10 days 
1 5 days 
10 days 
5 days 




ERIC 
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Smindar)' Special F^ucalkm ^nigrmn Manuiat 



Special Education Sign Language Cla» 1 & U, m &rv, V & VI, vn & VIII 



Text 

The Comprghcnstve Si^ English DiCtiormrv . Kendall Green PubIk:aiions, Galbudcl College Piess, J^mgn^pOtaiig 
Conversational Sign , Intermediate Conversational Sign Lanpuape. Madscn. W. J., Gallaudct College Piess. Cppv^rsaiTOl Sim 
Language Xl. An IntCTncdiate^Advanccd ManuaL Madscn, L. Gallaudct College Ptess. Pasiff SjgnCftnimwnigatiQnS. NcwcU, W, 
and Hokwnb, S., National Association of the TkaL 

Prerequbite 

Special cducalion student wiih placement rccomnmnded by an Individi^i/cd EducaticHial Planning Comntillcc. 

Next Course in Sequence 

As frequently as pcKsible we will adhere to the regular education scqueiKie* However, flexibility in the sequence needs to 
be provided beoiuse of staffing pauems and student enrollment. 

Cotu^ Descriptitm 

The Special Education Sign Langimge course is estabti^icd to meet the need and hatniicapping conditions of individual 
stu&mts. Students in this $[K^ial program are unable to suco^ully p«^ courses using oral ccnnmimication techniques as their sole 
sourpe of input. Skills and techniques in sign language arc required to strengthen and enhance the student's learning and understanding 
of spoken language. This ccmrse is designed as an eflcctive way for hearing im^mircd students to develop English and progress in 
reading for further growth and pleasure. It will also enhance the stu(tent*s speech and si)ca:h-reading ability through greater 
knowledge of the Engli^ language. 

The student's success in mainstreamed elates is directly relatol to ho/his ability to communicate with the interpreter 
assigned to assist the student 

This course may be taken for credit from one to four years, Th^^ same objectives will be expanded as ihc student's level 
of proficiency increa^s. 

Course Goals 

Stucknis in Special Education Sign Langimge will efTectively use c^prcs^ive and receptive skills by: 

1. itemonstrating ^ilsty in fmgo^lling;. 

2. dcmcHK^trating krowlcdge of sign language >^x:alxilary; 
3p demcmstrating knowledge of word meanings of the signs; 

4. denumstnuing kiK)wIed^ of die basic differeiKCS between American Sign Language and Signed English; 
5* demm^ting f»t)ricim:y in using Total Ccmununicaticm (a combinatk)n of s{Kx:^h and sign); 

6. listing the five basic parts of the ccmimunicaticm proce^ and how they are related; 

7. listing the roles and r^ponsibilities of students, inlcr|TClers, and instmctors; 

8. listii^g the fmrtors which infliK^nce what chanrels and languages interpreters use in communication; 
9* demonstrating good rhythm, flow, and induction of signs in connected bnguage; 

10. demonstratin;^ gtbility in using Total CommunioaicHi in signing .wngs and in reciting poetry; 

11. demonstratinj? ability in using communication devices for the iK^aring imi^rcd (TTY, captioning devices, etc.). 
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^ilis by: 



Instructktnai CHiJectives 

Given instruction in Uk Special EdiK^ion Sign Language course, the student will effectively asc expressive and receptive 



1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 



demtmstrating ability in fingcr^Uing;. 
dononstrating knowledge of sign knguage vocabulary; 
dwmwnsirating knowledge of wtwd meanings <rf the si^s; 

<femonstFating knowledge of the bauic diflonences between AnK^ican Sign Language and Signed English; 
demonstrating pn^cicaicy in using T«al Ccmimunication (a combination of speech and ;^gn); 
listing the five bask: parts of the comiminicaticMi pfoc^ and how tli^y aic rclalcd; 
IkUng the roles and responsihilities of sttidents, httarretm^ md in^ctors; 
listing the factors whk:h influence what chanmls and languages intctjmrii^ use in ctinimunicaiion; 
dcmonstmting good rhythm, flow^ md pirduction <tf signs in connected language; 
<temons!ratif^ ^ility in using Total Gommunic^icm in signuig songs and in reciting poetry; 



1 1 , ^monstrating abiUly in using ccmimunication devices fm the hearing impairodi (TTY. captioning devices, eto.). 

Course Requirement 

Class work and homework on a daily assigned basis, qtti^zcs, trats and/^ supplemental work. 

Evaluation 

Quarter grades aie hasoJ on i^eparaticHi and participation, daily alignments, quizzes, tests. 
Semester gnsdes ^e tescd on the two quarter graifes and the final ex-^n. 

A passing final grmle also requires that two of the lhre» compcmcnt grades be passing if the student has received a grade of 
no credit or Fin either marking period. 



Unit 
I 

n 

m 

IV 
V 
VI 
VII 

vm 

IX 
X 



Course Overview and Timetable 

Topic 
TTic Course and Method 
Vistial Training, Cc^ures, Min^t 
Ptonoun Syi^m and YeVNo Qi^ticms 
N^ne and What/Who C^iestions 
Family Reladcmships 
Terminok)gy in Deaf Ediaratim & Signing 
Where and Relied Signs 
When and Related Signs 
Communication PrcKxsscs of Deaf and Hard of Hearing l\*rsoiis 
Commands and Other Verbs 



Number of Instructional iKiys 

5 days 
5 days 
10 days 
10 days 
10 days 
5 days 
10 days 
10 days 
10 days 
10 days 



XI 

XII 

XIII 

XIV 

XV 

XVI 

XVII 

XVIII 

XIX 



Mental Processes, Feelings and How Questions 
What Color and Whfch One 
Signaling, Tclccomm unicalion . and Captiming I>cvices 
We^hcar Phrases and Terminology 
Peiisons and Hiings 
Food Terms 
Role of Interpntter, StiKicnt and Teacher 
Son^ and Poems Intmnittently throughout the Semester 
Review and Final Exam 



Total 



8^ days 

10 days 
5 days 
10 days 
10 days 
10 days 
10 days 
10 days 
15 days 
5 <iays 

si^day:! 

170 duyn 
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Prerequisite 

Special education si ail with plac^mcait n^ximinciKled by an ImlividiialiTed Education^ Planning Committee. 

Next Co^r» in Sequence 

Nona Students are required to lake one semester of physical education gr^u^cm. Itoweven it is rccommatdcd that this 
course be available every semester ami ttmt it amid be an optim recomnnmdcd by the Indi^idualiT^ Educational Planning 
Committee. 



Course Description 

The Specially Deigned Hty^l Education coi»^ is establtelKid to meet the nc»ds and I^dicapping conditions of 
individual stiKlents. Stuffc^ts in the ^iccially designed program sure unable to succc^uUy complete the physical education 
requiiemcnt in regtdar ediK:ation, Tt^ intent of this ccHu^se is to ei^ancc fundamentd motCH' ^ills, physical fiti^ss, leisure time, 
uaditicHial spon skills^ and rdated l»^th pr^tices.. 

Specially Designed Physical Education is a course Signed to maxim i/^ tte imli vidual potential of each student This course 
t^kes into isocount the strengths and limitations of each student, and provictes adajxations, thus enabling the students to their their full 
potential.. 



Course Goals 
Students in Speci;. y I^gricd Biysical Education will: 

1 . be able to opemte a ccMnbination lock;. 

2. be able to change clothes fcH* c]ass activity wli^n ncquired; 

3. shower when necessary; 

4. improve fundamental motor skills; 

5. improve [rfiystcal fitiK^ss; 

6. enhaiKX awareness and development of k^isuie time activities; 

7. improve trmlitional ^nmIs skills; 

8. improve fundamental knowledge and participation in daily hygiene; 

9. improvement fmidamental knowledge of personal and water safety piaciiccs. 
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.Su^^(^slo({ M<Kliricnlk»ns KrAco(MTimoclatc Handrcap^d ;^h^^^^^^^^ 



2. 

3. 

4, 
5. 



6. 



When tt^Ung a studcm dassifed as handicapped, any of ihe nMJdiricaUons lisicd below may be used The decision as to 
which ones should be used wiU be detennined by ihe student's needs. 

1. Jf^sludemmaybeicstedinhis/hcrregularclassn^ 

disrapung the rest erf the class. Therefore, the more raodificaUons needed, ihc more likely thai the student should 
be tmea m a septaate setting. 

The student may be tested in a rcsouicc room, akwie. or with other students classified as handicapped who need the 
same type of admuustiationchan^ * 

TTie studcM may be tested hidividually. If hcMc needs administrative adaptauons this scuing would be best If 
at all possible, the Exammer should be soHKone w1k» is familiar with the student 
Idaitifying Information sta Gcncml Infonnation qm^dicms may be gridded by the Examiner in advance. 
ltthestudentcannottransfertheanswertothcanswwsheei.he^hemayreco^ (I„ 
ail when the student does not answ» m the cwniMiier answer sheet, the Examiner will be responsible for 
cntenng the student's answas on the answer diccL) 

Thestudem may otswct tte questions orally, if h^ nwinally uses Uiis response mode to answer test questions 
m the clasOToom. an all cases when the audcnt does not answer on 
lie re^xmsiMc for eitmng the sludwit's answers on the answer dicet) 

7. The student inay u^ a cwnmunication device (audio or prim (wtput) if he/she usually uses Uie device to 
oommumcatc m thcclassKKMn (an abacus or calculator cannot be used). This should be determined bcfoie testing 
so ttet necessary devices wiU be in working order and available. (In all cases wtoi the student does not answS 
oi^^computcr answer sheet, the Examiner wiU be rrapcHisible for entering the siudcm's answcre on the answer 

8. If a student cannot use a #2 pencil, he/she may use a thicker pencil. 

9. Examiners may iqjcat directions or re-explain examples if not understood. 

10. Examiriers may reword directions fm clarity as long as the rewcsdiag docs not change the natuie ur intent of the 

n. All dir«:iions w-rittai in the test may be read to the student Under no circumstances should iicms. passages, or 
actual test sections be read to the student .j«*»aBi^ur 
!!!fiTL'"^^ ^ extended beyond suggested time limits. This is a power test, not a speed lest. Time segments 
^ acconunodaie the student; giving parts of saiions or providing frequent breScs arc 

1 1 procedures. A student should not be penalized because of stringent time limits 

13. Students may use a mask (paper used to cover pans of the test) to block off an item or to mark their place on the 

14, Slii&nts inay be giwn a practice test «ic or two weeks before actual testing. Practice tests wUI familiarize the 
audent with tcst-takiqg techniqi^. 

A few auditorily iiicapp^auckiK^ b^e to ta^^S^Ml^^isst 5c5Eium Ld so not rcauire 
adapiau(«« m twting procedures. Others with more severe problems may ae«d many adminisir^on mcSS^, ^ 
».«4-mr4i I ^ *c general modrficaUons listed above, specific adaptations which may be impleincnicd to accommodate 
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Suggested Modirications to Accommodate Handicapped Siudcnis 
Page 2 




The modificaiions used in ihis scclion arc appropriate for some auditorily handicai^ students, especially those who do 
not have severe proWcms and arc able to take the test in a regular classroom. Very few adjustn^ts can be made in this setting; 
thcrcforc, if you feci that a studaitcannoil«; tested with these minimal nKKlificatians, tlK: student sltould be iciScd in a different scuing, 
cither on a one-to-one basis or with oUia auditorily handicapped students who will be tested with similar test administration 

modifications. . 

If an auditorily handicapped student is tested in a regular sming, the following adminisiration modificauons arc the only 

ones which may be imptementcd. 

The siudbnt may read all dictated instructions. Students may have a typed sheet cwitaining all directions ready by 
ilw Examiner. Thus, the studrait can read directi(»ts after or as the Examiner dictates them. 
The siudtent shcnild be seated in a ^aion of the classroom wtene he/she will not be distracted. The student should 
be able to sec the Examiner clcariy and concentrate chi the lest items without distraction. 
Allhearingdeviccsnonnally usedby thestudail(hearingaid)shouWbechccked;batlcrics.'aiouldbc woA^ The 

device should xm intcrfanc with test-taking jaoc^. 

The Examiner may signal visually what it is time to stop by flaf^ng lights in the room or giving a hand signal to 
the student 



1. 
2. 
3. 
4. 




Aspccial-settingcanbearcsourcc room orclassroom where the studcm is tested ona«ic-to-onebasisorwithoU^^ 
handicapped students who will be tested using similar test administration modifications. When the audimrily handicappal suidcnt 
is rested in a special setting, all modifications discussed in previous sections plus Ihe adjustments listed below may be used: 

1 . All directions read by the Examiner may be prinind on a sheet or placed on a transparency (ovcibcad transparencies 
will be in large prim). In this manner the audcnt can read everything the teacher dictates. The mode of written 
dircclicms (transparency or printed sheet) should be determined jsior u> testing. 

2. Tbc Examiner should be familial with students. A teacher or guidance counselor wIkj knows the students or has 
taught the students should admini.stcr the test. 
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INSTRUCTIONAL PERSONNEL 



Reviews 

MET_ 

^Diagnostic InfcMrmaikHi 
•FVtscnl Level of Pcrfrninancc 
•Primary Areas of Ccmosm 



1 



•Goals & Short-Term InslnicticMial Objcciivcs Iwscd on the MET 



CLURRICULUM 

•Hienarchy of Skills 
•Soc^ & Sequence 

•Student Maimgemcnt System* 



1 



Determincjs 



ENABLING OBJECTIVES 
•ApiHcprialc for Student 
•To meet STlOs and Annial Goals of lEP 
•From the Cunicul'jm Hierarchy (If iKJofcd objectives arc 
not included in the curriculom, modify t^g 
eurriculum to contain thcm!^ 

X 

. _ i _ 

I •Instruction 
•Evaiuation 
•Documentation of Progress 



▼ 

Recycle 



NOTE: It a eiudanl tnansBemsM eystom te In usa In iho dfclrict. b tmchm ravtoifB the sSudeM's progress to assist in salficiing enawing obf^mn. 
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lEPC Report Form 



Student # 



Name of Distnct 



Date uf lEI'C Meeting 



Dale of C:onscnt vo Hval 



Section I - Student I^ta , Purpim and Participants 



l>alf. of \.fsax Hval 



Stutient Name^ 



J L 



Micklle Sex 



1 i L 



Resident District 



. School 



.Operating DistritH 



Graile 



Parent/Legal Guardian 



J J. 



J L 



Lajit 



Mother 



Father 



Iloine l^onc 



Wark Phone 



Aiklress 



Number Stfwt (Apt No,) Oty Stale /ipCodc 

R;iv'W, Hnic Status; U White U Black M Native American D Hispanic □ Asian 



;."sidence (if other than parcni/guardian) . 



Honu: i*h<me . 



Native ' anguage of Student as Indicated by Parent 



Native I^^guagc in Home . 



Purpmc tif lEPC!: n Initial Il-IP □ Review D 3 Year Coiiiprehensive Evaluation 

D Change of liducatit^naJ Status i jTenni nation of ServioL'S ( i Other (Kea!»on): 



Name of Cummlttee Members (Signatures Indii:aic Participation): 



kotident District Rcpiescniaiive 



Parent/i'egai Guardian 



Operating District Representative 



Parent/i^ga] Cni^rdian 



Student'K Teachcri 



Student appropriate) 



Multidi&ciplinary F.valuatiiYn Team Kcp. 



Other<s) 



Student s Regular l^dttcatit^ Teacher 



i^ircnt(&) or I^gal Guazd[ian(s) were contacted by professional pc:nionmrl frotn the schix^l distnci to explain purpose of this incriing. 
By: — Date: ■ 



Section II - EllgibllUy ^ lleterminatlun of Appropriate Fn^rumsi/Services 



Evaluati^WTest Pniccdun^s and Results (Iw initial and 3 year evalwation): 
• Kvaluation Procediire/resl: 



Results: 



» Evaluation Proccdure/fest: — 
Results: 



This Is not a state-mandated form; It is only an example. 
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Student^s Level of Educ*"!' cnal Perfcmnancc: 



Cognitive ^ 

Affective 

Psychomotor 



Based on the evaluation procedures and test results Ihh Mudent is determined to b^: 
G Ineligible for special education programs or services 

D EUgiWc for ^Jecial education prc^rams cm- services according to the chmBCtcnslicss in (Use 1 for primary imjuiirmcnt; 2 for secondary): 
(Refer to the hack of this p^e for the enplanaucHi of the following initials) 

_R340.1703 SMI R340.1704 TMI _R340.1705 EMI R340J7(X> 1:1 

^R340.1707 III R340.1708 VI „R340,1709 POIII „R340.1710 SU 

_R340.I7n PPI R34C.1713 SLD R340.1714SXI R340,1715 AI 



Section III - Annual Goals and SlmrtTeirtn Objectives 



All goals and objectives for this student will be rc viewed within one year of the date of this IMP 



Area(s) of Instniction: 


i:| Present Ixvcl of lidacational Performance: 


Educational Expectations: 


Annua! Ouals: 

i 
1 


Short Term Instruction^ Objectives: 


i 

:;| livaluatiim IVoccdurc, Oitcria, and Schedule: 


Arca(s) of Instniction: 


% Present I^vel of luiuc^uional Pcrftmiiiancc: 


£ducatianal l-xpcclations: 


Annual Goals; 

:>\ 


Short Temi Instructional (Jbjcctivt^: 


i 

^i. Hvaluation ftocajarc. Criteria, and Sduuhilc: 

% 

:»<:;; 


Aiea(5) of Instruction: 


j:V ' • 

Ph:;;ent 1-cvcl of Hducational l^rfomiancc: 

i 


Sklucatioiial Hxpectations: 


^ ^imual Goals: 

i 


SkwI Term Instnictiona! Objectives: 


i 

livaluatitm iVixrolurc, CTrilcria, and Schedule: 

i 

1 



This is not a state-mandated form; St is only an example. 
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Scctton IV - Special Education Pro-ams and Services 



I^rcasl Restrictive EnviTonmcat options comidmxi and reason for acceptance or rejection: 

PROGRAM OR RFX 4TED SERVICE OPTION ACCliPT^FJECT RATIONALE 



Based m the above infirnnatiOT the lEPC detennims the following programs/services 
to be appn^at^ to meet the unique needs of this student 



• Catc^rieal Program (Refer to the back erf page 2 f(»^ t)^ explanation of the following initials) 

□ R34a 1738 SMI □ R34a 1739 TMI O R34a 1740 EMI □ R34a 174 1 I J Is this sccomiary 

□R34ai742 HI □R340.I743 VI □R340.1744 POIII nR340J747 LD program deparimcn- 

DR340.174« SXI □R34ai754 PPI □R340.1756 SI J O R340. 1758 AI taltzed? DYcs DNo 



Frequency „ Anticipated Duration ^ ^ ^ . «^ 

Note: if the above caiegoncal program docs not coxrespond with the student's primary impairmeni caegory Section II), the IBPC must provide s 
mionale for die alicmarive pmgnun* ITic parent^uardian mu^ ctmsent to this altemaxive progi^. If the paient/guaniian cSot-Ji not aMisent, the 
student must be placed in a program that coitesponds to his/her primary impairment or the disiricl must initi^e due piocess proccdiancs to dctemiinc 
the appropriate program. P^mt consentAignatuie for attcmative program: 



• Resource Pliop;rani □R340,1749a □R340. 1749b (Departmentalized OYes DNo) 
Frequency — , Anticipated i:)u;ation 



Teacher Endorscmi3it(s)__ If an appropriate crKlcHscmcnt docs not correspond with the studeiu s primary 

impainncnt category, teacher consultant scivtces must Iw: coasidcrcd fw the resource teacher. Arc these services needed? DYes DNo 



• Ancillary and Related Services/Instructional Service; (Refer to the back of page 2 for the explanation of ihc following iniiials) 
R340a749TC: OEI QLD QMI Dili QVl DPOHI DAI; FiequetKy: Duration: 



R340.1701(c): ::^F^tpi^ Duration R340.1701(c): ' {^tical^ Duration 

OT o&M ^^^--V^ 



ssw 



AT l:^??^,i;;^|MXvnv^ SP 



PT -;V^f-^u;^^|,f^^^f^i R340.1745SU r-'^v:^-'- 

MT R340.1746I1/II ■ ' '^"-->^'^ 



□ Special Transportation: 



Extent to which Student will Participate In Regular Education Programs 



Tcaal hours in school day: # liouirs in special cducaticm: # . Hour:; in regular education; 

This conuiiiticc exercises its option to recomnwnd that the above prograins^crviccs be delivered at: 

SES - VersiiMi ] Jlp 

This is not a state-mandated form; It Is only an example. 
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EligBbility: 




SMI - Severely Mentally Impaired 


TMI - Trainable Mentally Impaired 


EMI - Hducable Mentally Impaired 


EI " Emotionally Imoaired 


HI - Hearing Impaired 


VI - Usually Impaired 


POHI - Physically and Otherwise Health Impaired 


SXI - Severelv Multiolv Imoaired 


PPI - Pneprimary Impaired 


SLI - Severely Language Impaired 


AI - Autistic Impaired 


SLD - Specific Learning Disability 


Categorscal rrogram: 




SMI - Severely Mentally Impaired 


TMI - Trainable Mentally Impaired 


EMI - Educable Mentally Impaired 


EI - Emotionally Impaired 


HI - Hearing Impaired 


VI - Visually Impaired 


POHI - Physically and Otherwise Health Impaired 


LD - Learning Disabled 


SXI - Severely Multiply Impaired 


PPI - Preprimary Impaired 


SLI - Severely Language Impaired 


AI - Autistic Impaired 


Ancillary and Related Servif^s/Inslmctional Services: 


TC - Teacher Consultant 


EI - Emotionally Impaired 


HI - Hearing Impaired 


VI - Visually Impaired 


POHI - Physically and Otherwise Health Impaired 


LD - Learning Disabled 


MI - Mentally Impaired 


AI - Autistic Impaired 



This is not a state-mandatecf form; it is only an SKample. 
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Sectioo V " Additional Comments 



• Physical education was considered: □ Yes Q No ajwi the following determination was made: 
D Regular Hiystcal Education □ Ad^qptive Physical Educaticm □ Requirement Comple^d 

• Comse of study is: 

□ Regular ediKmtion curriculmn Icadmg to a high S4iKM>l diploma. 

□ Special ed u ca ti on curriculum (ISD plan approved) leading to a high school d^loma that includes physical educaiicm. personal 
adjustment, prevocaticmfil nnd vocational education* 

• nrevcicationaWocaticnial education was con^c^rod: □ Yes □ No 

Vocatkmal altonative de^cnnined to be appropriate: □ Regular Vocational Education □ Adaptive Vocational l-Mucaticm 

□ Special Education Vocational Educaticm □ Indsvidualisned Vocational Education 
Vocational evaluation has been completed: DYes D No ENue / / 

• Any participant in the IHPC who disagrees with the committee's detemiination may indicate the reasons hclow m attach a 
dissenting report. , . . 



Section V * Addttiottal Cmnmeists 



« The Resident District 



• □ The resident district does ag^rec with this lEP. 

• □ The residimt district does no: agree with this IHP and requests an impartial due process hearing under R340.1724. 

Signed^ Date 

Supcrintc^m or Designee 




• Tiic Parcnt(s) or Guardian 

I (we) have been fully informed of all our rights and proo^ural safeguards concerning the identincation« evaluation, placement 
and prognuns and services in the lEl*, Those rights include the right to disagree with the XliP and/or the assignment notice 
when it is received: □ Yes □ No 

• I (we) agree with this IRP, 

• I (we) disag^ with this II?P and request an impartial due process ht:aring under R340.1724. 

Signed^ Date, 

Pnrcnl/CJuartliiin 



Signed Datr^ 

Paient/Ouardian 



SnS- Version l.Oip 

This Is not a state-mand3ted form; it is only an example. 
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excerpted rh»i 




Robert Dietker 
Livonia Public Schools School District 
Livonia, M! 

June 1986 



This course is designed lo promole personal adjusimcnt. Instruction wiH emphasize the development of personal and 
social skills needed for adult independent living. Major arcas of emphasis will be: Understanding ol Self; Interpersonal Rcla- 
tioaships; and Philosophy of Life. 



Understanding 



A. Increase seif-awareness 

B. Express feelings appropriately 



Interpersonal Rdationship^i 



3 



A. Improve conversation skills 

B. Improve peer/adult relatwnships 

C. Increase understanding family roles/relatitmships 
Increase understanding of dating, marriage and divorce 

E. Increase undei^nding of parenting 



ERIC 



169 



12S 



Personal Adjustment Edacatlmt 



Appendix B-2 



Secondary Special Educstlon Program Maniioi 



(m. Pfaaosophy ^ Life^ 



A* Increas&ig understanding values 
B. Life planning 



^ The stuctent wilB improve self«wi«pt ^ 

A. The student will increase self-awareness 

1. The student will recognize similarities and differences beiv^^^oi the physical char^tcrisucs of self and others. 

2. The studmi will recognize similaritk^ and differences between the emotioimi charactcrisiics of self and others. 

3. The student will recognize similarities ai^ difTfiOTnces betwmi the intellectual char^oristics of self and others. 

4. The student will name (me*s own positive attributes 

5. Th^ student win (Scribe tmc^s own handicap. 

6. The student will share positive and negative informauon/expericnces £tout self. 
7* Hie student will identify factors that cxHitributed to a positiveAiegative experience. 

8. The student will identify alieniate strategies which could infli^ice siluaiiais. 

9. The studc»it will identify realistic gc^s (p^sonal skills) for self in subj^t situations. 

10. The student will pr^tice ik^w strategies in simulated situations. 

1 1 . The stuitent wilt evaluate the effectiveness of the alternative strategics. 



B. The student will increase the ability lo express feeling appropriately. 

1 . The student will recognize one*s own feelings when they have been identincd 

2. The student will increase knowltnlge of vocabukry relating to emcKioni^eehngs. 

3. The stucknt wiU r^gnize ^^rbal ex(Hes^ons of feelings. 

4. The student will nxx)gnize tK)w feelings aie traninniucd non-vcrt^ly (body language, etc.). 

5. The studoit will identify smieone with whom they can exj^ss feelings (eg,, family members). 

6. Tte stud^t will eximess i^gative feelings apprqmately in a simulated situation. 

7. The studoit will ex{:»es^ po^tive feeUi^ apprc^niately in a simulated situaticHi. 

8. The studc»it will identify personal ways that they can appn^riately express nc^ve failings. 

9. The student will i(fentify persoiml ways that they can ap|»t>{^^ly express positive fwjlings. 

10. The studoit will list situations in whk:h negative feelings woi? exj^rieno^. 

1 1 . The student will identify fmx^ which contributed to the situaticm in which pc^iive feelings were experienced. 
12* Hie stuctent will list shi^ion in which negative feelings were experienced. 

13* The studm will identify f^tcMS which contrilmted to the situaticm in which negative feelings were cxperieiKMed. 

14. The stuttent will (Ascribe strategies to avoid/change negative feeling situations. 

15. The student will de^ribe stiBtegies to maximize the occurrence of positive feeling ssuiations. 
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^» The student will improve in terj ^rsonal relathwiships.^ 

A. The student win improve c<m\«reaSion skllhi. 

1. The siudeni will respond ^jpixipriately when addressed by pccr/adulL 

2. The student wiU ex|vess wimu^iieais ajn>ropnately. 

3. The student win engage in ctmversation with familiar pea-. 

4. Ti^ student will engage in ccMiversation with Miliar adult. 

5. The jaudent wiU uUlize socially acceptable (pecr/adult and formal/infonnal) greetings, compliments, farewells, etc. 

6. The student will exhibit cfHivramional etiquette by altowing others to speak. 

7. The ^udent win exhibit conversational etiquette by taking turns during a convereaiion. 

8. The student wiU exhibit conversational etiqueuc by excusing one's self if an iniemipUon is necessary. 

9. The student will maintain appropriate degree of eye contact when conversing wiih others. 

10. The student will maintain appropriate social distance when amversing wiih pccrs/adulLs. 
U . The student will demonstrate eflective questioning skills in class discussions. 

12. The studem will demonstrate effective answering skills in class discussions. 

1 3. The stuck»it will r^xBKi to ai^ utilize humcr sq^roixiatcly. 

1 4. The student will demonstrate apiHY)i»iatc lelepiKHH; message giving/iaking dcills. 

1 5. The stu(^t will demonstrate s^TproiKiate tck:{dione conversation .skills. 

16. The student will ideniify the meanings of various ; incs used in conversation. 

17. The student will re^xmd apprcpiatcly to various twics. 



B. The student win improve p^r/aduit relatloiBships. 

1 . The student will identify reasons for associating with peers. 

2. The student will identify reascms fw associating with adults, 

3. The student will identify reasons for associating with family. 

4. The student will recognize reasons for establishing close inleipcreonal rekitionships with family members. 

5. The student wiU reco^ize reasons for the establishment of ctosc interpersonal relationships between two people. 

6. Hie studoit «cks assisf^ce from peers/jrfults. 

7. The stu(fc»it will provMte assistance wl»n asked. 

8. Tlw student will folknv class rules. 

9. The student will folknv game rates. 

10. The student will work cooperatively with p(x;r/aduU. 

11. The student will exhibit undemanding for olhcre. 

13. The stu(^t will describe situ^ns in which others have innucnced the student. 

14. The stiMlrait will describe situations in which the student has influenced otters. 

1 5. Tte student will ^ept anoih(a-'s point erf vie w. 

16. The student wiU engage in group problem solving. 

1 7. nic student will use ajq^opriatc manners. 
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C. Tbe student will increase unilerstandiiig of family roles and re^tionship. 

I . The stiutent will i(^tify family membm. 

X The sUMkait will identify family stmctuics (e^., single f»rem). 

3. The student will list th; rights of each pertinent family member. 

4. The sAiKlem will list the r^ponsibiUtics of <Mdi pertinent family manba-. 

5. Tlw ^uctent will list Ihcrrfe of each family member. 

6. The student wiH list the role of a child in the family at subjcri ages: preschool, clcmcntaiy , middle school, high 

school. 

7. TlKJ stiukant will list the possiUe cm^ changing roles of family members. 

8. The studoii will identify family rolcs/reqxmabtlitics that can be shared. 

9. The studoit wiH list ways to share famUy n^ie^nsbilitics. 

10. TIa ^it&cat will identify ways each famUy mombcr can be expected to intent with other family members. 

I I . Tl» student will list ways that he/she cimld intcrsct with $id>jcct family member. 

12. The stix^l will identify ap|»oiMriate ways of CRprcssing feelings with fiamily members, 

13. TlK siu^snt will list his/her i^r^ts' expectatitxis fcr the stud«ii's behavior. 

14. The studait will discuss his^er feeling regarding parental expectations. 

15. The student will problem solve with parents re: establishing reatistic jwrcntal expccUition.Vrole rcsjwnsibiliiics for die 

stu(tent 

16. The student will foblem solve bchavior/consoquenc^ siluaiiwis that may ocxur (home rules). 

17. The student will {Hoblem solve b<diavior/con.'»quenccs situaticms that have occuircd. 

18. The studm will understand stress and its impact 

19. The student will idoitify ways to deal with sticss. 

20. The studont will understand abust^neglect 

21. The sti»Ient will identify types of abuse. 

22. The ^oit will idoitify reaswns Icaiing to abuse, 

23. TTk! studoit will identify prowdures to follow for rciKirting abuse. 

24. 71jc ^udoit will identify change that occur to people with aging. 

25. The student will name various causes of death. 

26. TTk student will identify fadings a^ociatcd with death and dying. 

27. The stiKknt will list ways trf expressing emotions a«ESOciated with deaih and dying. 

28. TTie stuctent will undo^t^d the stages of mwiming. 



D. The student will increase understanding of dating, marriage and divorce. 

1. The sludrait will identify the attributes of a "friend". 

2. Tlic student will identify a friaid ard their aia ibutcs. 

3. The student will identify their own attributes. 

4. The student will list and di}«:a« tlw kinds of activities friends might do lOgclhcr. 

5. Tlie studcmt will comparc/contrast fanculy. neighbc^wod and school friendships. 

6. The ^dent will identify ways to meet new peoi^c. 

7. The student will idoitify ways to ask for, acospl, and/w refuse a date. 

8. TIk stndsail will i(toitify attributes they would kx* for in a d^. 

9. The stud«it will i^tify attributes they wwiW took for in their son/daughtcr's date. 

10. The sUMl^t will identify feelings evoked in asking for and^ re>»;ting dates. 
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n. The auttent wlu describe diffcrence between friendship and romantic relationship. 

12. TtestadattwiUdespibedif£»em:e between love aiKiinfatim^ 

1 3. The stui^t will if^tify own persraial auribuics which would effect a lebtionship. 

14. The indent wiU idcnUfy peisooal nspoijsibilUics involved in a "love" relationship. 

15. The siufksA wiU ittemify sociaUy a»x^i;uibte ways of expressini^ .vClings in a relationship. 

16. 'Hie stiKkntwiU identify f;»:t{»s to OHisidcrpriOT to becking c 
1 7- The student will list rcspwKibilitks relating to engagement 

1 8. TTic studknt wiU list s^ie r»iuiianaits fw nmriagc. 

1 9. The studont wiU iikntif y rej^xM^bilicies relating to manis^ 

20. The student will name Kjurces of ctmflict in a marriage. 

2 : . The student will list po^ble solutions to specific source <rf confUcL 

22. The student will identify sources «rf assistaiKX fw s)lving marital conflict 

23. The student wiU iAaitify emotional/financial concerns associated with divwcc. 

24. TIm; student win list legal aqxects of divorce. 



E, The student will increase understaiiding of parenting. 

1 . The studoil will list roles and re^nsibilitics of parenting. 

2. The ..uacnt will discuss personal attributes re: tne responsibilities of parenting. 



A. The student will increase unden>tanding of me's own values. 

1 . The student will list their personal values. 

2. The audenl will prioritize their wal\M^. 

3. The student will list beliefs that accuraoay reflect their values. 

4. The studeant will discuss/clarify their values. 

5. The student will identify \wiys to birfget time md energy to m&A their values. 

6. The student win dia:uss their values and their personal reasons for holding that val uc. 

7. The student wiU di.sciKS tltt values of others. 

8. The student will seek additional infimnation when their value is in conflict with experiences, observations or societal 

values. 

9. The student wiU alter their values basscd upon their new information, 

10. The student will discuss tlK5 importance of valucs. 

B. The student will increase understanding of the need for life planning. 

1 . The ^iKlent wiU discuss possibte vwaiiOTai clwiccs. 

2. The studoit will diKuss avocational choKcs. 
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3. The student will discuss ihc relationship between their valuc!i and vocational choices. 

4. TTie student wiU prc^lem solve when dii^^ues cxbi between >m:atkmaVavocational choices and their values. 

5. The student will problem solve when disparities exist between vcKiiationaf/avocaticmal choices and their i^rrstrnal 

attributes. 
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The foHowSng task list was excerpted from **Recinnmenfled Prevocational Competencies" published by Special 
Education Service of the Michigan Department of Education. 



Mathematics 



Couni at variMis levels using ap{»ic^te oictlKids to d»mm^tc mastery of counting skills 

Soiuence information using ^jprcqMiasc mctlrad to (jtemmi^rale und»rsiandtng of numerical otder. 

Idoitify days of the week and months of ite year using ^propriaic materials to demonstrate an undcrstaidinc of Ihc 
calendar. 

Perform basic malhcmaUc ct -npuiaiions with whole numbers usmg addiUon. subtns:iion, muHiplicauon and division 
skUls to (telennine answers k .whole, double digit numtK»^ problons. 

Perform lasic malhematic compulations with decimal numbCTS using addiUon, subtraction, multiplication and division 
skills to determine answers. 

Identify Uic value of coins and currency using apprc^^r^e materials to cfemmistrate understanding of money. 

Read a thcmcHn^ «r themasiat using apiHX)iMiate materials to deicrmine temperature or temperaturc setting. 

Perform basic madicmatic computations with fractions usmg addition, sulHrjKtion. multiplication and division to 
determine answers. 

Demonstrate the ability to tell time using appr priatc materials to lime a task, event or JK:tion. 

Solve ratio ami proportion problems using aRsropriatc methods to demonstrate understanding of proportion and ratio. 

Identify common malhemaUcal symbols using a^jropriaie materials to demonstrate the use of malhematic symbols. 

SutetituK: nunK^rical values using approt»iaie methods to determine vali»s for leiiers, words, symbols and crouos of 
words. o- f 

Measure weight, volume, distance and area using English and Metric Syacms to demonstrate understanding of measure. 



Reading and WritingJ 

Write legibly using approimaic methods to dOTUMisliatc communkaiion skills. 

Sequence infcmnation using appropriate methods to cteraonsuate undcrstandmg of the alphabet and scqueiKina of 
letters. 

Write name, address, telephone number, social security number and the names of schools aticndol. using amnopriate 
wnung materials, m (sder to demonstrate knowledge necessary for job finding On preparaUon for preparing resumes 
and aji^Uoitions). r- i— o 

Use coirecl English dciUs (punctuation, grammar, spelling and capitalizaUon) to communkatc fcgibly written informa- 
tion. 

Take nc«cs from written and csal insiructi(») uang aj^roprate materials to retain main points and informaticMi. 
Mcmc»ize ircw terms ami cwicqHs using ^^ni^atc mmerials to demonstrate ability to retain ne w infoimation. 
Foltow written and oral dircclkMis usmg appropriate methods to demonstrate umferstanding of directions. 
Answer oral and written questions using appropriate methods to demonslialion skills in question answering. 
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Summarize reading m^ciial using apiEt^niatc methods to demonstrate comiHeh«nsitMi of Uk materials read. 

DcmcMi^^ reading comprcfiejisicNi using apimnniatc n^erials to show wIk>, wlat, wbere, when, why and how of the 
materials 



Tools, Equipment, Materials and Processes 



Identify and des::ribe gcti^ locAs using apfm^mate mMeiials lo dtermmsrate an wKlemanding erf usage and safety. 

DenxmstiBic the ability to dial and^ key in a set of numbers on a tclqphone using apim}priatc methods to assure 
correct placement cf a te'ephone call 

Estimate the materials and siqiplies »jsing ai^nopriale materials to \. . ifsKm a given task. 




Read and uncterstand basic safci>' jMOcedures using a]^{siaie materials to dcancmstrate trasic safety understanding. 

Idoatify safety signs using api»Di»iate methods to cfcmcmsirate understffliduig and awareness of the signs. 

Identify unfamiliar suhMxIcks using E^^mjpriate racihals to cteiormii^ pcMsntiaily unsafe conditMos. 

Identify unfamiliar sc»mds using approprkitc metlKids to determine potential unsafe conditims. 

Demonstrate knowledge and ability to evacuate a building in an emergency using appropriate exists (routes) to reach an 
aie& of safety 

Explmn the teims OSHA and MIOSHA using ^[){src^mte materi^s to (k;monstrate undcrstaiwding of agency. 



Personal/Social 



Demonstrate the ability to differeniiaie between rights sidc^teft sitfe, fwrnt and back using appropriate methods to 
demcwistrate loattion. 

I^tify and distinguish the jwopcr way to answer and use the tclcphraie using apiHt)prifltc methods to assure comci use 
DcnKWsratc gomi work habits. 

Wear apiHcpiate apparel using cIcHhcs or uniforms to fit «)ciaVwork situation. 

Draommate pers{»ial hygieae and grocmung sluUs using aj^jmatc raiethwis to maintain a clean, healthful and 
pm^ly dressed student. 

li^ perstmal ^sets limitations using appiopriate materials to identify own limitations. 
DenK»mr^ ability to accqx criticism/praise using ^j^n^nialc methods to show posiUve responses to feedback. 
Demonstrate ability to uiKtet.»and fed'iigs using approprit'te methods to cope successfully with these feelings. 
Copsi with stim using ^JinofHriate n^ieihods to maintain a heathy altitude. 

Airive to class on time using ^^.^[m^ n^thods to dctm)nsLBte puiK:tuality and a gfxxl work attitude. 

Demonstrate the re^wnsibililics related to respca for fsoperty uj»rng f^^jropriatc methods to show concern for others* 
property. 

Arrive at cissa prepanxl with aj^nqp^atB materials to u>mp!cte tseks as requited. 

Exj^ain imptmaiK^ of ccmi^dng a task in seqisncc usii^ nqi^wK^iriate mau^s to outliiK task few completion. 
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Apt^ndbc C-3 



I^anonstrate self-dclenninaiion using appropriate methods by completing an unmtercsung or difficult task. 

DancMmraic awareness of positivc^gative behaviors using apprMjriaic m«hods to iffcmify behaviors which affect 
goals in a i^iauve way. 

I^imMiSttate t^m cftot using ai^ncpiate tiKihodstoixxnplete task as a team. 

Demonstrate ability to siu^n routine woric imsupaviscd usii% ^;qj!ioi^aie methods to complete task as required. 
Fill out wmanty card using aj^MVH)^^ mataials to validate warranty on new «)uii»m»iL 
CcMnmonicate idteas using ^[^irafsia^ methods lo express id£»s. 

Demonstrate the ability to work in a group using apprc^atc methods to complete a task in a group setting. 



I>evelq) a long-term caim pten. 

Ictentify and explore three program selections frcsn a list of crannnm ooruj^cms. 

Explore clusters of occupations using apiropriate materials to align die studcm's intercsis and abilities so Uic student 
can evaluate closely related occuirations. 




Familiarity with a Broad Range of Occupadons 




178 

133 



Pre vocational Edui-a!km 



Secondary Special Education Program Manual 



Appendices 




Vocational 
Education 



i«f - 



178 



Seair.dar3r Special Educatteo Prograai Masual 



Appendix Dl 




1. 

2. 
3. 
4. 

5. 



Individualized goals and objectives based on vocational education minimum 
suggested competencies in the selected training area; 

Identification of the number of hours of training; 

Determination of the an^aunt of credit die student is to receive; 

Making ajxangements for die placement of the student in the community based 
vocational education program; 

Develqnnent of an evaluation system to detemiine if the goals and obiectivcs 
have been msL 




1. 

2. 
3. 

4. 

5. 
6. 



The training, even though it includes actual operation of facilities of the 
employer, is similar to that which would be given in a vocational school; 

The training is for the benefit of the trainee or student; 

The trainee or student does not displace a regular employee, but works under 
his/her close supervision; 

•Rie employer that provides the training derives no imraedication (sic) advantage from 
the acuvities of the trainees or students, and on occasion her/his operation may actually 
be impeded; ' 

ITie trainees or students are not necessarily entitled to a job at tiie conclusion of 
the training period; and 

The employer and die trainees or students understand that the trainee or student 
IS not entiUcd to a wage for the time ^nt in the training. 
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[3 Work»8tudy (P^d emf*»yment fcdlowlng training) 



I 1 Work Exp^©nco 



HU tndliHdualizml Vocational TminlrHi 



Striiet: «^ 



City: 



Zip Code: 



Phono: 



Boc^ Security INhx; 
School: 



Grede: 



BHhdato: 



STXISmm^ RESPONSIBILITY: 

!• Th© student will ncstify tim schoca and the (mjteyer if It is 
neoessaiy to be al^ent or tardy fnMn schcKil or work, 

2. Thfi Btudent is vrepcmsible fox tim^og in time sttsessL 

3. The student will abide by the nttes. xes^<)<^<^ policies of 
the employer and the school, 

4- The student will perform the assignments of higher job ami the 

school progtam, 
5. If a work-study assignment ic canceled thxou^b the smdent^s 

fault, no credit will be given. 



RELATEU INSTRUCTION; 

The student will complete (or has c^mi^xHed) the following 
prq>amtion in Ekchool: 



SCHOOL OBJECTIVKS: 



A<&iitioi»] teIevaj]nD|bjecfives» as pa^cribed by 
the attaciasd lEF. r| 



SCHOOL'S RI^FONSIKamr: 

1. The gtantifi^ of credit Is based on the stialeot's p(»ibfmaf^ of 
dudes as delem^ned by en^ployer^s report; the regular and 
pgomp t afiendance at both echool aixl wtc^dq and vq^ion 
compk^iion of related classes and objectives. 

2. The coordinator will arian^e Ibrin-schoo^ rek^ed infill 
consitlfadon and advisory service to sttidens ai»d ^nployer. 



(Nanoe of Bosiness} 



Shmt: 



aiy: 



Phcrn©: 



Occupational TiHe: 
Supervisor 



Date Employment Begins: — 

Feder^ Hazard Occupation Devfatton? 
Worker's CofnpmBation? 
UmlenwHtof; 



Yos 
Yea 



No 

.No 



Ual^ilty fnsurkince? 
Undenwrltw: 



(Carder) 



. Yea 



No 



(Conier) 



Expected Complelion Date: 
TIME From; 



To: 



Hours of Work Per Week: 
Rated Pay: 



EMFLOYER*S RESPONSIBUXTY : 

1. The en^doyioent of die stodent shall cosJbrm to oU fedeml« 
state and local laws and rc^tilatlons, including 
nor^Bcsin^ nation against any face, color, or nitdonal oxigin. 

2 The em|iloyer or supervisor shall evaluate the attitude and 
idsility displayed by the student on the job so that the 
canonUnafiQff imytxi iMe xo encottroge. ^Just or conrot any 
naatttur that will teed to impmvo the student's peiforrmoce. 

31 TIse i^nsployer shall notify the ooc^dinaior of any violadons 
oomndned by the student, and shall contact the cocatfinator 
oefose dm stiMfem is lecooved fiiom h^hrr^h. 

4w The ertfiloyer or fttipe^sor shall train the student on iho jobs 
indicated cm this training agreeneat. 

f - The enaploy^ will p*ovkte the proper jiafbty t^juipmeni 

leqtdred by die student and will aHde by all federal, state and 
local fcafeiy regulations, 

^ The i tucfont, under IB^ shall worlt no toote than 48 hours rtcr 
week« ificli:.«ic^ school. 



WORK ACnVlTBras 



Eye pootecxlve devices must be worn by the Student, f~i 



THIS TRAINING PROORAM SHAUL NOT BE 1NTERRUI*TED WITHOUT PRIOR CONSUl. TATION BETWEEN THE 

STUDKNT, EI^PLOYER AND <:X>ORDINATOR 

APPROVAL: 



Student: 



Parent: 



Cocm^nator: 



Dete: 
Date- 
Date: 
Date: 



WIUTK; CoocdZnator 



CANARY: Hn^yer 



PINK: l^rents 



COLD: Student mie 



^ Blooinfleld HUI IHibUc Schools 

This is not a state-mandated form; it is only an example. 
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Omrx 

Regular 
Educ^&m 1 
Cuniculum \ 


of Study 

Education 
Curriculum 


J[??chca;0 

VcK:ati(mI 
£dm:ation 


Special 
EducaticHi 


Regular Vocational Education 


✓ 


✓ 




Ad^ted Vocational Education 


✓ 


✓ 


✓ 




Contracted Services Less-Than-Class-Size 


✓ 


✓ 




✓ 


Special HducationA^ocationai Education 


✓ 




✓ 


Imlividualized Vocational Training 


✓ 1 


✓ 




✓ 


* For kKsl education a^ncies Irving Carl Perluiisiiionies. Documentatioii to verify special needs 
student UIgibility must be provided by spedai education. 

♦ * Instruction is through annuri authorization provided through Vocational-Technical Education 

Services, Michigan Department of Education. 
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Contracted Services Less-Than-Qass-Size * 




1 . Determine student's interest in the program area and the en^loymcnt opportunities available 
upon completion of the program. 

2. Determine program CIP (Classification of Instructional Program) code(s) and job title(s) for 
which stu<tent will be trained. 

3. Conduct an on-site review of the training facility, tools, equipment, and safety provisions. 

4. Contact the Career Educational Planning District (CEPD) or V-TES to communicate intent 
and to seek assistance. 

5. Appoint an advisory committee, if one docs not exist, of interested administrators, vocational 
teachers, representatives of business and industry, sradente, and parents to determine program 
need and the feasibility of contracting. 

6. Determine the cost of the prograin. [If feasible to contract, draw up a contractual agreement 
according to the guidelines described in Section VI,] 




1. The training, even though it includes actual operation of facilities of the enaployer, is similar 
to that which would be given in a vocational school; 

2. The training is for the benefit of the trainee or student; 

3. The trainee or student do not displace regular employees, but work under their close 
supervision; 

4. The employer that provides the training derives no immediat advantage from the activities of 
the trainees or students, and on occasion his operation may actually be impeded; 

5. The trainees or students are not necessarily entitied to a job at the conclusion of the training 
period; and 

6. The employer md die trainee or students understand that the trainees or student is not entitled 
to a wage for the time spent in training. 



* Pages 169 - 176. Administrative Gufeie for Vocatfonat-Techtika! Edi«^ation hi Mkh^an 1987. Michigan DepartoKnt of Educatkm, 
VocatkiBai-Tcehi^l Edscatkm Scrvk». 
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Api^ndlx D-5 




Michigan Rehabilimion Services (MRS) provides services as outlined on the client's Individualized 
Written Rehabilitation Program (I.WJIJ*.), Services may include consultation regarding placement and/or 
training site modification; unusual medical ejqtenses; occupational tools; and disability-related personal 
eqiupmentsuchaswheelckairsamiprostheticdevices.Suchservicesmustrelatetotheclie 
and must be outside the schooVs responsibility for vocational training and ancillaryisiq>port services. This 
resource should be explored when a critical need exists and no other resource is available to meet the need. 
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School IHstrkt 



SPECIAL EDUCATION DEPARTMENT 

Student Naanote 

Di8teof Bffth 

D»s^Hy_ 

Huahh Ptcibkim_ 



Due 



Grade 



. Sociai SecurUy #^ 



Sludeiu Iktmc ScIktoI 

Spcsrial Cont«ci J^sron. 

Vocautmai Course 

Ahenialive Voc, Ccmrse . 



Dale 



Phones^ 

_ ,Rwme 



CODE: V^Qoml 



h PHYSICAL QUALITIES 

Stmiglh 

M<^ltty 

CbwdiPalicCT 



^ .Dexterity 
__Bidurancc 
_ Speed 



I. VOCATIONAL ASSESSMENT 

5. VOCATIONAJ. EDUCATION REI AlliD MATH 

WoffdPrdikm 

Mwicy 

CcHBmesiU; 



2. raROTNAL ADJUSTMENT 
A. ParfiCM»lCim 

__0fO0mmg Cknr al Health 

. ^BemmaS Hygkaoe Sensory Aides 

CoaOTKgHs: ^ 



6, READING I J£VIX 
Rccogniuon 

Type of Asses»nf4tt: 

Cocnimaiss:^. 



IIL VOCATIONAL INSTRUCTION 
VOCATIONAL PROGRAM CX>MPErENCffiS 
MUST ACCOMPANY THIS FORM. 
V JL & SJE. CHECK mOGRAM COMPETENCIES 
THAT ARE APPROPRIATE FW STUDENT 

" Staple Hare • 



^ Con^eh^skm 



B. Anitudsi/Bebaviors 

_ Respect Approjmate Behavior 

CoofmstioR , {kpendabiliiy 

! Ooimnciila: _ . 



C. Soci^^cma 

Accc y ta nc e oi Critkifisn 

CoiiuneiJis;^^.^ , , 



^Ada^aahitity 
^^meractton v^^'iBers 



7. RELATBD mtVOC EDUCATION INSTRUCTION ( ) 

Voc^mlary „ 
Saf&y 

To(^s/Hquu{m}em . 

Eit^ykiyaHlity . 

8, VOCATIONAL EVALUATION 

. „ . ^ „ 

Resets:. 



3. GENERAL INFORMATION 

Arrmdmifx yH^A Aocomplishdd 

___PuiiciuaUty Accuf^ of Work 

InilMiiFe Independent Functjonisg 

Consnei^: . 



9 VOCATIONAI-HXPI.ORATION 
Commenisi . 



4. MATH (Use Code) 

• Whole Nitmbers 

• Bnactteoos 

"Decimals 



ADD sua mia Div 



10. VOCATIONAL TRAINING CmONS 
_ ^Regular Voc^cmal Trainii^ 

Adapted Voc Training (Adapted R^u!^ Cmricalum) 

— ^Special Educatii»i Vocauoml Training 

_1m!!vldtialized Voc^onai Training 
CunomeiiSsj 



II. ENROLLMENT 

L Pirerocational Course 

Z IVavimn Vocatksia] I^a:en»»u 

3. Career Cois»eIin$ 

4. Intsrview 
S> Inlenislij^ 

6. VocalkaMl IngCructpr Cw tfe rci ic gCMtfact 
Ad^^ Cuniaih&ii IMsctosed < } 

7. Aliamative VocatiooAl Coui^ 
Vocmkatfid Instrucim Conferaice/CDmaci 
Adaj^ed Cmiculmis Discftssed ( } 



Staff 



(^ts 



S. Suggested Voc Retail SupiKinl^ Ilimic; 
School: 

Tutoring. . , Math Reading. Coyns 

Si^^poft Pnn^ifkd: T/C Class 
OxntnwMits: _ 



9. &igg^ed S^f^pon in Voc Prc^am: 



SUPPORT movfDIiD IN V0CA110N AL 
raOGRAM: 
T^ Dale 



B 

03 
H 
<V 

0 
CO 

1 



B 
% 



IV. REHABILITATION/JOB 
PLACEMENT 

School Job Placement Contact (Name) 

2. M Jl-S. RdTesTai (Dale). AiccpiBd_ 

3, OnJobTrainii^(Daite) Piaoement 

4- Work Expefienc© (Dau) P1acc9fi»nt_ 

5. C<M^(Date) ^ . PlaccaneiU 

6. (Sngg<)«ied) Po^school Ptacemenl . . 
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Michigan State Board of Education 
Statement of Assurance of Compliance with Federal Law 



Tlic Michigan Sate Boani of Education complies wiih all Fe^^ 
discriinii?ation and with all requircments and regulations of the U^. Depmtmcni of Education. It is the policy 
of tiie MicWpn State Board of Education thm no person on the basis of r^c. cokw. idigion. national iHigin or 
ancestry, age, sex, marital status, or baodic^ shall be discriminated against, excluded from participation in, 
denied the benefits of <x otherwise be aibjectcd to disCThnination in any pn^ram or activity for whidi it is 
iespcmsible or for which it receives financial assiaance from the U. S. Department of Education. 



Carl Perkins Vocational Education Act 
Public Law 9S-524 



The ba^ ovoTkling criteritm fiS" the iitentification of a potsM 
education pn^ram foe dis^vant^ed. handicapped, andA»^ persons of limited English iHofKamry is inability 
to succeed in the regular vocaticxial altK:ati(m i»ogram withcHtt special ai^stam:c or scrvit^. 




Handicapped students to be served must be tawollcd in s Special Educaion program leading to a high 
school difdon^ and must have an individualized ediK:Miciial pUm described by an lEPC. 



It should be emplmsized thm in aU c^es felted to the above, the secondary local educ»ti(Nml ^ 
roust be laqjared to document for wdii pmposo the evideiKe for the setectirai of each student in a sp«x:ial needs 
program In ca:h case, there must be evtctence to substantiate the conclusion that if placed in a regular ogram.a 
the student could not be expected to sucscced without special assistam^ or s»vice. 



Each kK»l eAicatkmal ^rary tlBt lecdves an alloc^km of specol nee^ 
funds to provitte infonn^on to handicqiped and dis^wt^ed stu^its and Ihdr parents ccmcmiing the op- 
portunities available in vocational education and the requirements fi» eligiWliiy t -jr emollmoit in vocaUonal 
cducatiOT programs, m least one year before the students enter the grade levd ill which 

• MicMgan Department of Education, Vocatlonal-Technlca! Education Services 
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programs sffc first genoally availaUe in the Stau^, but in no case later than the beginning of the ninth grade. 

Endh local educational agency d^crib^ in paragrafrfi (a) of this sectim siiall provide to each handicapped or disad-^ 
vontaged ^i^ientihat oiroUs in a vocational educaiicm program — 

(a) An asKs^ent of the interests^ abilities, and sprcial needs of that student with rcspect to completing successfully the 
vocmicma! edtK:aiional program; 

(b) Special services, including £Kla{Xation of cuiricidum, inslmctic»i» equipment, ^d facilities, designed to meet tl^ needs 
established; 

(c) GuidaiK^, cowseling, and career envelopment levities conducted by professionally trained cmm^lors wIki are 
associated with the provision of such sf^ial sorvkxs; and 

(d) CcHHtseiing services designed to fsK^ilit^e tl^ trmsitkn? from school to post-school employment and carea* 
oppOTtunities. 



For curate and up-to-date informaticm on guidelines OHK^ming the of^ratitm of special needs pm^Ls, contact your 
local vocational ^ucalion dirvcou^ and/or CEPD coordinator. 
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Student Name. 



School Distrfct^ 



1 . Is the stiKiem enrolled in a constitucm school district currently a{^it>v(^ to graduate students under special cxlucaUon 
curriculum? 

2. Is Ihc stiKtem currently cmirii^ by an lEPC as eligible to nxcivc special education services? 

3. Has the stucfent completed: 
2L Pmvocaticmal rocjuin^ments (includintg vocational ass^smcnt)? 

If yt^, is there a written report available? 
b. Personal adjustment r^uirenK^ts? 



_Ycs 


^No 


Yes 


^No 


.Yes 


^No 


Yes 


^No 




No 




a. Regular vocatira^ editcalion. 



b. Adapted vocational cd[iK:ation_ 



c. Special educationA^ocational education. 



5. Has the student been refcrraJ to Michigan RehabilitaticHi Services? 

If yes, has Uk siuctent been certified as eligible for MRS services? 



Yes No 



Yes No 



6. Docs the sludcni have kiiwc form of non-schtx>l ransponaiicHi (public, private, carpool) as an option if nwxled to rca:h a 
training site? 

Yes ^No 

If yes, {riease specify 



7. Incase provide documcntatifm as to the present performance levels of woric habits and attitudes. 
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The Mfiowli^ ys8 ^ tests Is B4Mt all ftncfffiilve. These are miy s^gcsH^ and ^ im* saay fhd m^w inr more appruf^at^ Knstr&imeiils depending 
ofi tte iadivktmil (rf Uie staiUciil to tw te^ied. A review or crMqae of aiiK^ of tefts maj be fkHmd Ui tl^ rf rerences listed at the end this chapter. 

fltrth«- MormatloB regardii^ the laipknt^^U^ <^ vocathmal €?alai^<sa j^viccs, omtmrt ]r«Nir Local or IntOTnedl itc SdtodI IMstrkt*5 spedai 
ed^ciOiasi director. 



Wm\ s^tecling tests to be admintstcnMl to ^K?cial popuIaticH^, several factm^ diould be lakcn into ccmsidcmtion: 

1* If paper/pmdl tests are used, dk^ermine the reading level of the test to be sure that it is compatible with the 
reading level of die stiu^t. 

2* The length of time fw c«h testing session diould ncH exceed the stuctent's capacity for sujtoincd conccntra- 
tkMo/aitt^ntim, 

3* Coiisi(teiaticMi s!K>uId be given to a large group* smll group or cme-on-one testing, depending on the ^dcnt^s 
ability to pofcHin in group sttuaiicHis. 

4, If the student has low ac^einic skills, the testing mode should include pcrfcHinancc, or hands-on, experiraces 
in addition to papa/pencil tests. Observation of bchaviw should also be included. 

5* Accommodations ^tould be made fqr physkal, visual, or hearing imj^innen ts. These could include taped or 
verbal instrm:ti(His, extia tinK:, elimination of certain suHests, eu:. « 

6* if the stuctent is sevcsnely m multiply impaired, hc^^ie may no^ u> be referred to a trained vocational evaluator 
f«raconn|»nehen$ive voc^cmal assessment Testsclection,^iministration,and interpretation should be dtnie 
by qualified per^ncl uaii^ in the use of the test instniim^nts. 



Slosson Inletligdnce Tost 
^3ntcyd-B»net hitcStgence Scate Form L-M 
Wasc^ MiAl Nitell^nce Scsrte (WAIS) 
Vytesditer IntofT^ce Sc^ for ChiWiBo-R^vised 
Wde Rang^ InteBigence anti Perscmality Test <WRIPT) 



'""Ne^ fteading SKiSs Test/3 & 4 

**Peabcxty Ptetuna Vocabi^ Test (PPVT) 

"SRA Adrtevenrmnt Series^ & F 

••Secpjenfid Te$ts erf Educational Progross lll/X 4 Y (STEP) 

**aiaw-Hi8te Math Tai^ 

•*asanford ^dTiewjment T^t, Sevens Edition (SAT) 
**Stanfmd Ach^vom^E JesVA & B {SAT) 
^'Stanford CHa^ostic RaacSng Jest/A &B 
'^'Tai^ of Academic SkiHs (TASK) 
VWde Rmi^ Ac^v^tmnl T^t (WRAT) 
WoodcQd(*Jo)^{m Ps^i^Educationai Battory 
Woockod(-John$on Reacfrig Mastory Tosts 
Woodcock Jotvison Rgsk^ tnvantoiy 



* Adapted with permission fhmi Thomas M. Kenedy, St Clair ISD, P.O. Box 5001, Port Huron, MI 48061-5IM)]. 
Tb^ Itets meet tine Engi^ readii^ aixd msAh criteria for the evaluatiiHi of state and re<leral categf>rica! pn^ram?^ 



^1. Inteltlgfflce tests (wdivktmi orgw^)^ 



Cafifomia Tost of h^tal MaUirity 

Haplic ^loffiganoe Scafe for ttm Adult BIktd 

OhwrcdU-Kohs Bknk Tad^ Ctesign Intatiigence Test 

forlhd BIhd 
Ravan Prxigfossfva Matrices 



^2, Academic achieveinent^ 



fitkit Basic Lmn^r^ Exan^tion (ABLE) 
Ba^ Achtevement Skflis fnvantcsiy Scmener 
Ebigonce Comprahmsiva In^toty of Basic SKi!is 
Briganoe bivenlory <^ Essenti^rf SKfls 
Cafifomia Achievemmt Tests/C & D (CAT) 
^^Comprehensive T^ts of Basic Sic^s/U & V (CTBS) 
**Cmnfmf^nsive Tests of B«^ SkWs/S & T(CTBS} 
^Gutes^ Mac(^ii^ F^db^ Tests, ^ ECVI, 2^3 
**!n€Kvidua! Cr^rkm-Referanced TesWA (ICRT) 
**lowa T«st of Basic Skiils/Fonns 7 & 8 (ITBS) 
••towa Test 3m\o Sm\$/Foms 5 & 6 (ITBS) 
"^K^ htedi [Kagnostic Arithm0&: 
^'Myi^rof^^itan Achie^^en^J & K {MAT) 



Vocathmal Evaluatfcm 



Appendix E*2 



Seccmdary Special Ediu^tkin Pn^rain Maniml 



c 



1. Interest inventories 



ies ^ 



Gcvdon Occupatimid Check List 
Hatmgton O'^ma CaiBer Decision Making 
inlomst Determifia^ Expiorrjim and Assessment 

^lam (IDEAS) 
Mc^iigan Occupa^k^ ki^jimaiion Sy«^em (MOiS) 
Ohio Vocatoial Inlems! tnvKitory 

PictoB int^st ExfAimiion Survey (PIES) 



2. Aiiility/aptitude measures 



ApSccmfi 

Aimed Ser/lces >focattonal Aptitude Battery 

Basic Scale of Vocationai Comp^Bnoe (see Appendx D) 

Bef-meit Mechai»d Comprriienskm Test Fonns S and T 

Cafoer Aby% PteKsment Survey 

Career Ev;s^tion ^lom (short fonnn) 

Offormtid Aptinide Teslftv^ Career Plannmg 

Qi^tionnffire 
General Aptitude Te^ Battery (GATB) 
Hosier ^M>ae Voca&mat Ev^ation (MV E) 

^ 3. Dexterity sidHs and aptitudes ^ 

Brukirnks-Oserelsi^ Te^ of Molor Profk:iency 
Crawford Snidl Parts Dexlartty Test 
ttaiKf-Tool Oexisrity (Bmnetf) 
^^rtesola Rale of Mampulation Test 



C 



4. Behavior Evaluation 



5 



MM) Acbptive Behavior Scsde 

Ad^t^ l^aviw Evduation Scale (ABES) 

Behavfor Evaluatton Scale 

Behavior f^mg Sc^ (McCarrorbC^ai) 



c 



5. Social Awareness 



) 



PRG liUerest Invrntory for the IKnd 
Ffeacftig Ree Vocatk^ui! Inlsr^t In^nK^y 
Siriger Pk^ira Irterest Soe^r^ ^slsrn 
UnftRd l^afes Emptoyim^t Smwce (USES) Interest lnvont<»y 
Vocatiortal E(&Katicm^/S(^cial Education 
Protect n(VESEP 11} 

Wkto R;^^ Interest md OpNon T6st(WRIOT) 



Industrial Read^g Test 

MESASN»t Rmi 

Mkir^sota Cter^ Test 

Mkinesota Paper Form Bmrd Test 

Nonv^t>ai Aptitude %st Battery (NATB) 

SRAAfithmefoTest 

SRA Reacfir^ Test 

SRA Test of Mechank:a! Concepts 

Talent Assessnwnt Piogram (TAP) 



Mmne^ta Spatial Relations Test 
Pennsylvania S Manual Work Samfto 
Purdue Pegboard 
Stromberg Dexterity Test 



FufTctional Assessment Inventory (MDC-Steut) 
C%servations^mo&>nat Inrantwy (McCarn^-Diai) 
Work BehavkK CX^serva^n Foktor (EBSCO) 



Soci«i and Pievocationd informa&m Battery 

S^t SiTWva! Skils Quas^wmaifB (SSSQ) (^fcCarron-D^a!) 



Miscellaneous 



Famsworth Dtdiolomous Test for Cdor Kirvfr^ss 
Standard P^dofsochrcmatk; Plates 



Test cS Everyday Uw^ SuUs (TEL) 



Pei^cmnei Teste for indus^ - Oal Directions Test 



* Adapted fiith permf^kin fh>tn Thomas M. Kennedy^ St. Clair ISD, P.O. hm 5001 » Port Huron, MI 4WI£1-^I. 
^* S^ P^^iabte^ort Fmrn Level FIT for additloBal ^tftiKle tests which might be used ^ thfe» leveL 
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Sc^HMlary Special Edacat^ Program Mmiaa! 



Appotdbc E-3 * 



Multi-diinensional M)cational Evaluation Systems (Work Samples) 



iwk simpk evu^^too aMt/or i^^mytkmai Bssessmc^ A ampr^^^ve ernAmOm may Sake firwa two days to ftw Mccks. depoi^g on t&e serait| 
temUcam^kaig diamctarMk. EiKiisaples both k^ds ^mrk mrt here 



G 



Portable/short forni*^* 



Apticom 

CaroGf Evaknoiai Sys^ (Short Rmn) 

^2. Center oriented/long form ^ 

Ciu^ Ewahimion ^stmi {bong Fmm) 
Jewish EnY>loym&nt and Vbc^tkHiat ^mce Woii( 
SavT^ SfBtm\ (JEVS) 

MicfDCon^w^ EvaMation and Soeaning 

Asisdssmem (MESA Long onn) « 
h^b:n>-Tov^ System 



MtcfXTOfTYHfl^' Evaluidbn and Scmcmk^ 
Assassment {MESA ShMt Fonn) 
latent Assas^ent Program (TAP) 



Sing^ Voostk>nal Evs^alic^ System 

System tot As^snrfent and Group Evakiabon (SAGE) 

Vaipar Woft^ Sanple 

Vbc^bnai tnformaticm and Evaluation System (VIEV\S) 
Vocafona! Inlafast, Tan^jerammt and 
Aptitucto System (VITAS) 



c 



3. Contracted services 



5 



If tte L£ A, State Agency, of Private Fa;ility does tm provide the swviccs of i comprehensive vocational cvalu^icHi ccntw, cm* 
if more extensive vocational evaluation services arc lequirsd, these scarviccs may be cwuacied for with a Rchabiliiatian Facility, 
i,e.. Goodwill Industries, New Hcaizons. Jewish Vocational Services, State Training Insiituic and Rehabilitation Center (STIRC), 
etc., or with an independent certified vocational cvaluator. 



Adapted wltti pemfei^ from Thomas M, Kennedy, St Ctetr ISD, 'JXh Bos Port llaron, MI ^^1-5001. 
PortabWSlHart Form may also he used at Le^ D* 



erIc 



VmMonai Evaluattea 



Appe&dlx E-4 



Smmdsry Special Educatkm Program Manoal 




1. Doyouhavcany s(»rtof hamiicap? 

2. Ai€ yc^ in a ^jecial educaticm pnc^ram? Which one? Why? 

3. How db you foel about being in this program? 
4 How dk) ^ur family wA friends feel about it? 



1, What ck) ^ <to with your leisure tiriKJ? SfKirts? Hc*bi€s? Church? etc. 

2, Doyouhaveany^Tte^hcNne? What? 

3* Wlmt ^ do you Uiink you would like to cfoaiH] be good al? 
4. What j/ob{s) do you really think yoa would mH Ukc? Vhy? 



1. Name as many different kinds of jc4^as ycni can (up lo IS). 

2. Nametlu«^kzndsof jobsinasupmnfflket 

3. What are some ways lo find out aboui job openings? 

4. What employers kxjk for when they hire i^mecme? 

5. Why do pec^e get filed frcHn^)te? 

6. What wcMild an employe e^iecially like about you? Nc* like? 

7. What diould you do if you ^ going u> be late CH- absent fncm work? 



L Which teachers do you like best? Why? Which least? Why? 

2. Do ycHi like to W!sk by yourself or would ytm mUm ^rk with a gn:>up? 

3« On a job, would ycm rather sit most the time move around a lot? 

4. Would you ratter wc»k outside or inskle, or both? 

5. How would you feel about wc^king wIk^ it is cold? Hot? Wet? Where there arc dangcrois things about you? 

6. What kinds of people do you not like to work with? 



1. What cmirses would you like to t^e? Which ck) ycm mH want to ts^e? 

2. \\fbuki yciA like to emolil in voc^kMial ti<^*Ying now, w later? What kim} training would you like? 

3. Of all the sctmol (xmrses you have t^dcen, which oiie(s) ^re tte b^? Why? 

4. What {dans (k> ycHi have for your^If after b^h school? 



1 . If you lived your^^^and hsKl a job, what are some of th» things you would l^ve to spend your money cm each numth? 

2. How much dcx^ it cost for grcxreries fat two people each week if ym cook at hcMne? 

3. Can you use a tele^^Kim? How do you dial emergency? 

4 If you h^ a job» how would you get lo weak? Can you drive? 
5- Do you go shoi^ing by your^ll? What (k) you hiy? 



h How do yiHir folks feel abcHit your wodcing? 
2* Do they mm you? 

3. What cto you fike be^ about yoiff home life? 

4, Is there anything in your hc»ne life that might (^i£i;e difficulties? 



19 
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Seciwday Special SdBcatkw tVogrant MssmI 



Aj^Bdls E-5 * 



Occiipational/C^ecr Awareness 



Educational Skills 





Adiqited with permtBkH, from Themas M. Kennedy, St Clair ISD. P.O. Bm 5001. Port Huron. MI ^1-5001. 



This is not a state-mandated form; it is only an example. 
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^iinclional Skills 



Fmnily 



Additional Comments 



Completed by 



• Adapted with permlssfoii from Thomas M. KeniMfdy, St Clirfr ISO, RO. B« 5001, Port Hunm, MI 4806I-«)0I. 

This is not a state-mandated form; it is only an example. 
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1. Genml le^mii^ ^ility. 

2. Fa*lows dorectHMis (all lyp^). 

3* Pppfils fircm cxporicm^e ot rcpeiiUon. 

Retains tn^nictkms (MroHK^qi^.. 
5. Probtem sdlvtng ability (I^Ek). 



L Emotk)nal stamina (coping skills). 

2. Inu^par»na} rel^kHi^ips (po^raiKl authoiiQr). 

3. Self-confickaocc (esteem). 

4. C}eneral atlitiKle, 

5. lbnip(^nient. 




1. NifHivaikHi/init^vD. 

2. Oiganizaiion (plans ymk). 

3. Attenticm spai^onccntration. 

S. Ptrsisicncc. 



1. Visual Icarnci/dcaiKHistraUon. 

2. Audiixxry leariKar. 

3. Individual or group icamcr. 

4. Hands-cH^y exfii^ciKe. 

5. Paperj^pcncil. 



Adapted ^tb permisston twm Thomiw M. Keanedy, St Qalr LSD, P.O. Box SOOl, Port Huron, MI 4m!-5001. 

This is not a state-mandated form; it is only an example. 

g ^ g Vocalkwal EvaJuatkai 



A^P^ndfaK * Secomlary Spectel Editciitlaii frc^iram Manual 





School 




Cmiact/Dey 



CogniUvr Domain 



AfTcctivc l>o3niiin 



Work Bchavior 



Ijcrom ing Style 



Additional C'^^nmenls 



Ct^mplctcd By 

Adapted wifb pcrmfsskm fnini Thomas M. Keni^dy, St Clair ISD, RO. Box 5001, Port Huron, MI 4IW61^^]. 

This Is not a state-mandated form; it is only an example. 
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Appendix E-9«' 




h itt 

2. Ignore ii^ndtffercnt? 

3* Realistic fidttilude? 

4* Hyperscasiuvc/ovcT-iHoicciive? 



I. Are you $b\e to haw meaningful talks atxHil futuite vocisitofial plans? 

2m Docs your stmAlaug^teT take your advice? 

3. Does your sofi/€fauig;htar trust yam insight? 

4- Are you the stiXMigesi influence in your child's life? 

5. Docs ywnr son/dai^ter respect your cqpnnion? 

Now thm ymir child is reaching mlulthood, how are things going, regarding your everyday reJationship? 



1. If necessary, could your son/daughter live on his/her own? 

2. What hcjusehold ch<Hes can s/he perfomn weU? 

a Docs ycwir sonMaughiCT shxyp fm him/herself for food, clothing, gifis. nija^a?inei», etc.? 
4- Can your child use a telcjAone, read, and ordo* from a menu or use public tmns^pcFtalton?? 



1. What kind erf high school program ^Ntnildymi Kkc your child to take? 

2. What kind of ^lls would yw l&c your sonAL-^ughtera to leam in school (math, reading, mechanical, 

independence, etc.)? 
3* What area of your son/daughter's education needs the most improvement? 
4. What changes would you like to see in your child's current course of instruction? 



1. What do you sec your child dcwng after high school? 

a. College/junior college? 

b. Military? 

c. Trade school? 

d. Skilled ^ploymeni? 

c. Semiskilled employment? 
f , Other? 



2, List three jobs at which you rhink your son/daughter couW succeed and which sAie would also enjoy. 



LHigh/ 
2«Low? 
3. Indiflerent? 
4* Unrealistic? 
5. Realistic? 



Adapted with permisslim fhnn Thomas M» Kenned)^ St Clair ISD, RO. Box 5001, Port Huron, Ml 48061-^1. 

This is not a state-mandated form; it is only an example. 
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Secmidsry Sp^lal Educatlcm Pragrsm Manual 



Parent/Quardian 



Sludcm's Name 



Address 
Siblings (age) 



llKinc Number 



Awsrciicss of S«ni/Daiighlcr's Handicap 



Family 



Functional SfciUs» 



Educational Aspif aticms 



Vocaiii^al Aspiratic^s 



Adapted with p^nnfeiston from Thomas M. Kennedy, St Clalr ISD» PX)* »m 5001, Vm Huroiit MI 4im61-S001. 

This is not a state-piandated form; it is only an example. 
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Secoadsry Special Edie^tkm Prai^m MrniMl 



Appendix E-II • 



Overall EKpeclations 



i^iH'cnt InlCT^ iew (cont'd) . .: c.\W--\.ii v 



AckiUitmal Comments 



Completed by 



Adapted with permisskm from TtNim&« M. Kenned)', St Clair ISD, P.O. Box 5001, Port Huron, MI 4K06 1-5001. 

This is not a state-mandated form; it is only an example. 
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Vucallnnal EvaluaUm 



Secondary Special Edotslloii Pn^ram Mannftl 



VOC' ATIONAL ASSESSMENT REPORT 



II. Referral Qu^ion 



□ Level! □ Level n 

LEVEL! 
I. Identifying Data 

Nanie: School: ^Grade:_ 

Address; Phone; CA: 

Referred by:__ Asigssed by: 



III. Educational Records (vocationally significant) 

IVanscnpt 



Related Courses 


Grade 





























Achievement/Aptitude Testing 



Test^ubtest 



Below 

Average 



Average 



Above Average 



• Adapted with pcrnilssloo from Thomas M. Kennedy, St Clair ISO^ P.O. Bos 5001, Port Huron, MI 48061-5001. 

This is not a state-mandated form; it is only an example. 
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Secffiriary Specif Educattoa Pr.igFam Maonsf 



Appendix £-13 « 



Strongest. 



Weakest, 



Michigan Educatior.al Assessment Program 




out of 



Grade Level 




Strongest, 



Weakest. 



out of 



Grade Level 



Sklli Ar^s 



Significant M«iical Informalion, 



Significant Social History Information 



* Adapted wttfa permbsioD 



from Thomas M. KcQoedy, St Clair ISD, P.O. Box 5001, Port Huron, MI 48O6I-SO01. 

This is not a state-mandated form; It Is only an example. 
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Vocatloiial Evaluatlfm 



Secondary Special Edmratkm Pragram Manual 



!¥• SPECIAL EDUCATION DATA (vocationally significant) 



rGmte Level 




Reading 


Date 


Grade Level 




Math 


Date 



Verbal IQ Bi^CMnmance IQ 

I 



WISC-R ^^^^ 



Date 



Signiftcam Subtest Information 



Significant Active Infomiation 



Other Test Results 



A|^>arent Strengths (lEP) 



Af^aienl Weaknesses (lEP) 



Shcm Tenn Objectives (lEP) 



* Adapted with permis&iim from Thomas M. Kennedy, St. Clab* ISD, P.O. Bt» 5001, Ptnrt Huron, MI 4S061'500L 

This is not a state-mandated form; it is only an example. 
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Paiicm 



Teacher 



• Adapted with permissioa fttan Thomas M. Kenttsdy, St Clair ISD, i-.O. htm 5001, Port Huron, MI 48061-5001. 

This Is not a state-mandated form; It is only an example. 
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Coflclmions/Assestment Questions 



* Adapted with permisBioD inm Thimias M. Kennedy, St. Cblr ISD, P.O. Box 5001, Port Hurtm, MI 48061-S<M)1. 

This is not a state-mandated form; it is only an example. 
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Assessed by:. 



I. Interests 



Measured 



Highest 





















£^K|Hnes»ed 



Date 



Valid 



Manife^ 



IL Aptitudes 



Cognitive Development 


Low 






High 






«^ 








Not 


Reasoning 












NuHMsrical 












LttTiguage 












Mechanical 













• Adapted »vini permission from Thomas M. Kennedy, St. Clair ISD, P.O. Box 5001, Port Huron, MI 48^1-5001. 



This is not a state-mandated form; it is only an example. 
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n. Aptitudes (cont'd) 



Perceptual/Motor Ability 


Seriously 1 
Deficient 1 


P 

1 


s 

1 
1 


Very Good | 


Not Assessed | 


Spatial 
Rotations 












Percc^lon 












CteriCTl 












Motor 

Coordbiatlon 












Dexterity 












Mi^al 
Dexterity 













III. 

Work Behaviors 


Much Improvement 1 
Needed i 


C 

E 

1 

CL 

if 

si 


0 

2 


Very Good 1 


i 


Rfottvation 












Groomfaig/ 
Hygiene 












Temperament 












RetatlfNishIp 
with Co-workers 












Itoiatlofishto 
with Atittionty 












RelatkMishto 
with Self 












Relationship with 
Work Envlr«»nfiient 













* Adapted with permission froni Thomas M. Kennedy, St. CJaIr ISD, P.O. Box 5001, Port Huron, MI 48061-5001. 



This is not a state-mandated form; it is only an example. 
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Appendix £-19 * 



IV. 

Physical Capacity 

Strength (maximum lift): ckxinds 


i 1 
o u 


Deficient 1 


o 

2 


Very Good | 


1 
1 


CHmb and Balance 
























Reach, Handtop 
F%mfir Feel 












(afticutete) 












Hearing 
(smsory) 












(acuity. fieHi, color) 













V. 

Environmenta! Toleriince 


o 


to 


Unknown | 


1 

Not Assessed 


Inside 

WlHfc 


- z • 


ChJtslde 
V^rk 










Cdd 










Heat 










Noised 
VRtration 










Hazards 










Fumes/Octors/ 
Dust 











• Adapted witb permission tram TiUHnas M. Kennedy, St. Clair ISD, P.O. Bm 5001, Port Huron, M! 48061-5001. 

This is not a state-mandated form; it is only an example. 
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VI. 

Independent Living Skills 


Much Improvement 1 
Needed I 


Some improvement 1 
Needed 1 


1 


vary Good | 


NotAssessed | 


Food and 
Clothing 












Money 2nd 












Grooming and 
Hygtaie 












Health and 
oBieiy 












Bnploy8l>nity 
&ilite 





































* Adapted with permfs!^ Thomas M. Kennedy, St Clair ISO, P.O. Box 5001, Port Huron, MI ^061-5001. 



This is not a state-mandated form; it is only an example. 
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i via 

I Conclusions/Recommendations 



• Adapted wm pemissiim from Tbomiis M. Ke«iieu>, St. CWr ISD, P.O. tka SOW, Port Huroi,, MI 4«»1.5(H»1. 

This is not a state-mandated form; it is only an example. 
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c 



Introduction 



The BASIC SCALE OF VOCATIONAL READINESS (BS VR) is a situational assessment device which requires a studait to be 
direcUy observed in sysicmauc fashion in a specific learning or worit setting for ihe purpose of ascertaining a specific aptitude or 
wcMTkbdiavur. 



The BSVR is an cvolutionaiy product, based on extensive use of the Vocational Competency Scale (VCS)** and eight years of 
fieldexperiaicewiihsitiationalass^smanit. Obviaisly. sigfiificantmodificaiiOTs have been male to tlwOTiginal VCS. However, 
siomtioi^ assc^ncnt continue to be gcmxally rccograzf^l as a sound and useful corexi*. B(^u% ncitlM^ fieW te^g nor 
statistical (^ocedures have been imptemcnted, ti^ uscfubicss of this in^ment must be deacnnincd by each uas^ on tte sole basis 
of hfa/his individual experience with iL Greaieffoct has b^ m^c to ensure that varioiB definitions of betavitwrand aptitude levels 
an: easily undcr^SKlteble and free of ^biguity. Si;veral checklists fcfflx*avioral(*scrvation were ttsied. Aptitude ballcrieswcic 
reviewed. U.S. Employmcaii Service definiticMis of wc^cr traits and functicHial levels were cxamiiKid. 

Undoubtedly, extensive future application of ihc BSVR will reveal additional ^rengths and weaknesses and result in 
modifications to further improve its efTic^y. 



The BASIC SCALE OF VOCATIONAL READINESS is NOT a formal tool of vocational assessment Its effectiveness 
depends, in significant measure, on tim ability and willingness of tlw u!«r lo recognize and understand its limiiati(»is. Prior to ^tual 
ai^Ucation, Ihc user should familiarize him/hseisclf with these basic guidelines; 



1. FamiIiariz«yourselfwithdldcfiniuonsandfunctionallcvclsofBSVRbcfureactua!application. hand. Know 
your operational paramets^ and procedures. 

2. Utilize yoir specialized training to help you strive for objectivity. Do not bend ctela to nrjcrt your own 
preconceive expectations. 

3. Do not guess. Observe Ihc student over as long a period of lime as is necessary for you to be certain you have 
developed a truly rcprcscntalive assmment. 

4. Be sensitive to the trtal environment in which you arc observing Ihc suident Any of a number of extraneous 
variables can give you an einom^s impression of the student, eg., icmpcraiurc, lighting, j^ysica! sctUng, 
time of day, illness, distractions, authority figures, anxiety regarding your observation, etc.; 

5. Be methodica]. SiUmtional assessment requires bchavic»ial ^mpi^. If you arc to fwrnulatc a rcaJisiic 



• Adapted with permtsdoa tnm Thwaas M. Kennedy, St Clair ISD, P.a Box 5001, Port Huron, MI 48061^001. 
"The Vocational Competency Scale was developed by James L. Carroll, Department of Psycho^, Central Michigan University. 
"Inforaiatkia obtabied through the me of the BASIC SCALE OF VOCATIONAL READINESS (BSVR) should be used lo ctKjuiK 
Hob with other reliable data such as test scotch transcript rtcanis,, parent Interview^ etc. BSVR data stouht not be used atone. 
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assessment. thoscsamirics must; a)bcofreas«ia^ 

frequenUy enough to provide an accurate rqanssenialion of the sUKtem's ability; 

6. Pi^ ^. AVOID the lu^xpccicd AVOID h^*aia«tisitualkinal assessments. 
s^ficare^of assessment Aiqmjsmimivcol»eJvati«irequircsaieprcsci«ativcs^ 
aitcmi^an^ervauonman unnatural orimn^sentaUvc environment 

^^^^^"^^"^"^^^^'^^i^^f^^^i^^. Contact significant othcre in 
advance so that your behavKjr s^plmg will not be seen as an ininision «r cause a disnjion; and 

7. l^um)btnisivc«4iiteassesangthcstU(fcnL (Thisdocsnoti^ccssarilymeanihatlhesiudenlwKildbcunawarc 
ofytKirprcscnce.) Resist the temptation tocoach or inslnictthe student Record what you sec. Donol interfere 
^To.^^:^^^^::^'^' your i. to ta^c « sampling of .he student's nonna, 

Details ^ 

-nie BASIC SCALE OF VOCATIONAL READINESS assesses three separate areas: cognitive dcveloDment Dcix.-CDiual/ 

^d^fi^v^e^^"^^^l'"'*^^^^ 

'^^""f •^■^^""^""^^^iUnotbeadcquate. Hence, a comments section is providSh^aboraiion If 
necessaiy. comments may be conunucd on tl«j reverse side of the recortl sheet m ciuDuraoon. u 

t^t^^^^^f^T T^"" and a record sheet The assessment bo(*let contains defmitions and the 

l^^Jl^^ ^''^ ^ dam. Follow-up assessmenrs are dated individually « 

recording jHocedure promotes a meU-odical ap,m>ach, allowing a cumulative reconl and data comZs^^Tov^r u 
aiw«te.aiiachadditionalrecordsheetsformulti^easscssmentsoft^^ ana aaia companson over umc. If 

All ratings and comments should 1) be kept confidential, ami 2) be discarded after two yeare. 

(IMPORTANT! Read this information immediately?) 

depends entirely m the sensiuviiy and skill level of the observer ^»u.uvciit..v. o» m use 

migni uc threatening to their values, attitudes and personal pcrspccUvc 

_^ ^ Unless you arc willing to sirive for the highest level of objectivity and accuracy in using ihis a««essmeni tool, then don i use 



• Adapted «ntti pemhsfon from Thomas M. Kenntdy, St Clair ISD. P.O. Box 5001, Port Huron, MI 4«06MtM»l. 
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The i»jdem has sufficieni grasp of ctHnmon sense applicaiiais to undereiaiKl and cany oui simple one or iwo step instnictions. 
S/hc is able lo successfully complete woric Ksignmoits which arc routine and standardized in nature. 



The suidem has sufficient grasp of common sense applications lo cany out moderaicly detailed insiniriiom. S/be is able 
successfully compfcie work assignments which are are not totally aandardized and which involve a few concrete variables. 



The student has suffcicmi grasp of common sense applications and of logic to cany out itetail^ written, oral, or visual 
instructions. S/hc is aWe to successfully complete woA assignments which, becau.sc of a variety of concrete variables, further limit 
Standardization and routine. 



The student is able to aH)ly logic and principles in oidcr to cany out highly detailed instructions of all types. S,1ie is aWe to 
successfully complete wt»k assignments which involve a variety of concrete vaiiaWraj, some abstract variables, and liiile ot no 
sfmulardizatioa. 

• Adapted with pennlsston fr«HB Thomas M. Kennedy, St Clair ISD, P.O Bos 5001, Port Huron, M! 4SJ61-5001. 
"Lowestbl. HiglKsttB4. NA mrans nsl sKCfsed. 



This is not a state-mandated form; it is only an example. 
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The siiKteni is able to rcad, copy and couiu numbers from zero to lOO. S/he can successfully add and subiraci .single digit 
ntunbus. 



The student isablc to add, subtract, and multiply whole numbers. S/hc can tcll lime, and can idenUfy die value of all (U.S.) coii 
bikI currency. 



The student is able to siicccs.'^fuUy make arithmetical calculations involving division, fractions, and decimals, S/hc can road 
a niler lo the nearest one-quancr of an inch, and can succcja^fully calculate change for small, routine puithases. 



Hie student is able lo successfully make arithmcocal calculations involving percentages. S/hc can measure with a ruler to the 

nearest one-thirty-sccoiHi of aninch.and can convert frartions todccimals.andcan aiT^ 
ptHMems. 



• Adapted with perrabsion tnm Thomas M. Kennedy, St Clair ISD, P.O. Bo% mi, Port Huron, MI 4«06!^0OI. 
•*Lowest k 1. H^l^ fai 4. NA means not assessed. 

This is not a state-mandated form; it is only an example. 
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The student is able lo request supplies and materials. S/hc can write identifying information, lamc, adckcss and telephone 
number, and can comprehend simple oral instnicucms. 



The student is able to clearly ask fcM" clarification of instructiOTS, and to articulaely describe basic iSTDblcms to a supervisor. S/ 
he can conipichend and successfully respond to multi-step oral instructions. 



The student is able lo clearly dcM:ribc varitxis fcaiurts of iKir/his environment - home, school, store, points of intprest, etc. y 
be can write a meaningful and lucid paragraph, can copy data fixwn oiw rcccwd 10 another, can comftfefKnd and successfully follow 
instructitms in a bask: manual of instructions, e.g., manuals instructing users in qyerational proocdurcs for the likes of Ktevision 
sets, stoves, lawnroowcrs, toasicis, ete.. 



The Stutknt is ^le to successfuJly guiik; petals on a lour, com{Behcnsibly describing features such as size, age and ^luc. 
S/he can siKocs^uUy ownposc a letter plainly requesting a product, infomtaiitm or service. can cwnprchcnd and successftiUy 
r^pond 10 routine buaness OHTCi^poirfence and motterateJy technical information, iiKluding rqiair auditor assembly inslnictions. 

' Adapted with penaisitoa from Tbomta M. Kennedy, St Clalr ISD, P.O. Box SOOl, Port Hurm, MI 48O61-5O0J. 
"Lowest fa I. Higbest fs 4. NA mmm assessed. 



This is not a state-mandated form; it is only an example. 



erIc 



ticathmdi EvaluatioD 



216 



Seomdary Special Edoration Pragram Manual 



Apipcndix E-27 * 




The studcm is aWe to camiHchend and successfully dad with basic faslenere and packing, i.e., perforations, Oaps. buttons, 
tippers, snap-on andscrew-on caps, etc . S/hc ran successfully identify the features of various materials such as wood, plastic, stone, 
ctoth, and metal. S/he can successfully identify and intelligibly describe the use of a hammer. S/hc could, for example, figure out 
how to and be able to disassemble and assemble a hall point pen. 



The student is able to accurately describe the features and uses of a variety of hand tools such as knife, scissors, sciewdrivei; 
pliers, and saw. S/hc can associate fasteners with tools, i.e.. screw and scrcvwlriver, naU and hammer, etc. S/he can figure out how 
to and can successfully change a flashlight's baUeries and bulb. S4ie recognizes ihe effect(s> of temperature extremes on various 
materials. 



The sludi3it is able to comprehend the details of v»ious look and fasteners such as types of nails and screws and types of 
wrenches and knives, and can successfufly associate them with their prnpt^ applications. S/hc can select the proper tools and 
matetiab which are needed to perform basic household repairs, assemblies and adjustments, e.g., repairing a lamp plug, installing 
metal shelves, and selling up sewing machine for use. 



The student is aWe to comprehend the existence of power sourecs such as manual labor, electifciiy, solar eneigy, and fossil fuel. 
S/he ^monstiates hasic awareness of various physical bws, eg., gravity, leverage, friction, and pressuic. S/he has an accq>tal^ 
working knowlafecofa variety of tools and procedures. S/he can successfully make simple rcpainswi major appliances- S/hccan 
perform basic auto maintenance tasks S/he can. for example, figineouthow to and can siKccssfully change drive bells on avacuum 
cleaner, solder a broken wire connection car change a blade on a lawnmower.. 



* Actaptcd with pemdsslcHi tnm Thomas M. Kennedy, St Cteir ISD, P.O. Box SQOl, Port Huron. MI 480$i.5001. 
*Xowest is 1. HlRhest |» 4. NA nscsms rot assessed. 



This is not a state-mandated form; It is only an example. 



ERIC 



169 



217 



VocatfaiRid EvBtoatim 



Appendix * 



SeamdBry Special Educatton Prt^m Manual 




The suutent demonstrates the sMiiy to succe^ully deal with taigiUe matoiais through visualization, to imagine the shape(s) 
satA surfaces of a finished object befc»e ii is built Sfl^ can ccrnifHChend a two dinK»istonal rcpresentatioi a three dimensicmal 
obj^t. By ^ymg a pian, can mentally maniiHilatc mmoials and dsjccts to create a stnKture in his^ mind from a plan. 

APPLICATION: Using drawings, patterns, skctehcs, ot dagrmns lo visualize a dncss, an assembhxl aufeffctja- orioom deagn. 



Thcja:udeniisabIetope«:dveperti!wntdelaiIin(*jectswinpicteMBUaiidgr^ S^canviMiallydiscaiBsimilaiiics 
aiKl diffracnccs in shapes, sizes, and shadings., and can make fine discaiminmi<Mis between lengths wd widths. 

APPPLICATION: Accuratdy selecting roatmals and tools few a wai la*. Readhng diagraois, grsq^s, and schematics. 
Visuallymatdhiingpartsorobj(xtswithiUustiationsfOTsel<x;ti<mcM'assemW Vi^ ectiontadcs. Visual verification 

tasks. 



liMiiiHiliiii 

The student is able to movemcnl accurately and swiftly in lespoose to task requui^iu»)ts. S/hc can ccx^rdinate hcsad, arms, trunk 
ami legs, and ^monstrates ite ability to move his/her one*s body sanootWy daring task pcrf(Hmanc«. S/he cnn maintain balance 
while standing, walking, or running. 

APPLICATION: Throw a ball, walk through wofk area without bumping intoothcrs, slide undcra car or a confined wodc 
anja, teach for tools while cnHiching, pcrfwm a task while leaching over one's head, traveling up and dowa a ladder* 



Thesttident is able to quickly perceive numerical »idAiraJ|d^^ dicn toquickly 

make a rcspwisc regarding accunKjy or significance. S/he can un^arstatKl pertinent details in both vert^ and lahdar material , and 
can pnoofit^ words and numbei^ while avoiding percepttial eirors in arittmietical ciHnputaticHi. 

APPLICATION filing, coding, stockroom work, nxwd-kceping, tsdcr taking. 



The student is able to move hLs/hcr fingc^ w^ilii eia^ to manipulate small (*jccts rapidly and 

aauratcly. 

APPLICATION: using small tools in confined work areas, starting small ^ws in Y^lcs with fingers, soldering electronic 
c(Knpoiients, typng, etc. 

The stu(k»it is able to perform turning and placing motions easily ^Ifuily with foiearm, wrist, and hands. 
APPLICATION: dicing foods, changing automotible lircs, ising hand tools, m»:hine operation and as^Mnbiy ta^ 

* AdapM Witt permission fr^ Thomas M. Kennedjr, St Clafa- ISD, P.O. Box Smt, IHNrt Huroa, MI 4{^1-$001. 
**1 is seriously ttefldent; 2 is dendeiit; 3 Is scceptabte; 4 Is very good; NA menm not assess. 



This is not a state-mandated form; it is only an example. 
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The stuOmt exhibits motivaied, alert, la^-oricnied woric behavior, and is neither indifferent nor incoasisicnL S/hc is productive. 
ai^Iies himAiercelf. am! tries hard to suctx^d. 



Piactic^ good gnxmiing and hygiciK. Maintains substantial bodily clcanline^. Ls neat, clean and wears appropriate clothing. 
Shows q^ntifMiate cmfxm for good SCTwarancc. 



Demonsiratcs positive coping ability in a wcNrk situittion. R^cts ai^jHt^riaicly to stress, task obstacles, n^xoitivc iaslcsand 
unjrfeasant la^. Di^Iays flexibility and^ a^piability. 



Is congenial, comfortable, responsibk;, showing a pcsiiivc regard and tn^rca in others. Is willing to become part of the worit 
group. 



AccciMs supervision, criticism, help, and insmKlion. Canmunicatcs and behaves aj^ropriatcly with authority figure. Readily 
seeks l^lp frcsn sufx^isor when ne«!cd. 



JiBlges own abilities and limitations realistically. Is moderately self-cwnfidcni. Takes mistakes in stride. Readily perceives 
and accepts his^ work rcle. 



ll^S^^Kiiilffilli^8M:l 

K^sawoilcatmosphcre. Aca;ptsstnK;tuieandthcdcinandsofa!sigi^ta^s. Mvcsplcasim; from completing work lai^s. 
Adbexes to mnk i»Tx^urcs. Is ^cty ami^ious. 



'Adapted wlti] permteion from Thomits M. Kenaedy, St Oalr IS0, P.O. Bos 5001, Port Huron, MI 48061-5001. 
••1 is serfoosiy defkient; 2 is dsflclent; 3 b acceptable; 4 is very good; \ means not ase!«$ed. 



This is not a state-mandated form; it is only an example. 
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BASIC SCALE OF VOCATIONAL READINESS: 
A Situational Assessment of Prevcycatlonal Competence 

Nwna: Sch<>ol:. UuX^z Rater: 



COGNITIVE DEVELOPMENT ^ < § 



(RD) Reasoning E^eveiopment 




(ND) Numerical Development 




(LD) Language Development 




(MD) Mectiani<ml Development 




PERCEPTUAUMOTOR ABILITY 


(S) Spatial Relations 




(P) Form Perception 




(K) Motor Perception 




(Q) Clerical Perception 




(F) Finger Dexterity 




(M) RAanual Dexterity 




WORK BEHAVIORS 


(RWE) Relationship w/ Woric Environ. 




(RS) Relationship writh Self 




(RA) Relationship with Authority 




(RC) Relationship with Co- Workers 




(T) Temperament 




(GH) Groomtng/i-lyglene 




(M) Motivation 





Comments: 



'Adapted vritb pennfesioa from Hiomas IVS. Kennedy, St Cteir ISD, P.a Box 5001, Port Huron, MI ^61-5001. 

This is not a state-mandated form; it is only an example. 
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^ Instructions ^ 



Appendices E-31 through E-47 consists of a vocational evaluation report utilized by field staff who 
then forvrard a completed copy, for editing, to central office clerical staff who maintain the report fomiat 
on a computer hard disk s> stem file. 

Field staffpersons should check only items which are appropriate for the individual assessment Not 
all tests are given to each student 

All possible results are listed for each test; evaluators should check only those results which apply 
for each test administered. 

A summary section is then developed as a short vmttcn compilation of common interest areas 
(noted through the series of interest tests administered), preferred working conditions, and methods of entry 
into the chosen job maiicet 

The summary section should be followed by a series of statements briefly describing aptitudes and 
other test results. 

The recomn»ndations section details appropriate objectives to consider implementing as part of a 
student's educational career. These objectives range from improving specific prevocational skills, i.e., 
mastoing arithmetical operations with fractions, to attending an appropriate vocational training program. 
Additional recommendations could include appropriate referrals for funher assistance, i.e.. job placement, 
or improvement of survival skills, mch as learning to budget 



• Adapied with permission from David Cowell, Marquette-Alger ISD, 427 West College Aventse, Marquette, MI 498S5. 



This is not a staie-mandated form; it is only an example. 
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C 



Reason for Referral 



□ CcKimelc^ Request 

□ FiaimRaqiucst 

□ lb ctetennine ajpt^»iaie vocatkmal trainmg c^Hiws. 
□lb dctemii!^ pievocatic^ skills progn^. 

□ lb dettainine vocack»ial inie^ 

□ To (tetennii^ fmigress in pon^mal adju^ment skills relau^ to ^nocaticma! training m)uirefneni& 



c 



Tests Administered/Reviewed 



a Wkle Range Interest Opinion Test 

a Harr^gtiffl-O'Sliea Career Ikckiion Making System 

□ Sbnger Pictare Interest Screening System 

□ Mfehl^Bii Occupatikmal Infonnatton System 

□ Aptk^an Interest Survey 

□ Ideas: Interest Survey 

□ Reading Free Inventory 

□ Ksder Gesersl Interest Survey 

□ Edward I^rsmaal Preference Test 

□ Armed Service VocatioQal Aptitude Battery 

□ Apticom AptttvMle Battery 

□ General Aptitude Test Battery 

□ Differential Aptitsde Test 

□ Bennett Mechanical Comprehension Test 

□ SRA Mechanical Comprehension Test 

□ SRA Clerical Aptitude Test 

□ Bennett Hand-Tool Dexterity Test 

□ Minnesota Spatial Relations Test 



□ Wide Range Employment Sample Test 

□ Special Education Records Review 

□ Act Career Planning Test 

□ Wide Range Achievement Test 

□ Educational Skills Development Battery 

□ SRA Arithmetic IndPX 

□ SRA Reading Index 

□ Indistrial Reading Test 

a Social and Prevocatikmal InformatioD Battery 
a Life Sfcilte Tests for Lfving 

□ Pennsylvania Bi-Manual Work Sample 

□ Prevocational Assessment and Curriculom Guide 

□ Vocational Assessment and Curricttlum Guide 

□ InfcH-iDal Rater Reading Test 

□ Classroom Performance Review 

□ MEAP Test Remits 

□ Work Values Inventory 



* Adapted with pimlls^oii from DavM Coweil, Marquette- Alger ISD, 427 West College Avenue, Marquette, MI 49855. 



This is not a state-mandated form; it is only an example. 
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iWide Range Interest 0|Mnion Test 





Low Interest Areas 


□ Aft 


□ An 


□ liteiaAiie 


□ Literature 


□ Musrit 


□ Mi^ 


□ Dnmia 


□ Ehama 


□ Sates 


□ Sales 


□ Man^en^ 


□ Man^g^m^ 


□ Office Wtiiic 


□ Office Woric 


□PtnonsdServke 


□ Person^ Service 


□ Protective Smioe 


□ Protective Soric^ 


□ Social Service 


□ Social Servio:^ 


□ Bioto^^^al Sciciicc 


□ Biok^kal Science 


□ I%ysical ScieiK:e 


□ Physical Sc»^iK% 


□ Numbe^ 


□ Numb^ 


□ Medianics 


□ Medianics 


□ Madiii^ Qp^^^on 


□ M^ine Opc^tim 


□ Ont&xv 


□ Outdoor 


□ Athletics 


□ Athletics 


□ Social Sck»ice 


□ Social Science 



Additkmal Traits 

□ High Setk^it^ness So^rc 

□ Low Sectentariness Score 

□ Hi|^h RiskScoare 

□ Low Risk S(^^ 

□ Hi||i Ambiticm Scc^ 

□ Low Ambitkm Score 

□ High Chosen Skflls Score 

□ Low C3ii>sra Skill Sam: 

□ High Sex Stereotype Score 

□ Low Sex Stcm^pe Score 

□ High Agreement Sccsre 

□ Low Agreen^t Scene 

□ Choices McHivmcd by Ukcs 

□ Choice Mttivated by DisOk^ 



IDEAS: Inter^t Determination^ Exploration and Assessment System 



Higli Interest Areas 


Low Interest Arcs 


□ ^fecI^nicaVI^xing 


□ Mectmnical/Fixing 


□ Electnmics 


□ Etectnmics 


□ NatiBe^Dutdoors 


□ Ns^tae^iddoois 


□ Sc^Kre 


□ Scim^e 


□ Numbers 


□ Numbers 


□ Writing 


□ Writing 


□ Arts^/Qafts 


□ Arts^/Qafts 


□ Social Service 


□ Sockl Service 


□ ChikiCare 


□ Child Care 


□ Medk^l Smices 


□ Medical Service 


□ Bu^ne^ 


□ BuMi^ss 


□ Sates 


□ Sales 


□ Office Pimlice 


□ OflicePrs^tice 


□ Food Service 


□ FoodSorvic^ 



• Adapted witli pemissloii from David CoweU, Manquette-Al^r IS», 427 West Coflege Avenue, Marquette, MI 498S5. 



This is not a state-mandated formi it is only an example. 
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^APnCOMtoterestSu.:^ 



High Interest Areas 

□ Sdentjfic 

□ Pkoi&i/Amnials 

□ Ftotonive 

□ Meclmnkal 

□ Indus&ud 

□ BusimsDei^ 

□ Selluig 
QAccx»miiodating 
O Humraifariaii 

□ Physkid Fraformuig 



^^^^^^^^^^^^^^^^^^^^^^^^^^ 



Stated Choices 

□ Skills CniHs 

□ Tsdinical^^ 

□ Legal Woric 

□ I^uall^ 

□ Math Sdoice 

□ DataAiraly^ 
□Ait^Vbrk 

□ Liteiary Work 

□ Musical WOTink 

□ anqgcmm 

□ Clerical Wbfk 

□ Nfedk^-Demal 

□ PeiSDoal Servk:;e 

□ Sates Wcirk 

□ Eatemiiimeftt 

□ Cimom^ Services 

□ Social Services 

□ EdiK^ttifKiWc^ 



Job Values 

□ Job SecurUy 

□ Plr^ge 

□ Good Salary 

□ High Achi.?veinent 

□ Roudi^ Aaivity 

□ Variety-Diversion 

□ Creativity 

□ Working With Your Mind 

□ Indepencfencc 

□ Wcwking With People 

□ Ptysical Activity 

□ Work Under Supervision 

□ Work With Your Hands 



Student's Perceived Abilities 

□ Artistic AbilUy 

□ Musical Ability 

□ ComputattCHial Ability 

□ Maih Ability 

□ Sdfflttik AMlity 

□ Languai^ Ability 

□ Mcdiamcal Ability 

□ Manual Ability 

□ Siatial Ability 

□ Social Ability 

□ Teaching Abfliiy 

□ Persuasive Ability 

□ Le^to^ip Ability 

□ Clerical Ability 



Fpliire Plans 

□ Graduate SclKwl 

□ 4YearColl^ 

□ 2YearCdlege 

□ Vocatknml or Technk^al School 

□ Busing School 

□ Nmsing SdKX^ 

□ Military Smk^ 

□ On-the-Job Training cr Afp:entk:^iip 
□No A^tkmd Training w Educaticn 



High Interest Are^ 

□ Crafts 

□ Scientific 

□ Am 

□ Social 

□ Bu^ness 

□ Clerical 



* Adapted with petmisstiiii fh» David Coweli, Marquette-Alger ISD, 427 West College Avenue, Mar«itiette, MI 4985$. 

This is not a state-mandated form; ft is only an example. 
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High Career Closer Match Areas 



□ Science 

□ Engli^ 

□ Foreign Uuigtia]^ 
a Social Studio 

□ An 

□ Misic 

□ Clerical 

Q Bi^iiiess HmK^ 

□ Busing Managonent 

□ Hemic EcoKHnkrs 

□ ShoporOaflts 

□ Agricultme 

□ Techniciil Studies 



□ Skilled Crafts 

□ Technk^al 

□ LegalWott 

□ Manual Wc^ 

□ Math-Sck^m^ 

□ DataAmlysis 

□ AitWmk 

□ Literary Woric 

□ Music Wc^ 

□ Man^g^cmc^t 

□ QcriodWcKk 

□ Modical-I^tal 

□ P»rscmal Service 

□ Sales WcHic 

□ Emenmmneni 

□ Customer Services 

□ Social Services 

□ Ediscauon Went 



(kaipatbm Reeled Of Interest 

L 

Z 

3. 

4. 



^KuderGCTeral Interest Inventor^ 



Interest Areas 

□ OuEdoor 

□ Nfechank:al 

□ ComputiOkmal 

□ Scientific 

□ Persuasive 

□ Aitisaic 

□ Litems 

□ Mwsacal 

□ Social Service 

□ Clerical 



Low Interest ArMS 

□ Outdoor 

□ Mechank^al 

□ Omimtatiknial 

□ Sdffltijfic 

□ Perntasivc 

□ Artistic 

□ Litei^y 

□ Musical 

□ Social Service 

□ amcal 



• Adapted with perm^cm frMs DavW CoweH, Marquette-A^er ISD, 427 CoHege Avenue, Marquette, MI ^»85S- 
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^^^^^^^^^^^^^^^^^^^^^^^ 



lateral 

□ Daia 

□ Things 



Areas of Wwk 

a Busa^i^ ami Qisrkal 

□ Human Relaticms and Humanities 

□ Medkd and Related &rvices 

a Perscmal aiMl PxtMsctive Servii^ 

□ Science, MadKrniatics and Engineering 

□ Tr^fes and Industry 



Physicai Strengths 

□ Light poumls max onum - 10 poands freqiK^tiy) 

□ Medium (50 pcHinds maximum - 20 poumis fn^uently) 

□ Heavy (100 pounds maximum - 50 pounds ftcqucmly) 



A^ftrsive niysical Requirements 

□ Climb cn- Balance 

Q HamKe^ Reach or Touch 

Q Kned, Stoc^)* Cnnich or Craw! 

□ See 

□ Hear or Talk 

□ None 



Wwking Condithms Preferred 

□ Inside 

□ Outsicfo 

□ Both 



Educational Requirements Preferred 

□ Lc:^ than High School 

□ ApfHemiccship Without Dipbma 

□ High School DipkHna 

□ High Scliool I^plcmia With Vocaiicmal Training 

□ Certifictte Prc^^am (Up to Year) Beycmd 
High&hool 

□ Associ^ Degree 

□ Appientice^ip With High School Diploma 

□ B^hekM'*s Degree 

□ Ma:^*s Degree 

□ Profe^cHial Degree of Doctcrate 



Wwk Temperaments Prefermi 

□ Accuracy 

□ Qeativi^ 

□ Diiecting 

□ Evaluation 

□ Int€7;^tion 

□ Logic 

□ PC3:saiask)n 

□ Rep^itkm 

□ Stress 

□ Variety 



Job Matches 



* Ai^ted with perml^m fttm Davkl CnweU, MarqMtte-A^er ISDp 427 West Ccrifege Avenue, Marq^tte^ MI 4!MS55, 
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Higli iBtar^ Areas 

□ AuUHiKKive 

□ BiukUng Ti^ks 

□ Ctefical 

□ Animal Care 

□ Fbod Service 

□ Pttkitt Clare 

□ HortKuIturc 

□ Housekee{)ing 

□ PeasMialServke 

□ L^odry Service 
a Materials Handlu^ 



Low Intere^ Areas 

□ AuUHiKMive 

U Building Trades 

□ Clerical 

□ Animal Care 

□ Food Service 

□ Patient Caie 

□ HorUcuUime 

□ Housffikraping 

□ PcnKHial Service 

□ Laundry Service 

□ Materials Handling 



^Sjn^rjiiS^Siirve^ 



High Intere^ Areas 



High iDteresi Areas Lo^ ^^^^^ 



• Adapted with permissiaR from David Cowell, Marquette-Alger ISD, 427 West College Avenue, Marquette, MI 498SS. 
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^Aptitude Battery^ 



□ Gfmrai Aptitttde Battery 

□ Aptkrom AptHuiie Battery 



□ Differentiai Aptitude Battery 

□ Armed S«rvim Aptitude Battery 



Aptitude 

General teaming Ability 



Standard Score 



Veibal Aptitude 



Numerical Apiiludc 



Spatial Aptitude 



Perceptual Aptitude 



Clerical Aniiiudc 



Mmor Coordination 



Finger Dexterity 



* Adapted with permia^dmi frimi DavkS Cow^ll, Marquette-^ Alger ISD, 
427 WtA Coite^ AveDM, Marquette, MI mSS. 



Standing 

□ Below Average 

□ Low Average 
U Average 

□ High Average 

□ Above Avcarage 

□ Below Average 

□ Low Averse 

□ Average 

□ High Average 

□ Above Average 

U Below Average 

□ Low Average 

□ Averse 

□ High Average 

□ Above Average 

U Below Average 

□ Low Avcn^ 

□ Averse 

□ High Average 

□ Above Aviaage 

U Below Average 

□ Low Average 
U Average 

U High Average 

□ Above Average 

□ Bekiw Average 
U Low Average 

□ Averse 

□ High Average 
U Above Avcanage 

□ Below Average 
U Low Average 
U Average 

□ High Average 
U Above Average 

□ Below Average 

□ Low Average 
U Average 

□ High Average 

□ Above Average 
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Manual Dcxlwity 



Eye-HoiKi CoordinatitRi 



□ Below Average 

□ Low AvcR^e 

□ Average 

□ High Avcrasc 

□ Above Average 

□ Below Average 

□ Low Average 

□ Average 

□ High Average 

□ Abo'/c Average 



UiQguage Developinent 
GED Level 



SccHe 



1 

2 
3 
4 



Profiency Level 

5 
5 
6 
6 



Math Developmeni 
GED Level 

1 

2 
3 
4 



Scort 



Profiency Level 

5 
5 
6 
6 



gRA Mathematics IndexJ 



Level 
I 
2 
3 
4 



Dewiptioii 
Addition and Subtraction of whole numbers 
Multiplication and Division of wtolc numters 
Fractions 

Decimals and Percentages 



Profkfency Score 
11 
11 
10 
U 



Student Scoie 



• Adapted with permlssii» from DavHi Cow«II, Marquette- Alger ISD, 427 West CoUege Aveaue, Marquette, MI 45WS5. 
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F^rcentife 



Norn® 

□ Unskilled 
U Scmi-^illcNdl 

□ SkUled 

□ OfTtcc and 
Toclmical 



IVrcentlle 



SRA Reading Index 



□ Semi-skilled 

□ Skilled 

□ Office and Technical 



Norm 

□ Unskilled (Packer) 

□ Scmi-skiUcd (Truck Diivcr) 

□ Skilled (Caipcntcr) 

□ Office and T«±«iical 

(Compuior Operator) 



Level 


Inscription 


Prof^fency Scire 


1 


Picture- Wcwrd AssociathMi 


7 


2 


WcHTi-i>%odtng 


Percen&ile 10 


1 


Hirasc Comprctension 


10 


4 


Sentence Ccsnpiehension 


9 


5 


Paragraph ehcnsicHi 


10 


Percentile 


Norm 






□ Ui^kiltcd 





Student Score 



Nurni 

□ Unskilled (Packer) 

□ Semi-skilled (Truck Drivo^) 

□ Skilted (Center) 

□ Office and Technical 

(Ccmpulcr Opemor) 



Raw Score 



Percentile 



Norm 

Eleventh Grade Academic High School 
1 1th Giack^ Tcchnk^al High School 
Skills Trades Workers 
Mechanical Jc^ (Aviation) 



Raw Score 



I^reentiie 



Norm 

Eleventh Gfa<te AoKlemic High School 
11 th Grade Technical High School 
Skills Tredes Wwkers 
Mechimical Jc^ (Aviation) 



• Adapted with permMtm frmn DavW Cowell, Marquette-Alfeer ISD; 427 College Avenue. Marquette, MI 4^155, 

This is not a state-mandated form; it is only an example. 
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^^^^^^^^^^^^^^^^^^ 

Score Peicendte 



Norm 



Mecha»ic£s! Tools 
Score 



P&rcentile 



Nomi 



Spatial Relathms 
Score 



Percentile 



Ibtal 

Score 



Pfeircniile 



Nonn 



IVfeasisrIng 
Sccre 



□ ProHcient 

□ Needs Imi^ovemeitt 



Ruler Identification 



□ Phrficiait 

U Needs Impmvmcait 



• Adapted with pcr jissfon from David Coweii, Marqaettc-A^er ISD, 427 West College Avenue, Marquette, MI 49855. 
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[industriai Reading Dest 



Score 



38 



Norm 

U High SdKK>l Students in Service Ckcupaiions 

□ High Scho)! Sttidms in Machimj Trades 

□ High School Students in Stmcuual Trades 



^^^^^^ 



Achievement Test 



Readiog 

Grade Eqiuva^t 



Grade Equi\^em 



gRA Clerical^ 

Office Vocabulary 

Sccsre 



Percentile 



Norm 

□ Tenth Grade R^jmalcs 

□ Tenth Grade Males 

□ EIe^^nth Gr^c Females 

□ Eiev^th Gnrfe Males 



OfTiee Arithmetic 
Score 



Perccmile 



Norm 

□ Taith Grmte I^niales 

□ Tenth Gracte Mates 

□ Eleventh Gr^ Females 

□ Ek^vcnUi Grade Mates 



Office CheckiEig 
Score 



Percentile 



Norm 

a Tenth Gr^de F^mates 

□ Tenth Grade Mates 

□ Eleventh Grale Females 

□ Etevomth Gr^e Mates 



♦ Adapted with pcruiissSm frmn Osvkl Cows II, Marquette-Al^er ISD, 427 We^ CaHege Aveni^, Marquette, MI 49SSS. 
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JotelCterkalSkills 

Score 



Percentile 



Norm 

□ Tenth Grade Females 

□ Tenth Graik! Males 

U Elc^th Grade Females 

□ Elcvoith Grade Males 



^^^^^^^^^^^^^^^^^^^^ 



Assembty 

Tunc 



Pfcrcemilc 



Nonn 

U Male Gcn^l Pbpulatic»i 

□ I^male Genaral Pt^ulation 

□ Male High School Students 
a Fcrimle High &:booi Studrats 

□ Male Industrial Workers 

□ Female Industrml Worters 



Timf 



Percentile 



Nonn 

U General Pc^ulaticMi 
a High School Students 
□ Indust' iai Woilcars 



Time 



Percentile 
I^icentile 



Nonn 
Nonn 



Additif»sal Observatfom 

□ Appears to haw skt discrimination pnoblems, 

□ ^[^pears K> have shqie discrimination problems. 

□ Lack of organizational af^no^h to t^sk 
a systematic in api^irach 

□ Dexterity probtems iKHed. 
a High Frustration level 



• Adapted with ^^nnbrfon tarn Dav W Cowell, Marqi^tte-A^er !SD, 427 Werf College Avenue, Marquette, MI 4985S, 
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Thm Pi&rcemile Nonn 

Boys VocaticMial High School 

Time Pticcntile Ncmn 

MauitoiarK^ Af^Iicants 
R^niouffK^ Meclmnics 
Aiiiine Mectmmcs 
MannfKtiiring A[^icants 



Test Possible Raw Percentage Reference Group 

Score Correct Percentile Rank 





Score 


Purchasing Habits 


36 


Billeting 


33 


Banking 


31 


Job Rdated Behavior 


30 


Job Search Skills 


32 


Hcnne Management 


33 


Healthcare 


30 


Hyg^e and Grooming 


26 


Functional Signs 


26 



Total BatSery 277 



• Adapted with permLsslon from David Cowell, Marquette-Alger LSD, 427 West College Avenue, Marquette. MI 49855. 
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gests for Ev eryday Liviii^ 

Test 



Paw Sccw 



Banking 



Bmlgeting 



Healthcare 



H(»ne Management 



Job Search Skills 



Job Related Beti^vics' 



Skill Level 

□ Below Avoa^ 

□ Avci^ge 

□ Above Average 

□ Below Average 

□ Aver^ 

□ Above Av^ge 

□ Below Average 

□ Average 

□ Above Avmige 

□ Below Av^aige 

□ Aven^ 

□ Above Average 

□ Below Avoa^ 

□ Averse 

□ Above Average 

□ Below Average 

□ Aveiagc 

□ Above Average 

□ Bek>w A v€iage 

□ Average 

□ Above Avoage 




Nmn Group 
a Junior Hi^ StiKkaits 

□ Senior High Remedial Studoits 

□ Senic^ High Students 



• Adapted with permissimi fran David Cowell, Marqwtte-Alpr ISD, 427 West CoHege Avenue, Marquette, MI 49855. 
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Area Ptoints Percent of Competitive Employment 

Att£ndaiK:e/Enduiance -.^ 

IndepeiKiencc 

P^uctkm 

Learning 

Bdmviw 

CcHnmunication Skills 

Social Skills 

Groomii^/Eating 

Reding/Writing 

Malh 



^^^^^^^^^^^^^^^^^^^^^^^^^^^ 

Area Points Percent of Workshop Level 

Attendancc/Endmance — 

Indqictidcncc — — . 

ProdiKTum . 

Learning _ 

Behavior . 

C(»nniimicauon Skills 

Social Skills ^ 

Gnx)niing/Eating 

Toiteling Skills — 



♦ A^pted witli perntibs^ tarn DsvfeJ Coweli^ Marquette-A ^ ISD, 427 West Coli^e Ai^nue, Maninette, MI 49855, 

This is not a state-mandated form; It is only an example. 
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Class Grade Level 



^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^ 




Interest tests indicate preferences for the following working con^ 
determined through Harrington O'Shea, MOIS, and student comments, e.g., "\vork with hands") : 



• Adapted with pennisloa from DavW Cowcn, Marquette-Alger ISD, 427 West CoUege Avenue, Marquette, MI 498SS. 

This is not a state-mandated form; it Is only an example. 
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SenMKlary Special Educstioii Piwam Manoal 



Preferred methods of entry into an occupation arc (Ust preferences noted through 
Harrington O'Shea, MOIS or expressed, e^., 2 year coUege) : 



Consistent occupational areas of choice are (Ust occupational areas common to all interest 

tests) : 



• Adapted wSth pensissfoii flrora DavU CoweU, Marquette- A^er ISD, 427 West CoUege Avenue, Marquette, MI 49855. 
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QtECOMMENDATlONS ^ 



Include statements regarding appropriate vocational pursuits, math or language upgrading, 
social skills* upgrading, etc.: 
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Twining Agreement for Special Education Work-study 





















CfTV 












BEOOiMNOtlATi: 








Hilfca \t It II 




















1 aATywOAV 1 tOTAL 



1 EDUCATIONAL AfSFNOV 1 




CM«t(M Cote Pfem*ar 













1 EMPLOYER I 




Tetopiwfio: COSmOCAL NO. 















I. SCHOOL { 



I n. SCHOOL I 



This is not a state-mandated form; it is only an example. 
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1 IIL EMPLOYER | 




Ues^ps^ifsiy JfibGsdvtfi^a latere poi^lSi^Q.ific^idecnssHa lot s£C«V3$^ite R6i^^^iM«lGpeM%iw6iM«v^i»^^^€^B'^J^i^ 
















- 





IV. GENERAL aWPmONS | 

A. Tirait^ bgiees to al»(te by tibe irgtUalknis ami poUdcs of his 

B. The empkiyer agrees to assumes r»;p(MisiUlity (cs providing the trainee with the broadest occu|»tioral 
experience in keeping with the job activities. 

C. The coofdnidiCB- will anan^^ for in-!»:hool rotated instruction, cxinsultation, and advis(»y service to panics 
concent with this uaining program. 

D. The anptoyimait of the trainee shall conf<»m to all fcdoral, aaic, aiKl local laws, including non-discarimination 
agaimt any af^Kcant (x canploy^ l»cause of age, sex, race, national wigin, ts handicap. 

E This trailing |m}giani shall NOT be intenrufHed widiout prior consultaUon among the traiw^, employer, and 
«KinlinatOf. 

F. The employer will prcaect the health, welfare, and safety of the trainee. 



Signatures of persons af^roving this prt^ram: 

Student . ^JSignature) 

Employe r (Signature) 

Parent (Signature) 

Coordinator/School 

Officia! „ (Signature) 



Date 
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School 

aty_ 



WORK-STUDY TRAINEE EVALUATION 

Schocd address ^ 

niimf 



Lfist Nam 



First Nairn 



CiKinlinator 



l^^JSl?^! '^^^"f^ ^ "^"Jy i"^'"^^ in "Other cai^. In e«ch caicgoi^ check only otic 

stetm««whK*nKiscmcist«ccw^ We m:ourBge your eddiiional cot^^^ 

AccoraoporWork: 



Q Consistendv 
Q C^ful 

□ Fair, i^Dds imfSDvimem 
Q Carel^ 

V» id Matertels Equipment: 

□ Ocmsiamly asxtirate 
Q Carefid 

□ I^; needs impiovanm 

□ Cmete» 

V» of Working Time: 

□ Busy and cflective 

□ Was^ time 

AtUtude toward Job: 

□ CcmsiAemly accurate 
Q Careful 

□ Ju^ajob 

Iiittotive: 

□ SkJf-cmHivaied 

□ Neecbliate direction 

□ Fain needs remimfing 

□ Needs con^antdiiection 

Attitude toward Co-workers: 

□ Works well with all coworkcn? 

□ Gets akHig with most 
a Gets ^g with soinc 

□ Notaieaminanber 

Persmiri Apprarance: 

□ Ex^^kxially pl^ng 

□ Neat 

□ Nmneat 

□ Fair; needs improvonent 
Addiijonal Comments _ 



Sai^rvi^'s ^nature 



Work-study Coordinator's 's signature 
Siudepfs Signature 



Care of Working Area: 

□ BxceiHicmally clean and oganized 

□ Koq^areactean 

□ Fair, n(^ imiHOvcanm 

□ Careless 

Speed in PdiurBiing Duties: 

□ Fastaml^uiatc 

□ Sttisfa:t(^ 
Q Slow 

□ Fair; iK^s improvement 

Job Learning: 

□ Exc^kmal ability 

□ Learns and retains well 

□ Ixanis; needs reminders 

□ Learns slowly 

Respcmi^bility; 

U &eks^hmdlesr^^nsiUlity well 

□ Seeks r&spcNisibility 

□ Aa:cift$ iai^nsibiljiy 

□ Avoms re^KKisibility 

Attendance: 

□ Nm^»%ntc»r late without reason 

CM" notice 

□ Sekiom ab^t laiC 
U Ateem (H- lau^ occasionally 

□ At^mcH^ late often 

Job AppUcathMi: 

□ C^sd^emul effective 

□ Knows and u^s proper proceduxts^ 
U Us^y foHowspiocc^Zure 

□ Does not follow {mxiedme 

Fers^aiity on the Job: 

□ Excellent with people 

□ Chtfj^ing; relaxed 

□ Limited enthusiasm 

□ Nm people oriented 



Date 



latoopytOBchoo! 



2nd copy to student 



3rd copy to ^nptoyar 



This is not a state-mandated form; it is only an example* 
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Schyol DisiricL 



Studoit:. 



Vocaticmai msa:_ 



Dm tiaiiung beg>i^^ 



Hours of cn^oynu»it:_ 
SdKiol: 



Work-study ccx)niinator:^ 



Name of conmuniiy training sitc:^ 
Addrcss: . 



Worker's C(»np(^isaiion: 



.Gra<lc: Age: ^SS#^ 

Vhom: 



D.O.B. 



^Wages: 



J>ai& of training tmiii^lkin:^ 



_DiaraDOT of cniplo)mcni:_ 



Address: 



Phone 



c 



IN COOPERATION WITH 



3 



Contact's name:. 



Some Responsibnilies of Proiram Partkipants 

1. TTicccwitUiaUff wUl wcMikasaamsiritoilftwthcccm^ 

2. The coonliialOT will imnrkk; awn^ing wnA follow-up for she trainee. 

3. The trainee wiH be punctual and ccmipteieasigmsdtadcs to ihcb^ 

4. Thetiaineewillablcfeby ttK:regulaticmsiavip(dk:ksof theti&iner 

5. The community tfainer will i»ovi(te the trainee with the iHxadeaoccupati^ 

kee|»ng with the ati»:lKd Using trainee 

6. -iTiis a^meni wfll confonn to all fotkral. state, and local tows and regulmiens. 

7. IiistlKpolk;y(rftl»___ SdKwfe that no p»«jn shall c»i the 

basis of sex, lasx, coks, religion, anceary, maiital status, natstmal wigin, or hamiicap, 
be excluckd fitmi p^tkipating in, be ^ed the bcm&ts of, or be subjected to dis^rimi- 
natk)n in employment or any of its iHO]^:ams ot activiiies. 

^GNATURES OF PERSONS APPROVING LEARNER PROGRAM ^ 



Sludcnt:^ 



Parent. 



TVaiiwn 



Dale: 



School ofTtcial:. 



This trtming program shall not be interrupted without prior consultation between the trainee, trainer, and coordinator. 



E RJ^C'^*''*"**"^ Services 
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Work-Study Ptacement Pian 
Page 2 



Educfitianal Goals: 



Specific tasks to be po^fonned: 



Stai»Iattis for on-thc job perfonnance: 



StufltDt lEPC aiithorteisig tJib placetnenE was conilBCted m (date). 



Seomdary Special Ediicatkin Pitigrani Mamiai 




EvahiatCH^s Name ^ 

Stu(fent*s Nait]^ . 



PsrsKHial QuaKties and Abilities 




Excellent 


Good 


Average 


Poor 


Not Satisfacto7 


M>ility to foltow diredbns 












Ac(%pts clitidsin 












FHjrKtuality 












Per^jnal appearance 












Sense of responsibility 












Courtesy 












Ability to get along with other students 












Quality of work done (based on the 
student's ability) 
























Attemjaix® 












WorK finished on tin^ 












Cooperation with teachers/aduRs 












Self-control 












M'mds own Uisirwss 












Asks for help when a^ropriate 












Safety conscious 












Shows initiative - tooks for work to do 













This is not a state-mandated form; it is onij an example. 
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Name. 



JobTiUe. 



Fw Period of . 



Date. 



. Trailing Site. 
Location 



This evatMoiian, based on i^xserviMSian a/the trainee's p&formance, is to kelp itetermine empi<yymem readirmss. 
Thefolhwing Um\^sal Work SkiUs wi^ mcxm^mnying Minimmn Criteria ore ctmsidered nece^ary for €^ry. 
Indicate wketi^r ite skill fewr/ is attained wiih a check in Ite t^^opriate box. 



Mkihnum Otl^rktfii: 



Wia-ker Traits iNyform^ Am 




VES 


KO 


A. 


Mt^tOmkce ^^^^^^^^^^^^^^.^^^ ^ , 










B. 


Pimctitaiity . being In desisxmted area on time . . 


— B. 








C. 


Mc^lvatton - perfMm tasks wtlUig^ ^.-^^.....^ 










D. 


Initiative - seeks additloiial work « _ _ ^. ^ 


1L3« 








E. 


Ftexlbittty . iiK>¥es tttm omt task to ancOier with a mxsitlve atttttnle^.^...^ ^ 


E. 








F. 


Wiwk IndepeiMteiice - performs teamed tmk wtttmat re-directfon or sumiort ^ ^ F. 








G. 


Attentlveness - ccmlJaues to work dtuing distrariing sltimflmtf: . -^...„...„.„.. , , , 


.G. 








H. 


Wwk Jadgment - reo^nlaes cwrect cmnpMkm of tasks 










I. 


Stamhm - exhibits sumdeiict phj^al eoduraiice... ^^^^ 










J. 


Care of Equtpment - handks equlpimail carefMly . 


•••««• «««mJ|« 








K. 


F^dlowlng Rides -AAowsestabllAednri^anidw « 


^.K. 








L. 


Safety Observance - observes jafWy rales and precautions without assistance L. 








Appearance 




A. 


Attire - wears ckithes acceplabk ftir the work letting . 


»M«*«*^ A« 








B. 


Gromiine - maintains a neat appeai^nce , 










C. 


Hygiene - keeps self ck?an and odor-^kre ^^^^.^^ ^ 










Interpersonal Behaviors 




A. 


Communkatlons • communkstilon si^ills do not hiterfere with Job performance ^ 




B. 


Reiatiottships with Supervl^>rs • exhibits soclaDy acceptalbe Interaction « ^ 










C. 


Relathmships with Peers - harmonkN^j laterKls 










D. 


Behavior with Members of the Opposite Sex - exhibits acceptable s^xriai behavior 


D. 








E. 


Behavkn- with Vfe? on - exhibits acceptabte smial behavior ^ 










F. 


Cooperatton with Supervisors - complies immediateiy ^^^^^ ^^^^ . 


— — F. 








G. 


Rei^imw to Oireetfon - responds appropriately to^pervfe(»^' requests ^...^ 










HI* 


Frustration Tolerance - eopes appropriately with difHcutt sltuatkir . ^.^^..^ 










L 


Respect for Othere' Property - does not steal . . . 


— .-I. 








J. 


TnithlWness . telis the trufli ^ ^ 










K* 


Other Behavii^ns 














K. 









COMMENTS: Ackfiiional strengths or wcaknci^f» whicji would significanlly sdfca ihis trainw's entry into ihc job market. 



. TnuncT - Supm'isor. 



Ydlow 



Sc}kh>1 Cowdin«tor_ 
YcUow 



ERLC 
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Name 



Case Manager 



dommns. 



The folhwing abjedives represeni behaviors ctmvnonly asfockued wiUt ihe cogniiiife andfar ps^komotor 



It is understood that all objectives begiEi when 
the student demonstrates the ability to 



Achkvemeat CodM 

1 - Un^le to do al this time 

2 - With ph^ical a^istance or intCTvention 

3 - Wilh vdbal ncmincfcrs, cues, or dincction, only 

4 - Inckpendently 

5 - Competitively 
N/A " Not Assessed 



$tmctui«l^vel of Training Environment: H-H^h M-Medium L-Low 

EvahiatSon Dates 



H M L 



H M L 



H M L 



H M L 



A. Skills Specifically Related to Woric Area 



. I I L_ -J 

COMMENTS: 

Trainer - Supervisor 

B. Generalized Skills Related to Acquiring and Using Leanalng , , 1 

1 . learn new tasks — - ' 

2. tetain learned t&sks — — * — - — — 

3. organiie routine tasks — - — ■ 

4. transfer banning ftom one task to anothta^ similfflr la^ - i 1 ^ - ■ 

rte atove ab^cgi^s are measured by ieaeher observaiion amt/or behavkkr fteeonlv, unless otherwise needed, 

WKtc YeUo» YcDw YeUiw 



This is not a state-mandated form; it Is only an example. 
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5 
5 
5 
5 



4 
4 

4 
4 



3 
3 
3 
3 



2 
2 
2 
2 




Student 



Employer. 



Type (a Work 



Number of Days Absent. 



s 


4 


3 


2 


1 


(1) 


< 


4 


*> 

3 


2 


1 


(2) 


5 


4 


3 


2 


1 


(3) 


5 


4 


3 


2 


1 


(4) 


5 


4 


3 


2 


1 


<5) 


5 


4 


3 


2 


1 


(6) 


5 


4 


3 


2 


1 


(7) 


5 


4 


3 


2 


I 


(8) 


5 


4 


3 


2 


1 


(9) 


5 


4 


3 


2 


1 


(10) 


5 


4 


3 


2 


1 


(11) 


5 


4 


3 


2 


1 


(12) 


5 


4 


3 


2 


1 


(13) 


5 


4 


3 


2 


1 


(14) 


5 


4 


3 


2 


1 


(15) 


5 


4 


3 


2 


1 


(16) 


5 


4 


3 


2 


1 


(17) 


5 


4 


3 


2 


1 


(18) 


5 


4 


3 


2 


1 


(19) 


5 


4 


3 


2 


1 


(20) 



TO THE EMPLOYER: To assisi you in training the above-named student so he m she wUI be a mom valuable 
employee I am asking to fill in this fiwm. Will you pfcase mc eoOi of the charadteiisiics and return ihte repwt 
u> me at your ccmvemeitce. S-Otttstandlng; 4^bove Average; 3-Aversge; 2-Beicm Average; and 1- 

Unacc^able, 

SOCUL SKILLS 

SEUF ^niESSION (oonununic^ well, asks for as^stmcc, questions) 
SCXnABBLTTY (imer^ well wish mher onirioyees or puWic) 
WORK INDEI^NDENCE (woifcs without need for supervision guidance) 
APreARANCE (dmtUmss mid tc^bcss in q^iearance) 
PERSC»4AL HYGIENE (caies well for sdt; is clean) 
BEHAVIOR (acts ^qiropriately for job and toward other people) 
TEAMWCMUC (pc»f[mm wdl in ctose ocmdin^km with others) 
ATTITUDE (toward job* d^ire to learn) 

TIME FACTORS 
PACE (perforrm at an upptapsiaUi rate) 
ATTENDAl^CE (calls when ill or when ml lepcmii^ to woric) 
PUNCrU AUTY (anives to work on lane regularly) 



PERFORMANCE SKILLS 

ACCURACY (pedmtm tasks within defined toleimu:^) 
DEXTERITY (makes fine mani{ndations readily, makes coordin^ed movements) 
CHCMCES (selects mnong ahcnatrvcs^ makes doci^ons without conflict) 
DIRECTION (follows procedures^ mstrwtkins or directions) 
MEM(HIY (lemembers locations, jHomiura^ nmnaiclatures) 
CAUTION (uses cmc in activities which pose pcTHmal hazard) 
OVERALL PERPQRMANCE OH JOB 

TO LERA NCE 

(21) REPb rri IVENESS (hiB to]aarK:e fm mon^iony or i«pctiti<»i) 

(22) PERSEVERANCE (pcrfomts a>miniKHB;ly over normal pc^-nxls) 

(23) STAMINA (rJiysical straiglh is wtepiate, resists fatigue) 

(24) CORRECnVE CRITICISM (listens to and accepts suggestions) 



SignatufC dT Enni^oyer 

(I DO/DO NOT) retXMnmoid continued pl^nmnt based on the healthy safety, welfare, and progress of the sludmL 



Work suidy Cooix^inalor 

This is not a state-mandated form; it is only an example. 
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Cedent's Nra« 




Hfeh S^Mrf Date of Graduation 

RMrtkteaat s 



Transit 








School 






Action 


Tim© 


Adlon 


Tlmo 




Una 


































































5. 
















& 
















y 
















































la 










1 







This is not a state-mandated form; it is only an example. 
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Page Two 

















Urn 


Adon 








ft 
















U 

fi)S0WHJp 
















11 

OlhmsAs 














1 



We the undorsigoed have partidpaltd In the devdqmirat 
recommendatiiws speciffed ivtiUifn 



"sTrenstion Fiaii and agree to cany oat ttw 



Parent/Date 



Ciassrnom TMcher/Itele 



AduU Service Providers: 



/Date 



/Date 



/Date 



/Date 



/Date /Dale 

This is not a state-mandated form; it is only an example. 
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Michigan requires a folbw-^p »iivey of special ^lucalion students c^itmg special eiIiK:aiion jnograms/scrvic^s. SMdks haw shown 
tiK task of beating tl^sfiKi€iritscme year lal^ i£n{»oved if ea^^ is legtstei^ at the time s^Ik; leair^ Please 

comi^eie tins foim &a all student who arc. or who you expea will be, exiting iqsedal ediKratifm pragrams^scrvk^ ami forwwd it to the 
Special Ecfa^atkm ^Iministiralor^Cooitlinator in jrour disokL Thi ; legistnition cau then be mcd one after exit by the individual who will 
be osmtacting tlH^ indent u> complete die Sij^y foam. 

Sti^tLDJ 



_ Phone:( ). 

Ai^xe$s: 



City: State: Zipcode: 



Conq>lete the infoimaticm below on two individuals wIki will probably know Ikjw to contact the exiting student if s/he moves during the 
coming year: 



Nanie:_ 
Address: 



Pkifie:( ) 
Reladimship: _ 



Name: _ 
Addles: 



Phone: ( ) 
Relationship: _ 



This is not a state-mandated form; it is only an example. 
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Follow-up Survey 



Student I.D.# 



Hits fcmt is tntendtd lo follow-up fanner spacial ^hicalion sliutents who exiitu fHtigraim services and rcoimed full time to gaicra] 
eihicaikm. 



1. Judging fircmsclKmlrepcffts^wod 

2, Itew about getiaig dong with friends and cla^maics? Would you my 
□onefriaKi? □noff^KK^? 



5. 
6. 



is an A, B. CD or E student? UA OB PC QD U£ 
has: □ many friends? □ few friends? 



3, Howis. 



,(k>ing? 



a. sccialadjiistnientCinndittiontocIassnatcs) 

b. behavior (in rektkm u> cl^smates) 
c wiihoui special edu^atk>n 



less well 
□ 
□ 

a 



a$ well 
□ 

a 
□ 



better 
□ 

a 
□ 



4, Do you think 

psycl»logicalsen?icesorteaclKtco«isidmitmvices? Qy^ Qr» 



still has a need for a special education classroom or support sorviccs such as social work services* 



Is. 



. taking pan in any cxtracuniailar activities in school, such as athletics, choin band, arts and crafts? □ yes Q no 
, receiving assistance^ to your knowledge, from any j^blic or private agoKrics other thsn the school? □ yes Q no 



If yes, what agency or type of individual? 



U conunimily moital health 

□ social services department 
U private tutors 

□ employment services 

□ rehabilitation services 



(J 



Send this form 



This is not a state-mandated form; it is only an example. 
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Follow-iBp Survey 



Student I,D.» 



Tttis fmm is mtendcd to follow^tp former special edticaiion students who exited prc^nmts or services ciccpi for Uiose who retumcd 
full tuiK^ 10 genonal cdtKr^uon. 

(h Sodal/Community Adjustmei^ 

1. Areyoii(checkonlyonc) Qmairicd? Umamcdandscparaiod? Gsinglc? Number of children (if applicabk) . 

X How do ymi get to irim:es like shof^pn*, movi«s. dtaitch, etc.? {check all that spply) 



□ bus 



□ taxi 

□ ride wiih scmiecme dse 



□ bicycle 

□ walk 



3. Have you done any of the foUowing activities in Ute la$t two wceks^ (check all which ^ly ) 



□ gone <^t to <Himer, a movie, or spordn^ cvrat 

□ goi» (Hit to a oonununity center <e^., for bingo, cards, c&:,) 

□ gom^ out shoaling (other than fm food) 

□ gem oat to vmi relatives 

□ gm^ out to vidt frimis 

□ watch TV/lisUai to r^io 



□ read newspapers 

□ have fiiexKls come to visit 

□ have relatives c<»ne to visit 

□ talk on ^q;dKHie 



4. How active are you in cximmunity groups, e.g., church, volunteer group, recreatkm gnmp? (check only one) 

□ very active □ swnewlwi acuve □ not active 

5. a,Howrauchcont«^doyouhavewithfriarfs CnwnwAooI? □verylittlc asOTie Utots 
K Have youmadeothernew friends since school? 

c. Do you have any ctosc personal (Holds? \Jyt^ Qm 

6. DoyoBvole? ^yes Gno 

7. How impcatant do you thir* it s to know what's going m in communiry or in the country? 



□ very 



□ somewhat 



Personal Management^ 



□ not important 



1 • Describe your i^esent livmg airangement? Do you live (cha:k only am) 

□ alone or with «poi»e □ with friends 

□ with parents/guardians 

□ with other relatives 

Z Do you have (chock all which apply) 

□ CTMiit cards in yotff name □ a checking ^:count 



Is this a licensed 

□ ^up hoim, or 

□ supervi^ apartment 



□ a savings account 



This is not a state-mandated form; it is only an example. 
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3. Are you making payments on (check all which apply) 

□ appHme^Bimttuns □ medical insurance Uacar 

□ a horoe/apartmcnt U olhta- (major items only) 



4. Do you have a driver's license? Dyi^ Dno 

5. In the lasl ycar» have ywi had any reason to get in towh with a ckKtor or medical facility, the police dcparlmcnU an insurance 

agent, conmnmity sov ices or lehahililaiion agcxKry? □ yes □!» 

6. If yes, who made the contact? 

□ yourself □ paicnt/guaidian □ other; . 

□ $pouj» □ friend 

7. Can you cook your own meals? Uyes LJno 

8. Arcyouh^y? □ycs.viay Uy^;. more or less Uno^ I'm often sad □ no, I'm mostly sad 



^ni. Employment^ 

1, Have you had ajob since leaving school? Utki Qyc^fforhow many months? ) 

Z Do you have a job now? UNO (if NOT EMPLOYED, go to item 3) □ YES(tfEMPLOyED,goioitem5) 

3, Arc you (check only one) 

□ a ftdl time siudent, empbymem trains, or paitkipatii^ in vocational rehabilitation? 

□ unemployed, looking for a job? 

□ unemployed, not looking for a job? 

□ unable to work because of disability or health proUems? 

□ full time homemaker? 

Q fuU time or {wt lime voluntcex? 

□ oihcr, iqiecify . . ,„ 

4, Dd you get money from (piobe for who pays rent, food bill, etc, try to gel realistic feeling for where support comes from, if 

any), (ch^k aB which a{^y) 

□ your parents/family □ social security (SSI) □ oihen . . .■ _ . . 

□ welfare □ rehaUlilation services 



( Skip to item #14) 

5* Where do you work? 



fcstna! imme of cf»npny 



6. Is this a (cIk^ only one) 



□ regular employment □ shelttrred workshqj □ supjKincd wrark program 

□ open employment LI activity center 



This is not a state-mandated form; it is only an example. 
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7. Areyou^king afulMime? □pfflt-iimc? 

8, Abom Niw many ImxTS per week do you isually ^ .-n^k? 



9, How many months have yoy wc»iced al yew pnH»mt job? 

10, How much docs your job pay? (comfdclc cmly oive) per hour per week 

1 1 , What extras (fringe bortcfits) do you get with your present job? (chock all which qsply) 



□ paid sick time 
U paid vacation lime 



U life insurance 

□ telirmicnt be^erfls 



□ medical insuram'^ 

□ other . 



12. How did you get your prescoi job? (check cMily on^) 



□ by myself 

□ pvenWrel4fives 

□ teach^ 



U school coui^Ior 

□ friend 

□ employment service 



□ vocational reh^iliiation 
LI military 

□ unspeci0cd or other: 



13. Do you like your pattern jobf? (chcdc only one) 

^ y«s □no, want to do something else 

□ r8>, the pay is too tow □ no, feel misln acd 



□ no, benefits are too low 

□ no, other: , ^ ^ 



14. Have you or arc you receiving suRxm services fnun: (cteck all which apply) 



□ private cmp?ovmcni agency 

□ any other: 



□ employment service □ Mhihigan Rehahilitfllicm Services 

□ Welfare or Social Services 

15, Arc you attending any further cducaimn training since leaving st:hat>l? 

□ yes (ccmiinue) □ no (go to Section IV) 

1 6. Type of program (check only one) 

□ vocational/tarhnical/tr^e !^oo} 

□ military 

Qv. Complete only for moderately to severely impaired persons ^ 

For cadi of the following items make a rating (0-3) as to how e^ task is completed when done aium;. (check which apply) 

0 - perfmm wiib satisfv^tofy comfle^ 

1 - perfomis tadc Iwi satisfactmy compk^ion k smewhM affected by fmsl^s with alHiiiy, sf»»d, pein, <n confidence 

2 * peifi^s latk hi« Batisf^cK^ry compt^iDf] is st^teu^J afjf^ 1^ px^lcms with ability, spcal, pam. or ccmfideoce 

3 ■ csnnoi perftmn task whh •^^nsfactory ccmipleiKm 



, dressing 

. eating (pouring, dishing food, using cups or utensils) 
. petsonal tasks (sliaving, toileting, bathing) 
. go shopping (fw food or dry gixids) 
. IBieparing meals 



. cleanmg house 

, reading clocks/waiches/cominehendiiig time 
^ idoitifying/using coins or cufrency 
^ aware of typical safety issues 



c 



Send thh form to; 



9 



This is not a state-mandated form; it is only an example. 
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This document ic to estabUsh an agreenient between . ... — — ^ 

to implenieni the Transition Plan of — __ 



The duration of this agreement will be from 



to . The rcsponsibili-ies of the undersigned parties are limited 

to the following activities: 



In addition, it is agreed that progress towards these activities will be reviewed jointly each quarter. The 
tentative dates for these reviews are: 

. ■ — • — ■ — — - — " 



ERIC 



This is not a state-mandated form; it is only an example. 



V/-f raasIttoB Servfces 208 2 5 6 



Secoadmry Special EducaCfaHi jPn^pram Manual 



Appendix G*9 




Studoit: 



BobRte 



Ftoicipanis: Parents) Mrs. Rd?irg 
School V^itiamB. 



DSHCzs^nanager Susan L 
DVH Casemanaga- 



MeetingDate: ^^^^^^ 



Graduation Date: 





i ^ 






• Responsible Person 


1 Timelines i 


i Transition Goal: 






J Bob will initiate work traininng in Wasatch Work 
1 Crew Prt^ram 


1 William B. 


! 12/15/85 \ 


1 Support Activities: 






] 1. Complete applicattonpfCH^ i 


Mrs Robins 

Susan L i 


' 11/1/85 ! 


1 2. Obtain UTA bus pass ' 


Mrs. Robins ' 


11/1/85 [ 


[ 3. Teach bus route to Wasatch business i 
i office ' 


William B. I 


11/14/85 ! 


I 4. Establish plannir^ meeting with Wasatch J 
J WCPdiHKJtor 1 

\ I 


Susan L « 


1/10/86 » 
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1 . Seomdwy Educatk^n and Transiltoiial Services for HandkapfK^ You^ 

Sec. 626. (a) The Secretary is auitoriz^ lo make grants nj, or enlcr mto conir«:te wiih inslitulions of highei educaiton, Stale cducalicmal 
agencies, local edtK;:aikmal ag^icies, or oite appro|Fiate public and imvatc mmpn^fil insiitutions or agcnckis (including ihe Stale job training 
cooidmatiiig councils and service delivery area administrative entities ^^listed under the Job Training Partnership Act [Public Law 97-300]) 
to- 

"(1) slrcnglhen ami coordinate education, training, mid related services for h^dicapp^ youth to assist in the transitional pnicjss to 
postsecondfflry education, vocational frainuig, comp^ilivc empioyment, continuing education, or adult services; and 

"(2) stimulate the imjKovcmcnl and develofnncnt of programs frar secondary special cducaticm. 

"(b) Projects assisted under this section may include: 

*'(1) dcvelt^ng strategies and techniques for transiticm to indepcaidcnt living, vocational traming, poststxc^ary ediKatton, and competitive 
cmploymait for handicai^pcd youth; 

"(2) establishing dcmcmstration models for services aiKi programs which emphasise vo^tic^al training, uansitional services, and plac^enl for 
handicapped youth; 

"(3) .onducting demographic stiKlics which provide infonnation tm tlic numbers, age levels, types of handic apping conditions, and services 
required for handicapped youth in need of Uansitional jHograms; 

"(4) specially designed vocauonal programs to inmtase the potential for competitive employment for handicapped youth; 

"(5) research and development projects for eKcmi^ary scarvicc delivery mmicls ami the replication ai.d dl^minaticm of successful models; 

"(6) initialing cooperative models between educational agendes ami adult service agencies, including vocational rehabilitation, mental hcaldi, 
mental reiardation, public employment, and err^>loyers, which facilitate the planning and developing of uransitional f^vices for handicapped 
youth to postsecondary education, vocational training, cmpJoymcnt, ccmtinuing education, and adult services; and 

•'C?) developing appropriate procedures for evaluating vocational training, placement, and transitional services for handicapped youth. 

"(c) For purposes of subsections (bXI) and (bX2X if an anpHcanl is not an cdircational agcmry. such applicant shall coordinate with the State 
educational agency. 

"(d) Projects fundied under this section shall, to the extent approyaiale, provide for the direct participation of handicapped smdents and the 
parents of handicapped studaits in the planning, development, and implementation of 5uch projects. 

"(e) The Secretary, as appropriate, shall coordinate jnograms described undo- this section widi projects developed under section 8 1 1 of ihc 
Rehabilil^ion Act of 1973, 
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B. 




1. 



iQiennediate School Di^rkt Hans 



Section 1 .7 (3). Describe ihe procedure used to utilize the infonnatiiMi gainul from the 1 year follow-up to modify the delivery of special 
education jsograms and services. TTie foUow-iqj system shall include s procedure used for determining the school-cwnmimity adjustments of 
haadicaH>ed pasam for at least 1 j«sar following lenr.in^ion of their special ediKation programs and services. 
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TronsUkm Services 




iunitv FiiiH!tifiiiiiiy Transition Plan 



Age: 



Yws RwnainJng In Sctml ^ 



on 



6 

a 

n 

a, 

ERIC 



SlUdGfl! 



RekitadAcfkm 



Pamnt/Guandyan 
Adioti 



Acton 



Adult Service 
Agency Adton 



1. Lo^TcnnGcMd 

Mfiry leani tlb« rosste flrom 
preaen t home to veaHlopal rfie 
Bt the ta^en^s has^tal and 
wfll ride the Inm 
IfMkpoi^aftfy. Has Lias: S 
ai>aii(h& 



2. Wlimtheftaured«iiest9c 
ea v ii wme g t l»s beea sdf cted 

tratii;p«»tadon to vocatiaa&l 
««vbt)tmiG3il. Timelines $ 



3. MKrywfllgfttim gel ready 
for scteol and pre|> a 

n^tnal aasdb^anccu 



1, Maiy wtU be ifs^fm&ihle fo? 
hrmgii^ her bus tkket ssai/os^ 
money daily end desemsiLii^ the 
coancct tian? tt> ''cBSch" the huR 



Z Nojje til ihi» UDQc. 



I, When cmxveimit, eccomp^ Kioi on route on 



Z* Kjiplorc UBJuportsticm oplKms cvml^c and 
m^reml^e to domestic cnvtrmmcnt. 



NmJc imTmii^ supcrvbkm to assure thad Mwy 
be rcAsoRsbly imiependcnt 

Cfct sn Blamt clock for Mary, 



1. Provide ntstnidion 3 times 
each week to and from the 



Z. Pinyvjkte instructkm mitu^ly 3 



3, Cdminue to ]wcfvkk 
ins(tnH;:tiqn cm meal pfcpe^atkm. 



I, Nock 1^ this tim« 



X 11>e person find agm:y 
rtrspumiWc for dume^c 
sopCTvisiofi will mon^or 



X None at this tintr. 



Fwm L Bnown at eJ, < 191^. ^ducattonal programs tor saifsffi^ hmnjcappiid stmtentBu XiL Mmllson Mo^opt^tan School Difitric;!). 
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23 



^udeni: 



Domestic Transition Plan 



Age: 



Faram/Gum^ 



Mmy w8) Mve In m s&nl- 
SHpmisad afsarfmnil md vriit 
be re9)K»sibte for meal 



TffneLtne: OecanhcrlS. 
Then review again. 



I. MaiyshcmUdiaosefrsemKs) 
viih whom she %wtiW hkt to Ihft 



^oo\ «Bd posik-sctokl <kmstic agency rad aiU in 
fbs del^mmatifHi (4^ Leiel Resthdive Uviog 

resources, cto. 

0. keep a log of dl conMBumcsiKHis, 

h. cRfioiitte opuo^ available; 

c dexeima^ moa app^opriBle pbcenient for 



2- On weekends^ pmnsis and t^k scm/dai^hier 
shmtld vitUzc envtroameiits ckise to Ute fmioe 
domestic site. 



FromLawmesai, nsa^ EAiMtofWl nmnff^ MikHm*^ W«ft3p«^ School Dtetrid 
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Yo®B Remaining in School . 



School or TeiK^ 



Adu&ServiOB 
Agency Action 



1* I^tw^ iss^Kticm ai die 
fi^wc dcmi^ oivinmmeai (nt 
die devest ajipmtiiiatifm po^ik 

^i^oal ^^siops gc ac ce s a sgy, la 
order to acscompUsh fhts, the 
school should: 

£u ooimmBiicaie ^i«(Egies 

i^ei^y «id|isms. Time 
line: oogoiog; 

provide a*Sia&$kkm' 
leacher 19 wKisk aimsha- 
nfcot:^ with pc^HScbool 
ageicy porecMiBel Time Line - 

c eve&tally tranKfer 
instmctk&al le^xmHiility to 
pof ^school ,^tiicy personnd. 
TisiL }jse - Apnl 



h I^aad attain fimdsfv 
<looie^ eavipoaoiMb lt» 
tHScessaiy supefvistcm (iKHT the 
snabat Haa a str^y^ ftn- 
attasmig kjfoniitfHHi finam 
psamXsfgnstdims aad sdm! 
n^rdtog pfevtens mKsrvemioQ 
^progress: 

a« pn>¥ideafi!aflr member to 
wofk GOfNaamtty with scho(^ 
penxmmi kvolved m 
dfssestic training 



Tiwline: April, 
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STUDENT PLANNINCi FOLDER 



Name ., . .... 

Ack^ess ^ 

PoitsiUOaardian Nome 

Cred^ R«<|uir«d to Cvradbiate 
Twtal. . 



ID# 



DOB 



Zip Code. 



Soc Sec » 
Pfi. No,. . . 



Social SlttdAe!^ . 



Pl^ or RCrrc KleciKc*. _ 

and Sdcttce inc}ude4> Wc^ Experteitcs^. 



Yearl 

Sst Semester 



2ncl S«mrst«T 



Year a ^ 



Year 3 



2nd Sesnester 



2ml Semester 



EasdiBh 




















Enfilish 

























M&th 




























PEorROTC 




KiorROTC 




PeorROTC 




PE or ROTC 




re or ROTC 




PEorROTC 




WES 








WES 




WES 




WES 




WES 




























A. 




















A. 








P. 








B. 




— B3 




»- 




^; 




C. 




c. 




C. 








C. 








D, 








IX 




D. 




n. 





Sumaier SdfioaS 
A* 

a 

Work l^per. l>«®cTti>ti«t 



Suromer ScluHd 

A, 

B. 

Work Kxper. lHecr^tl<m 

1. 

2, 



S^mnwr School 

A* 

B. 

Work Etqprr, DrKtcrSptictfS 

1. 

X 



TQTAI. ACTADHMICS 
WORK 



TOTAI- ACADIiMICS . 
WORK 



TOTAL ACADI'AIICS . 
WOKK 



Ye»r 4 



Y«ir5 



1^ Samesler 



SeraasUsr 



2mi S«BnefA«r 



Enttllnh 
















Ccsnmenifl 


Math 








Mach 




Math 
























PEotROTC 




PE or ROTC 




HiorROlTC 










WES 




WES 




WES 




WliS 
























A. 








A. 




A. 










a 








U 






C. 




c. 




C 




C. 






D. 




IX 




D. 




D. 







Sunmser Scbtitil 

A. 

B, 

Wc»rk fi^vpcr. D«9cripllo8i 
I. 



Sumitwr Sclmtii 

A. 

B. 

Work Firper. I>ei»rrlptlti»n 

1. 

2. 



TOTAl, ACADIiMICS 

WORK , , . , 

Caireer KsspSoralksfi 



rarAi. academic?; 

WORK 



Vorirtlanal Assesssmsit InfortnaUon (formal and/of informaJ) 



This is not a state-mandated form; it is only an example. 



#«V_ 

ERIC 



filtion Services 



214 



26b 



Secomtery Sfiectal EducatkH} Program Manual 



Ap{^iii% GAS 



Transllloii 
Areas 



RICCOMMENDATIONS 
Antlcl|ialed Servhrcs^ 
PlacemenSy Other 



Parent/Slodeni 



RE81H>NSIBKUTIKS 



School/Agency 



HMEUNE 
InltiatcHi/ 
ComplcftiKi 



Relation^p 



MfiKl^cal Services/ 
Resources/Other 



Bersonal 
Management 



Voc&ticmal 

Assessment/ 

Training 



Hnancial/ 
Income 



Leisure/ 
Recfcation 



L«^aJ/Advocacy 
Services 



Living 

Arrangenients 



Other 



Comments: 



This is not a state-mandated form; it is only an example. 





Transition Services 
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Tramitkm 


RKCX>MMENDATiONS 


RESPONSIBILITIES 


TIME UNE 
Ivdtialcd/ 
Compleledi 


AnHclpated Services 
Plmretnenl, Other 




School/Agencjr 


Fmnity 
Relaticm^ip 










Medical Services/ 










Personal 
iviBiiagciueni 










Assessmem/ 

T**^ 1 n ■ a /PI Sbf^f* n^A'Tt f / 

Week Expcrit3x*.e 




- ■ 






TranspcMtaUon 










Rnanclal/ 

IriC<HTlC 


■ — — 








Leisure/ 










Legal/ Adv ocacy 
Services 










Living 

Arrangements 










Other 











This is not a state-mandated form; it is only an example. 
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VOCATIONAL PLACEMENT: 
_Ccmipetitivc Employment 
P^Secmdary KAicaiion 

SuffXHted EmpIoymeiH 

Oihcr 

RESIDENTIAL PLACEMENT: 
_SiiH»ncd Livintg (Gioup home, dorni, dc.) 



Selected Ocoq^im 
Instilulim — 



DcscriptKHi 



Loc^on 



__Living with RcJaiive . 

TRANSPORTATION: 

_{Wicr DesCTibe - 



_thiva['sLk«nsc 



^OwnCar 

Special Rcqaxrmans 



.Rdaiive'sCar 



OTHER: 

^LeisuicTime 

TRANSITIONAL PLANNING: 
Scmtefi Needs , 



Dcscripticm 



AGENCY CONTACT PER^N INFORMATION NEEDED DATE COMMENTS 

1 1. — 1 1 1 

1 2. Z z 

3 . 1 . 3 3. 3 

4. 4. ^ 4. . 4. 4. 

Commcms . - , 



This is not a state-mandated form; it is only an example. 
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FINANCIAL/INCOME 



PERSONAL MANAGEMENT 



V 



Earned Incon^ 

Unew^ IiKXinie {gifts/dividcaids) 
Insunuice (life, annuities) 
General PuWic Assistance (H & W) 
Focxl Stomps 

Sttpplemcfttal Security Income (SSI) 
Social Security Benefits 
TmstAVill or Similar Income 
Other Si^)pcm 



Household Managemeni 
Mcmcy Managoneni 
Soda! Skills 
Hygiem Skills 

Poisonal Counseling/Therapy: Bchaviorial, Occupational, 
Physical, Spcc^A/LOTguagc/Hearing, Vision* Drug/ Alcohol 
Abuse, Family Planning^x Education 

Safely 

Parenting Skills 



UVING ARRANGEMENTS 



2) 



TRANSPORTATION 



With Family 
Adult Fosto* Care 

bitermediate Can: Facility for Mentally Retarded (1CF/MR) 

Shcltfis^ Care Group Home 

Specialized Shelter Care Group Home (training) 

Scsni-indqpendcnt (supervised) Living 

Shore Living (roonunate) 

Independoit Living (own housc/apanmcmt) 

Other 



Indepcndoit (own car, bicvv le, etc) 
Public Transportation (bus, uxi, train) 
Specialized Tnuisportaticm (wheelchair, van) 
Specialised Equipmem (electric wheelchair) 
Transpoftation 



ADVOCACY/LEGAL SERVICES 



LEISURE/RECREATION 



Guardianship/Qmscrvatorship 
WiUs/Tnisls, CWter 



9 



Specialized Rccreation^ocial Activities (Special Olympics, 
People First) 

Sports or Social Clubs ( YMCA, Scouts, health clubs) 

Commimity Center Programs 

CommuniQr Colleges (aaft classes Hrt, music) 

Parks ond Recreation Programs 

Hobby Clubs 

Independent Activities (e.g.^ bowling, tennis, etc) 
(!hurch Groups 



PERSONAI-/FAMILV RELATIONSHIPS 



9 



MEDICAL SERVICES/RESOURCES 



Medical Care: Intenniucnt Care, Da^ly (!:'»ng' tcmi) Care 
Medical Services: General Medical Servians (checks ups* eic-), 

M^calion Sup^ision, tfental Care 
Medical/Accident Insurance 

Fmancial Resources Group Policy Available. Individual 
Policy, Medicaid, C^cr 



Coun'^cling: Gcnetk, Family, Individual, Marriage, Qisis 
Health Aide/Home Alicndanl 
Suj^n Group 
l<es|»ie Can; 

Tnx Deduction for t)cvelo|Miientally DisaHcd Individuals Who 

Reside at Home 
Visiting Arrangements 
Churches 

*** 



VOCATIONAL TRAINING PLACFJV1EN1 



Post Secondary Edueatton 

On The Job Training (OJT) 

Joiiu Tn^ining Parmorship Act (JTPA) 

Communit;^ Collegcs^A^iversitics 

Vocational Tochnkal Centers 

Commimity Based Education & Training 

Competitive Empk>yment 

Suppoitcd Work Models 

Volunteer Work 

Rehabilitatkm Facilities 
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( a. Definition^ 

The low iiKidcnce population of students who attend programs uiilizmg a dcpanmentalizaiion model will experience a schtiol 
schedule which is common to secondary regular education buildings. Students wiU attend up to six classes per day. moving from 
classroom to classroom during a "passmg Umc" regulated by a bell system. Students will receive instruction from more than one 
teacher, airf ihcir skills will be assessed according to the gatls and objectives idcniiricd for each individual course. 

Under the departmentalized design, a audem is placed on a course of study leading to a certificate of program completion (not 
leading to a diploma). Students may participaK; in a graduauon ceremony (program arwVor school ceremony) when they complete 
their course of study. 

The ideal sctung for a departme^ttali/^d pngrrni is in a regular junior high school and/or high school building. In this setting 
the program can build a comprehensive altc* .ativc curriculum which utilizes campus faciliUes av lilable to regular education 
students to provide a normal high school experience for the impaired student. 



i ^. Rationa iT) 

In response to LRE guideUncs. several programs for the low incidence population of students have moved into rcjiular education 
buildings. In many cases the program dcaiign is self cx)niained. operating on a mt>dcl di.ssimilar from the secondary building mode 
of opeiatkm. Although the location of these classrooms in regular education buildings adhere to the LRE principle, adoption of the 
departinentalizcd model moves programming a step closer to an educational setting which promotes even further normalized 
iittcgration. 

A typical juniw high or high .school experience includes changing classes on the hour, being taught by different instructore, 
foUowmg a course of study, and anticipating graduation. Inherent in these experiences is gradual movement toward independence 
and self accountability, prerequisite skills for adult life roles and responsibilities. 

Independence is encouraged fcs^ regular education students through movement away from the self contained environmcni; 
accountability is encouraged through the fulfillment of grading requirements and adherence to a school code of conduct. A 
comprelwnsivcandrigorousdepartmenialized secondary pnogram for the low incidence population of students promotes these same 
expectations for the impaired student By providing ^c approjwiate educational expectations. TMI/SMI students will be piroarcd 
for worker and citizen roles in the community. 

Equally important is the opportunity for the impaired student to personally idcntrfy with a nomial high school experience. A 
departmentalized prt^ram can provide experiences such as nxxiving a schedule of classes for the semester, a computerized report 
card generated form the data center, and a stu(tem identification card. Students may also be expected to "dress" for »hc physical 
education class, open a combination locker in the hallway, and shop in the school store. As the stiidents attend sc^ joI activities 
they increasingly understand and demonstrate 3 sense of school "pride" common to most regular education suidcnts. 

For those impaired suidems who have a sibling(s) or neighborhood friends who attend the same school, other personal rewards 
are obtamed fiom the discussion of similar activities experienced during a school day, e.g., getting to class on time, cjiming an "A" 
in a class, and buying a class ring and yearbook, arc experiences all high school siudcnLs share. 
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The design of the cuniculum for a dq>aitmentalized progiam reflects a course of sliKly le^ing to a ccrtifirale cf progiam 
ccmfpietioa Courses dTcied in the cfnir^ of ^udy ^umld focus cm teaching skills which covct the tr^iticmal roles crfT adults in our 
sockty»e.gMciiizai, family memto.worio^ Coutkjs may include: personrfadjustmc^U home living 

skiUs* mxk training* daily living skills, functic^l a:ademi(^, and buiUIing and campus orientMton. 

The cunictdum shouki inchide ocmxx descriptioi^ with annual goals and instmatoial dbjcctivcs for each unirse offt^ in the 
c<mrse of study. 

The teaching of (xhit^ objectives should utilize c vMieiy of instructioiml aiategi€« and educaticHial c^vinMimenis. They shmild 
iiK:lude but diould nm be limited to: task andysis« paitial particiintticHi, and amununity based in^niction. 

Minimum criterion iequtrement$ for passing each course dHHiki be outlined in a grading policy. Tbc grading policies ^khkM be 
^lar^ with bmh student and parent(s). Individual stiK^l prepress on tte cour% of indent is rxonted cm the repcHt cmd sxid at 
iJk annual lETC. Mtwne specific aiKi ccHurrete explanation of progress on the course of study can be seated with the studem using 
irKlividiml checkli^ airf {Hogress gra^^s, and with clmhing in^gnias sudi as tetters and pins which lepresCTi achievement levels 
on course of suidy. 



D. Teacher Roles 



A progr^ may departmentalize with two ot more special c^ucat^un te£K:he?^, Teachers are responsible for clas^ffxx)m insinKtion 
and esse Homager duties. 

As instructed', the tcschcr mtisi plan, prepare, and provide daily in^trucUon according to a cchhsc de^ption with anntml goals 
aiK) instructional ob^li ves. The ir^struclor is also n^spc^sibte for implementing a mctlKxl of cmgoing as^^ment of each student^s 
progress and which s^urately rdlects the grading iK>lic} fcr e^h ciais. 

As ca;^ manager, Uk !e;3K:her %;> re^nsible to hold annual lEPCs, monitor iiKli vidual student progre^ on the coui^sc of study, 
implement objectives not iicluded in the comsc of su^dy, assist in individual student scheduling* maintain regular v oinmunicaiion 
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Partial Partidpatitm 

There arc significant variances in need and abiUty in both the intellectual and physical capability ranges represented by students 
within TMl^MI categories. 

A cwicept reftxred to as partial participation may be helpful in applying the information in this chapter to Ihc various groups 
represented among SMl/TMI students. Partial participation suggests that students should be allowed to participate at whatever level 
they arc able to participate and to the cxttait to which they arc able to participate without beii^ excluded from ^tiviiics because they 
cannot complete Iheiaiiire activity. The goais we establish for studails should be icalisUc, and should consider each student's cumaat 
abilities. 

As a minnnum. tlK5 concept cf jmial partrc^tion should rccognb.e: 

• Instructional strategics should reflcci ^quendal devdoi»nental progressions of skills. 

• Siuttents should only be involved in activities in which they can participate with dignity. Programs should attempt in 
every way possible lo {sovide normalized activities for all students. 

• Prc^psms should imt exclude students from an activity b{x:aiKc they cannot complete all the iKcrequisitcs or allUic 
ctmipcmcnt parts of the activity. 

• Pmgram adapiauons must routinely be provided to afford students access to normalized activities. 

• All |»ograms must Iw guided by the goal of rc^hi. g the maximum inctepcndcncc of each audc'. 
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A. DefinitiiMi y 



CcHiununity has^ ifistructicn onfrfiasi^es funrdcm^ skill u^ning within natural settings. In this the stiKlanit*s 

osnmanity b»:%Hnes tte cxpaiNbxl school envircHimcni in which^ lives, plays and woits. The community serres as the woice 
of cuirkulum content and m tte training site. 



CIcmunumty t^ised instrwtkin evolved from a body c^rescarch which dcmmssiated that indivkiuals with sevm? disabilities have 
dinficulty tiansfemng or generalizii^ sktUs Ican^ in one setting to a new setting. TtH^fenc, the rationale suggests that (Hoviding 
instnicticHi in a variety of ecHBinunity settings should enable those students to function more ably within a variety of OMnmunity 
environments. 

( jC. Domains^ 

Community based instmcttcm is ^plicabte to the development of skills kioss ell life role areas: 

• cilizra 

• f^ifyyhousing 

• wcffk^ 

• leisure 

Tt^ cufricular components which correspcMid lo ihc^c life roles include: 

• community 

• domestic 
« academic 

• vocational 

• leisure/recreaticm 



The mMoric ami ccKnmunicmion cumculae c&^maias, which apply ;»:n>ss all settings, also can be taught using ccmimunity t^sed 
instructtoo. 



Community ba^ ♦nstmcticHi skMild be available to all sludc»its who n^ularly participKite in nonschwl training. Community 
ba^ instruction shoidd inaease pnq>oilioimtely as students a^. 



E. Implementation Strategies for Community Based Ii^structlon 



Four key issues to be considered in impk menting community based in^niction include: 

■ staffing 

« sctK^tding 

« costs 

« tiansportation 
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Community based insiruction requires school stafllo be uiilizcd in nonSnKlitional roles. In addition, full implcmentalion of the 
model sAso may reqpuire that ^itional staff be utilizoj. The following arc suggested staffing ^tegics: 

1 ■ CooiKrative or ttam teachers, Oi^ teacher could be in the «»nmuntty with a small gnnip of ^udents, while iIk; remaining 
stuctents are in the sclrao! with a paraprofessional, m6a the supervision of the team teacher in the building. 

2. SWBMfiPgyMmngl- Speech teachers, nurses, social woikers. {^ychologists. occupational therapists, and physical cdiH:ati(m 
teaches can each participate m community based instruction, by implementing their goals and objectives in natural settings, 

3. Vplmteffl - Individuals such as parents. nonhandicare>ed students, college students, and senior citizens can be systemati- 
cally trained to assist in the implemc»tatRHi of community jxogr^s. 

4. QmsrilWWS- A full- CHT part-tinui profe^ional can travel from schod to uMnmunity sites in a cmsuiting ot planning role, 
or can funcUcm as the initial trainer at a ^immunity site. 

^' TmJMm Asisam;^- Pianpx>fc£sionalsandAH^substiUite teachers be used to piovtderclea^ time to tcac^ 
idanning/mitiating community based instructicm. diaring expenise. and/or training others to implemrat or cany out the 



6- TCiChgys & F^Professionals in Community Proximities. Teachm and paraprofessionals could wodc with sttdcnts in 
anall ^t)iq)snicloscprowmiiytoe«:h«her,yeteach group wouWfunctionindcpen^ 
in the caa <rf an emeigeiKiy, y&. s/he would only intcTEKt with the stu(k:nis in bis/her group. 

Mtipte \^ &tv^rftpmy^B?- Community envinonmcnts which can serve multiple imriM>scs can be used. FSor examine, a 
large grocwy store can be used to teach a group of students topuichasea loaf of bread, while, simultaneously, another group 
is developing the vocational skill of reuirning grocery carts, and still another group is learning to «dcr lunch from the fast 
food counter in the store. 

^- HcKTORcneous Student Groupings. Classes of students with hctcrogencoas needs could be grouped together so as mn to 
ov^urden any one class. This type of grouping allows more fi-xiblc staffin^; assignments and provides the additional 
benefit of ^tidents being abte to team frwn e^h other. 



Chie community instructional., sciting can be used to teach a variety of skills across multiple cuiricular domains. Fbr example, 
a visit to a fast food restaurant can cmjAasize insiniction in motor skills (walking to the restaurant, qjening the milk carton), 
communicaiiai skills (ordering food), fuiwiional acattemics (reading the menu, paying for the order), socialization skills 
(impacting with peers), and vocational awareness (observing a variety of jobs being performed in the rcsfawant). 



Full implancniaiioQ of a community based education model requires school distrfcl (LEA) monetary sui^, which is often 
a stow process. In the interim, there are several possibilities for both initial and ongoing sources of monetary support: 

1 . use of classroom instructional supplies budget 

2. use of district cmxt ediM^aticm money 



instriK^tion. 
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3. use of funds allotted per class by the sch£K)l*s student govcmmcni 

4, request for fimdK from sctnxA m ases PTO 

5* est^iishment of open purdm^^ CHder i^xx)unis bciw^m the school and loc^I mcithanis 

6. writing fix local^tat^edcaral grant monies from ageiK^s and govomnKmts 

7. performance of services by stiKlents in exchan^ for use of environments as training sites 

8. rcdiK^ed fare bus passes for students 

9. running a school les^urant, or Mhcr i^crvice to gc^c^tc training and a geiK^l ui^ funds 

10. stiucturing shopping around family purchases with families pn)viding a list of needs ami mcmey 

1 1 . opoiing a bank account at the beginning (rf the !»:hool year to which jm^nts/carcgi vers contribute a set amount to finance 
unbudgeted training needs, siK:h as meals ami tianspcrtatton 



Since a community based educmicmal mcdtel requires extensive use of *iic community Pw" assessment ami training, a flexible 
tiansportaUon service is nccc^ary. Possible iran^rtation strategic to foster community based instruction iiKlude: 

1 . election of trainrng sites within walking distance of school 

Z use of vohinteer drivers (eg*, parents) 

3. coordination of regular bus cnitings wiih community training 

4. ase of public transportmion, where a^^ilabie 

5. use of ^hool shuttle buses with apjim^riatcJy licensed scIkx>1 staff .^rving as drivers 
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Resources & References A-! 



REFERENCES; Delivery of Programs & Services 

•TTic AppUcation of Competency Testing Majidatcs to Handicapped Children", Harvard Educadonal Review. Vol 53 No 2. May 1983. 

Baxter, Jan. P^vglQpm^nt ami ^UPltm^tmion of Secondary Snecial Ed ucation Programs , Special Education Services, Michigan 
Depanmm of EdiKaaon,P&si Office Box 30008. Unsing. MI 4J$909. (517)373-0923. January, 1975. 

Hdcr, Jean. "Transitional Services Needed to Help Disabled Enter Wbrk Fbrces". Education of the Handica^ip cd. September 17. 
1986. Q^itoi PublicatitHu;, Inc., Alexandria. VA. 

Ircgon, Sharon; Whceter,jm;McDannei.Kim;Braritin.Gaylc;andCos Functional Curricuium. Dekalb County Special 

Education Association (DCSEA),4418 Mapte Street, Cortland, IL COHZ (815) 758-0651. 

Johnson. Ihs l^ffw Jmgy Minimum Basic SkiUs TesUng Pro gram: Accommodating Handicanned Piipik. 

King,SaiidiaK. I?cpamnfflt8li7^k>n. Process Model Dcveto^ bvTavlor Public TaylcrPublic Schools. 23033 Noithline 

Road. Taylor. MI 48180. (313) 314A2m. Augus! 11. 1987. 

McCarthy, Martha "The Arplication of Competency Testing Mambicsa to Handicapped Children". Harvard Educational 
Review. Vol. 53. No. Z May, 1983. 

faaMtMorm. Washtenaw ISD,1819 South WagnerRoad/Boxl406, Ann Aibor, mi 48106. (313)994-8100. Kalama/xx) Valley 
!SD, 1819 East Milham Road, Kalamazoo, MI 49002. (616) 381-4620. 

^ m M Mf Sfjim SmdattS in TsmisiliQn: A Statewide Study. MSBE. April. 1987. 

Sa SffCTM fflMi ^^^Ifflfelffin - Special Education Services. Michigan Dcpaitracnl of Education. Post Office Box 30008. Lansing. Ml 
48909. (517)373-0923. Scpicmbcr, 1986. 

Swam. Corooclcncv Testing and ihp. pjtceptional Child . 1979. 

Will, Madeleine. "Bridges from School to Working Life". Programs for the Handicap ix-d. Office of Special Educauon and 
Rehabilitation Services, OfTicc of Information md Resources for the Handicapped, Washington. DC, 1984. 
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REFERENCES: Personal Adjustment Education 
"SldHs for Living", Quest. Inc. . 2^7 Nwth Main Street, Findlay, OH 4584ka 

Houchens, Cora. A Secondary Curriculum Guide for P^na l Adjustment 1050 Wbodbridgc. Unsing. MI 48080, 
Ufe Skills Attit udes in Evervdav Livine. EdiKational Design. Inc. 47 West 13lh Street, New Yoiic. NY 1001 1 . 
Contemt)orarv Cimccms of Youth . American Guidamx: Services, Publishers Building, Circle Pir«, MN 55014. 
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REFERENCES: Vocational Education 



MkMmn ln\mRmQ\ Peiivcrv System for Vocauonal Educatio n and Rdatoil Services for ihc Ha ndicappctl. Michigan liepjuimcni 
of Education, Pdsl Office Box 30D08, Lansing, MI 48909. December 1980. 

M»^mBfM>yp Qw<k fftr Vffl?ationa!-Tg<?hfTigfl| Education in Michigan. Michigan Department of Education, Post Office Box 30009 
Lansing. MI 48909. 1989 
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REFERENCES: Vocational Evaluation 



Boiterbusch. K.F. The Useof R-vchotogicaimts With Individuals Who are Severely Disabled . Materials DevclopmcnlCcnlcr.Stoul 
Vocational Rehabilitaticm Institute, Memiminee, Wisconsin. 1976. 

BoaabuscKKP. Psychological Testing in Vocational Evaluation . Materials Development Center, Stout Vocational Rehabilitation 
InaiUiie, MoKKDinfie, WisccHisin. 1978. 

Bottobusch, K J^. A Compariso n of Commercial EvaluaUon Systems. Second Edition.. Materials development Center. Stout 
VcKsuicNn^ Rehabilttatioii Institute, Moicmiinee, Weccmsin. 1982. 

Bo!U3busch,K.F..AMrclracI,N. Testin g and Test Modification in Vocational Evaluation . Materials Dcvclofsncnt Ce&icr, Stout 
Vo(atic»ial Refaabflitation Institute, Menominee. Wi»»Nisin. 198S. 

B(Xtat>usch,KP. Vocarional Assessment and Evaliation Syaem: AComnariscm. Materials Development Center, Stout Vocaiicmal 
Rehabilitiakin bistitote. Mencaninee, Wisconan. 1987. 

BUIOS.O.K. T he Seventh Moital Measurements Yearbook. The Gryphon Press. Highland Park, NJ. 1972. 

Kennedy. Thomas M. BASIC SCALE OF VOCATIONAL READINESS: A Situa tional Assessment of Prevocational Competence. 
Sl ClairCounty Int»mediaie School Disiric*. 499 Range Road, Post Office Box 500 1 . Port Huron, MI 48(^1 -5001 .(313) 364-8990. 

Mastie, M.. & Kapes, J. A Cgunsek^'s Guide to Vocationa! Guidance Instmments . National VocaUonal Guidance Association.Falls 
Church. VA. 1982. 

Thams. G.M.. & Hayes. P. Career Exploration and Vocational Assessment for Handicantjcd airi Other Special Needs PopulaiioffS- 
Oakland Schools, 2100 Pontiac Lake Road, Pontiac, MI 48054. 1987. 
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lilCWaAN STATE SOARD OF EIMJf^TlOli 
STATEMENT OF ASSUiUMK OF ^limANCE WITH FEOEI»U. UW 

Tha Michigan State Board o1 EdiK^aticm comply with all Federal Imws 
and reguiatlons pitihiUting diecHminatfOn m6 with all requli^ents and 
regulationa of the U.S. Departnmnt of Education. It is the policy of the 
Michigan Sta^ Board of Educatk>n that no fmr^xm on the ha^s of race, 
roior, rei on. national origin or ancestry, age, sex, mahtal status or 
handicap &hall be discriminated against, excluded from participation in. 

the t)enelits of or otherwise be sut»iected to dN^timlnation in any 
program or activity for which it Is responsible or for which it receives 
financial assistaiu^ from tl^ U.S. Ctepartment of Education. 
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